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Rationale  
Bloom’s Taxonomy was created in 1956 and has been widely researched and implemented in 
the primary and secondary classroom.  Bloom’s is a ‘multi-tiered model of classifying 
thinking according to six cognitive levels of complexity’ (M, Forehand, 2010).  This is then 
divided into lower, middle and higher order thinking skills.  The levels in ascending order 
are: remembering, understanding, applying, analysing, evaluating and creating.  This has 
been used as a tool to encourage pupils to achieve higher levels of thought.  The benefits of 
using it in the classroom have been readily documented, with direct links drawn between the 
use of Bloom’s Taxonomy and raising attainment.   
 
Aims  
The aim was to research if Bloom’s Taxonomy has any impact on pupil motivation within the 
classroom.  This would be implemented in one class, that I see three times per week, over a 
one month period with the hope of achieving a transformative change to practice which could 
then be replicated within all classes.  The success of this would be measured through teacher 
observation and exit passes. 
 
Methodology  
The targets were implemented in three levels with a question to coincide with each target, one 
linked to lower order thinking skills, one linked to middle order thinking skills and one liked 
higher order thinking skills.  See the example below: 

• I can describe characterisation techniques. 
• Describe a characterisation technique that we have been learning about today in your 

own words? 
• I can use characterisation techniques to develop a character with precision and depth. 
• What is the function of a characterisation technique? 
• I can create hot-seating questions to ask my own character in the drama. 
• How did you adapt the questions that you were given to create new questions? 

To the pupils this was an ‘all’ target which everybody should achieve, a ‘most’ target which 
most pupils should achieve and a ‘challenge’ target for those who wanted to push themselves 
that little bit further.  Each pupil decided themselves what targets they wished to achieve 
from the three options in each given lesson.  The targets changed in each lesson and there was 
a different focus and challenge.  The pupils were encouraged to challenge themselves but the 



opportunity to fail was taken away because they only had to answer one question at the end 
and they chose which one meaning that success was always celebrated.  If they attempted the 
challenge but did not succeed, then they did not have to lose face in front of their peers.  If, 
however they did attempt it and succeeded then they celebrate in their success by sharing it 
with the class. 
 
Findings  
I found that this combined with other AiFL techniques helped to motivate most the class to 
achieve more within each lesson.  One pupil commented on how much they enjoyed having 
questions linked to their success criteria because it really made them think about the task that 
they were completing in class.  Through observation I found that the groups were more 
focused on tasks because they knew what was expected of them and how they would answer 
the questions at the end.  I was able to move on to new tasks quicker as the pupils were self-
motivated and eager to complete tasks.  I also found that they responded more to the 
challenge tasks when it was phrased as a challenge rather than giving them a difficult task 
with no explanation or separating the groups by ability. 
 
Conclusions  
I conclude that Blooms Taxonomy can be used as a motivational tool in the classroom when 
used as a motivational strategy.  However, I do not believe that it works in isolation and that 
other strategies must be employed to enhance the learning and teaching experience.  Most 
pupils responded well to challenges that were set and this was noted through observations and 
pupil feedback.  During this time, I had an observation by a member of SMT and they 
commented on the engagement of the class and the clear expectations that were set out.   
 
Implications for Future Practice  
I intend now to implement Blooms as a motivational strategy throughout Broad General 
Education in the hope that I can achieve the same success within my S1 and S2 classes.  I aim 
to use this strategy and develop through my teaching career and will implement it within the 
S3 class as they come up and through the senior phase of their education.  I will share this 
good practice with staff in my school at department meetings and welcome any feedback and 
input that they may have.  I will also aim to attend professional development courses on 
questioning which I can gain access to, so that I can develop and improve upon my practice. 
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