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Rationale 

The revised Bloom’s taxonomy provides a complexity hierarchy that orders cognitive 
processes from simple remembering to higher order critical and creative thinking. It is widely 
considered good practice as research has shown it can be used to differentiate, assess and 
scaffold learning effectively (Mayer, 2001). Research by Noble (2004) demonstrates this and 
found that incorporating Bloom’s Taxonomy allowed all children to achieve and feel success 
which it could be argued could enhance motivation. 

Pupil motivation is although a complex issue with many variables to consider. Research by 
McLean (2003) and Zimmerman, Bandura and Martinez-Pons (1992) found that there is a 
link between pupil motivation and academic achievement. It is therefore, necessary for 
practitioners to have an understanding of strategies in which to encourage pupils’ motivation 
to learn, if pupils are to fulfil their academic potential as discussed in current educational 
policy such as “Building the Curriculum 5. A framework for Assessment: Recognising 
Achievement, Profiling and Reporting” (Scottish Government, 2010). Lam and Law (2007) 
and McLean (2003) claim that pupils will be motivated to learn when the task is challenging, 
meaningful to their life, stimulates their curiosity and also when the teacher grants them 
autonomy, recognizes their efforts/achievements and provides them with feedback to 
improve. Dweck (2000) suggests encouraging self-efficacy or “growth mind-set” to enhance 
motivation. The belief that one has the ability to become a successful learner via effort, 
development of skills, strategies, persistence and concentration is critical argues Dwell to the 
development of intrinsic motivation.  

Aims 

The aim of this enquiry was to establish whether higher order thinking skills would positively 
impact pupils’ motivation during reading lessons.  

Methodology 

The enquiry was conducted over a five-week period in a primary six class consisting of 
twenty-seven pupils. To ensure the validity of the research, the first week of the enquiry was 
used to observe the current level of pupils’ motivation during reading tasks. This then 
provided a comparison for evidence gathered. Each week over two literacy lessons pupils 
were challenged by a series of questions/activities ranging from remembering to creating 
which they would attempt independently.  



Due to the ambiguous nature of motivation and thus the difficulty in its measurement, the 
focus of this small scale study was narrowed from motivation to self-efficacy at the planning 
stage. This ensured the data collected was focused and measurable. The enquiry fell within 
the interpretivist paradigm as it endeavored to understand and make sense of human actions 
(Bartlett and Burton, 2004). A qualitative method approach was adopted to best serve the 
study which involved teacher observations/discussions, marking jotters and exit slips. Self-
assessment using traffic lights and a sentence explaining how confident they felt attempting 
lower, middle and higher order thinking skills activities was also used. Although all pupils 
fully participated in the enquiry to ensure pupils felt fairly treated, data was analysed from 
three children from each of the three ability groups only. This was to ensure data was 
collected from a range of abilities and levels of self-efficacy could be more accurately 
gauged. 

No ethical approval was required due to the natural occurring nature of the enquiry and the 
evidence collected. 

Findings  

During the first week, I became aware that giving pupils a series of questions/activities which 
they would work on over two days was too overwhelming for children in the lower ability 
group. I observed a decrease of on-task behaviour and the volume of written work produced 
was less than the previous week. To not overwhelm pupils the format of the lessons was 
changed the following week. Each lesson then comprised of three tasks instead (one lower, 
middle and higher order thinking skill). An increase in on task behaviour was observed and 
pupils feedback indicated that they were enjoying the increasing challenge. However, a 
comparison of their written work highlighted the quality of their answers was not as it had 
been previously. This I attributed to pupils rushing to complete the three tasks. I then 
assessed pupils’ work and provided verbal feedback before they could move on to the next 
activity to rectify this issue. Week three and four’s data demonstrated that the quality and 
quantity of the work produced, by seven out of the nine pupils analysed, had increased from 
the first week. Pupils were now able to identify a level in which they felt most confident and 
were eager to challenge themselves by trying the next thinking skill activity. I then worked 
collaboratively with pupils to identify next steps which would support them when progressing 
to a higher-level activity. Exit slips and discussion indicated that pupils’ self-efficacy 
increased during the enquiry due to a sense of achievement and an awareness of their own 
progression. There were other indicators of increased self-efficacy such as a reduction of “I 
can’t” statements and critically during an activity one child refused my help as they wanted to 
succeed independently. This it could be argued indicates an improved attitude towards 
challenge. 

Conclusion 

Although data collected from this study would suggest that pupils’ motivation to learn had 
increased because of incorporating Bloom’s Taxonomy, due consideration must be given to 
pupils’ desire to please their teacher. Pupils may have given positive feedback in an aim to 
gain approval despite efforts to encourage honesty. Another limitation of this enquiry is the 
time in which data was collected. Henderlong and Lepper (2001) suggest that motivation may 
develop from a series of successful learning experiences therefore it could be argued that 



students may have an increased level of motivation in the future as a result of positive 
learning experiences during this study. Despite the interpretive nature of the data collected 
the enquiry identified the need for pupils in my class to have a sense of individuality and 
ownership for their own learning in order for them to develop motivation. 

Implications for Future Practice 

Conducting this enquiry was not only beneficial to the pupils in my class’ learning but also to 
my teaching. I have enhanced my understanding of higher order thinking skills which I now 
apply to all areas of the curriculum and importantly to differentiate my questioning. I have 
also bettered my understanding of enquiry. Baumfield, Hall and Wall (2008) propose that 
enquiry is a continuous reflective cycle whereby in addressing one question, we as 
practitioners are opening ourselves up to many more possible avenues in which to continue to 
better our understanding of learning and teaching. In future professional enquiries I conduct, I 
will explore the effect of pupils’ sense of ownership on motivation to learn in the classroom. 
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