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How can different plenary approaches affect learning outcomes? 

 

Rational 

 

Formative Assessment (FA) is an integral part of the learning and teaching process and is 

inextricably linked to Curriculum and Pedagogy as illustrated in Building the Curriculum 5 

document A Framework for Assessment (BtC5), Scottish Government (2011, p.6). Plenaries 

are the final part in the lesson where learners come together and reflect on the learning that 

has taken place. Their purpose is mainly to allow teachers to assess how well the learning 

intentions have been met and to help inform the next steps in learning. We can therefore 

argue that plenaries are a tool for Formative Assessment. Plenaries can be carried out in many 

ways, they can be teacher led or pupil led. Curriculum for Excellence (CFE) highlights the 

importance of pupil voice in learning and outlines in Btc5 that learners should be actively 

involved in the assessment process, through self-assessment and peer-assessment allowing 

children to take ownership of their own learning (The Scottish Government 2011). 

 

Aim 

The aim of this practitioner enquiry is to find how different approaches to plenaries can affect 

the learning outcomes. It will look specifically at the role of the teacher and whether or not 

there is a difference in the learning outcomes when the plenary is teacher lead or pupil lead. I 

expect this enquiry into my practice to deepen my understanding of how different approaches 

to plenaries can be more or less effective in informing next steps in learning.  

 

Further questions that have risen from this line of enquiry are given below: 

 

• How are the learning outcomes affected when a plenary is teacher led? 

• Is there a difference in the learning outcomes when the plenary is pupil led? 

 

For the purpose of this Practitioner Enquiry, this assignment will examine the use of Higher 

Order Thinking Skills (HOTS) as an assessment tool during the plenary part of the lesson. 

 

 

Methodology 
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This research was carried out over a two week period. It was decided that the best time to 

conduct this intervention was at the end of each Maths lesson. The class chosen for this 

research was a P3/4 composite who have been learning about different division strategies and 

the relationship between division and multiplication.  

 

Teacher lead plenary 

As mentioned above there are various approaches to plenaries. For the purpose of this 

intervention, the tool used to assess learning in the plenary was HOTS. Therefore the 

questioning lead by the teacher was constructed around Bloom’s Buttons for Numeracy. 

Using this structure the teacher led a whole class discussion. The discussion was filmed for 

data collection purposes. This information was then analysed and measured against the 

learning intentions of the lesson to see how well children’s responses reflected the learning 

intentions stated at the beginning of the lesson.  

 

Pupil lead plenary 

In the second week of conducting this research the pupils were invited to work in groups and 

use Bloom’s Button questions regarding their learning. Each group was given a different 

question to evaluate and then feedback to the teacher. The responses to the questions were 

then recorded on the class whiteboard and photos taken to document results.  

 

As a final piece of key evidence students will complete a questionnaire based on their 

preferences of a teacher lead plenary or a pupil lead plenary to see if this may also give a 

further insight into the impact of teacher led and pupil led plenaries.   

 

Findings 

 

Teacher lead plenaries 

It was found that during the teacher lead plenaries that 6 out of 12 of the children answering 

the questions were not able to answer the question being asked, and required extra prompting 

by the class teacher. 2 out of 12 responded to the question but gave a completely unrelated 

answer to the question being asked. Only 4 were able to respond to the question and relate 

their response to the leaning intentions. Analysing these results further it can be assumed that 

the reason for the children’s responses being unrelated or in need of prompting was due the 

level of Higher Order question being asked.  
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Pupil Lead Plenary 

Finding show that when the plenary was carried out in small groups, where pupils were given 

4 different questions related to the learning to reflect on, there was an overall increase in level 

of pupil participation, understanding and ability to relate their responses to the Learning 

Intentions (LIs) 
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Overall the findings show that although there is a higher chance for pupils to go off topic in 

their group discussions there were a higher number of (LIs) linked responses in comparison 

with teacher lead plenary discussion as illustrated below. 

 

  

 

 

 

 

 

 

 

Implications for future practice 

The above findings show that there is definitely a place for pupil lead plenary discussion in 

the classroom. More pupils were able to successfully answer the questions through peer 

discussions and relate their answers to the learning intentions. It is however, noted that there 

is a risk as always when allowing pupils to lead any group discussions that the discussion can 

go off topic. It is therefore advised that this kind of activity be carried out when there is a 

classroom assistant present to help guide pupils back to the questions being asked. It was also 

noted that this research was done using small focus groups and when repeated with a whole 

class it will be difficult for the class teacher to record individual responses to the questions 

being asked and may therefore not be valuable in assessing individual progress of learners.  
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