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Rationale  
The use of self, peer and teacher feedback and evaluation is advocated throughout schools in 
Scotland, and throughout Scottish Government literature (Building the Curriculum 5, 2011).  

Self-evaluation allows the children to reflect on their own work and scrutinise their work in 
line with the learning intention and success criteria set out at the beginning of a lesson. They 
are able to see what they did well, and what their next steps may be. 

Teacher feedback is given in order for children to be aware of what they are doing well in 
relation to the learning intention of a specific lesson, and what they need to do in order for 
their work to get to a higher level or the level they should be aiming for. Hattie and 
Timperley (2007) advocate that immediate, task specific feedback for children is how they 
will further their learning.  

Out of the three types of feedback, peer marking, or peer evaluation is often the one which is 
most difficult to monitor. Children often dismiss the success criteria and learning intention if 
they are marking a friend’s jotter and look to compliment them on anything they can, even if 
it is irrelevant to the task, or in fact just not true. This inquiry has been carried out with this in 
mind. Giving the children a specific success criteria checklist should ensure they keep to 
marking what is in front of them, and are able to justify their choice of achieving/not 
achieving rather than choosing to appease their peers. 

Aims  
This inquiry will aim to investigate if success criteria specific checklists help to improve the 
quality of feedback given between peers. 

Methodology 
I work with 24 Primary 7 children (aged 10 – 11), 19 are male and 5 are female.  

The children were given a questionnaire (week beginning 20/02/17) asking five questions 
about peer assessment: 

1. Are you honest when you peer assess? 

2. Do you like giving peers feedback? 

3. Do you like getting feedback from your peers? 

4. Does peer assessment help your learning? 

5. Do you always know what to say when peer assessing? 

Before this, they had very little in the way of peer assessment training in class. The class 
completed the questionnaire and for the next two weeks, carried out four tasks which they 
peer marked. Each time, there was a task specific success criteria checklist, based on the 



	

learning intentions and success criteria set out at the start of the lesson. These are displayed in 
the classroom for the pupils to refer to at all times and they were made aware that these 
would be tasks that were assessed by peers using the success criteria and learning intention. 
After completing tasks, children were given the checklist to peer assess. As well as this, there 
was an opportunity to leave a comment or next step – again, this had to be based on the 
learning intention or success criteria.  

One example of a checklist: 

Success Criteria for Information Report                   or  
I have used a title which engages and informs the reader.  
I have used an introductory paragraph to inform the reader what 
the report is about. 

 

I can spell all common words by correctly applying prior 
knowledge of spelling rules and strategies. 

 

I can present work attractively using appropriate forms of 
layout. 

 

Next Steps (based on success criteria): 
 
 
 
 

Every checklist had four success criteria at the most to help keep the feedback as focused as 
possible. The success criteria for this specific example comes from both the genre targets and 
the core targets at second level. Others in the class work at a different level, however the 
checklists were easily differentiated. After completing the checklist four times as a means of 
peer assessment over the two week period, the children filled out the same questionnaire 
again on 06/03/17. 

Findings  
First Questionnaire: 

2/3 of the responses (66%/16 out of the 24) came back that the pupils don’t always know 
what to say when peer assessing (question 5). Some of these children still said they liked 
giving and receiving peer feedback, however the majority of this 16 (14 of them) gave 
negative responses to two or more of the questions asked.  

Out of these, some comments were as displayed below: 

“Most of the time I don’t know what to write when peer assessing.” 

“Sometimes, it is really hard to think how to word your comments.” 

“Sometimes you don’t just want to say well done.” 

“I always know what to say, probably things like excellent, brilliant, well done.” (Although a 
positive response, not necessarily helpful) 

“I don’t like giving peers feedback because I don’t know what to write.” 

“I don’t like giving peers feedback in case they get angry.” 



	

The other third of the children all gave positive responses in all categories, that they were 
honest, liked getting feedback, liked giving feedback, always knew what to say and thought it 
helped their learning.  

 

Second Questionnaire 

The majority of responses (77%/17 out of the 22 returned) were positive – this was 33% in 
the first questionnaire. Some of the comments are displayed below: 

“I am honest giving feedback when I know what I am meant to be giving feedback on.” 

“Peer assessment helps my learning because someone else is showing me what I need to 
focus on, rather than me thinking I have everything to work on.” 

“I can’t be scared giving bad feedback as it is only a tick or a cross, so they know what bits 
are good or bad.” 

“You need to tell people what they’ve done wrong or they’ll never the able to fix it. It might 
just be something very small.” 

“I like knowing what I need to get better at.” 

Conclusions 
From this inquiry, I have found that children give much better feedback, and can get much 
more from feedback, when they base it on specific criteria. They are able to justify the 
comments given to other children and do not base their feedback on the person they are 
giving it to, but on the task they are assessing. This, in turn, will help learners improve their 
content as they will understand which specific aspect needs work. Peer assessment should be 
integral to a classroom setting (Black and Wiliam, 1998) but it has been shown in this inquiry 
that extra guidance and support is needed in the classroom to help with the structure of peer 
assessment.  

Implications for Future Practice 
I will continue to use success criteria specific checklists in order to further the learning of the 
children. I hope with a changed attitude to peer assessment, the pupils will be able to use it to 
evaluate the work of others. I will also use the checklists for self and teacher evaluation in the 
classroom as they have clearly made a difference to the children’s attitude towards peer 
assessment. With support and relevant guidance, the pupils should now be able to give 
meaningful and specific feedback to others. 
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