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Question 

What happens when we use Bloom’s Taxonomy as a tool to motivate learners? 

Rationale 

It is important to establish learning goals within a lesson in order for all to understand the 

purpose of the learning taking place. Through research by practitioners such as Paul Black 

and Dylan William (1998) it has become clear that by setting clear tasks and using 

appropriate questioning, purposeful learning can occur as students are more aware of what 

they are learning and why they are learning it. This understanding helps motivate students to 

achieve all tasks within any given lesson. If students feel more motivated in class, this can 

create a more focused and positive ethos within the classroom, department and whole school. 

Through using these strategies among others, students are also able to develop their higher 

order thinking skills by reflecting on what they have understood, applied and created within a 

lesson. In order for these higher order thinking skills to be developed, the appropriate 

strategies must be used to allow students to be engaged and motivated within a lesson, which 

ensures that purposeful learning can occur. 

Aim 

This enquiry aimed to investigate if using Blooms Taxonomy in the secondary sector within a 

drama classroom can motivate a class of S3 students to achieve all tasks within a lesson. 

Methodology 

This enquiry was carried out over a 4-week period with a class of 21 S3 students. For the 

purposes of this enquiry, the class were introduced to Blooms Taxonomy; what it is and what 

it means. This gave students the opportunity to ask questions and gain an understanding of 

what Blooms Taxonomy and Higher Order Thinking skills are. 

All tasks within a lesson were laid out using a scaffolding technique to allow all students the 

opportunity to develop their skills. Kathleen Hogan and Michael Pressley (1997) discuss the 

idea that by scaffolding learning, students are given an opportunity to engage in tasks that 

may be beyond their ability level without support and direction given from their classroom 



teacher. Therefore, by structuring tasks step by step, in line with Bloom’s Taxonomy via a 

task sheet, students were able to work their way through the tasks progressively, allowing 

them to see what skills they were developing as they moved forward with the tasks.  Research 

by Eric M. Anderman and Lynley Hicks Anderman (2008) shows that the structure of 

academic tasks can be directly linked to student motivation, engagement with and completion 

of the tasks set out. By using task sheets as a strategy for this enquiry, I was able to analyse if 

students understood what was being asked of them and if the structure of the tasks using 

Blooms Taxonomy helped motivate them to complete all tasks on the sheet. 

Through the use of questioning on the work explored in class at the end of every lesson, I was 

able to analyse the progress of student learning and the development of their higher order 

thinking skills through the responses given. The questions used were based on the vocabulary 

from Bloom’s Taxonomy, which students had worked with in class through their task sheets. 

Throughout the enquiry, it was essential to ensure that all students were engaged during a 

period of questioning in order for it to have meaning and purpose. 

At the end of the enquiry, exit cards were used to allow pupils the opportunity to summarise 

their learning experience throughout the unit. Students were asked to express if they felt more 

motivated to complete all tasks in a lesson through the use of Bloom’s Taxonomy in the 

classroom. 

Findings 

Analysis of student work, observation notes, answers to verbal questioning and exit cards 

show that students felt more motivated within some lessons but not in others. Through 

observation, it was clear that the use of task sheets and questioning made students more 

focused and therefore more motivated. However, I also noticed that the task sheets did not 

work with the structure of all lessons within the unit. This conclusion is supported through 

the answers given by students in the exit card exercise at the end of the enquiry. For example, 

in lessons where students needed to produce a lighting cue sheet, the task sheet allowed 

students to understand each step of the task whilst being able to understand what skills they 

were developing. However, within a lesson where rehearsals take place, students struggled to 

follow the task sheet as they found it too structured for an activity like rehearsal. This shows 

that using Blooms Taxonomy to motivate learners may work with the structure of some 

lessons, but not for others. Student feedback from the exit cards shows that 14/21 students 

found the strategies used to be motivating, whilst 7/21 students found that the strategies used 



did not motivate them, citing reasons such as “feeling under pressure” and “feeling 

uncomfortable with their working group” for the reasons as to why. 

Conclusions 

This enquiry used Blooms Taxonomy through questioning and task sheets in order to 

motivate students to complete all tasks within a lesson. From the quantitative data stated in 

the previous paragraph, it is clear that the majority of students felt more motivated to 

complete all of the tasks as they were clearly able to see how they were developing their 

higher order thinking skills. However, not all students agreed with this and would like to feel 

less under pressure in the future. Alan McLean (2003) discusses that the best form of 

motivation is self-motivation, which comes from within the student. However, in order to 

reach this state, to feel motivated and less under pressure, students need the correct level of 

support, structure and stimulation from their teacher. 

Implications for Future Practice 

Throughout the enquiry, it became apparent that students were interested in Blooms 

Taxonomy and how different tasks developed their higher order thinking skills. The strategies 

used in this enquiry to explore the use of Bloom’s Taxonomy helped students identify what 

skills they were developing, which helped motivate them throughout the lesson. However, 

making a direct link to Bloom’s Taxonomy does not lend itself to the structure of every 

lesson, such as those with a more practical focus. Therefore, the indication for future practice 

is to use Bloom’s Taxonomy to motivate learners where appropriate, ensuring the correct 

strategies are used to ensure students are engaged and motivated within the lesson. 
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