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Rationale  
Formative assessment is vital in the day to day working of a classroom. Peer Assessment is 
an important aspect of formative assessment which is often used incorrectly in classrooms. 
This inquiry is looking at what happens if pupils are given a success criteria specific checklist 
to follow when peer marking. Many researchers talk about the importance of peer assessment 
for not only the raising of attainment in schools but also in developing social skills needed for 
everyday life. Vygotsky talks about the importance of the more knowledgeable other in his 
writings. He speaks about how valuable it is that children learn from one another either by 
their strengths or weaknesses. This concept really enticed us and made complete sense that 
children would learn a lot from their peers. 
According to Boud and Falchikov (1989), Peer Assessment is where “students use criteria 
and apply standards to the work of their peers in order to judge that work. Both self and peer 
assessment are formative, in that it has beneficial effects on learning, but may also be 
summative, either in the sense of learners deciding that they have learned as much as they 
wished to do in a given area, or ….it may contribute to the grades awarded to the students”. 
Peer assessment is vital as students develop the skills of identifying what a high standard of 
work is and of picking out mistakes and knowing how to fix them. There is a vast amount of 
literature surrounding peer assessment and we were keen to determine how checklists played 
a part in this. 
 
 
Aims 
The aim of this inquiry was to investigate what happens when pupils use success criteria 
specific checklists to peer assess. We wanted to determine	if this improved pupils abilities to 
peer assess, in turn improving their own ability to do the task.  
 
Methodology  
We decided that the most effective way to carry out this inquiry was by collecting both 
quantitative and qualitative data. It was decided that the inquiry would be conducted with one 
class at least four times. Each student would start with a questionnaire to gauge their opinion 
of peer assessment. A list of five questions were used in order to find out how students feel 
about peer assessment. Each student was then issued with a peer assessment checklist with 
specific success criteria. These checklists where given to the students at the start of the 



activity to ensure they understood the success criteria that they would be marked against. 
These checklists included a traffic light system and two stars and a wish at the end. This 
inquiry was conducted with an S.1 Mathematics Class working at First Level of the Broad 
General Education in the Curriculum for Excellence. 
 
Findings  
The questionnaire which was conducted at the beginning of the inquiry questioned the 
students’ attitudes and confidence in peer assessment. The five questions showed clearly that 
although students did not have negative attitudes towards peer assessment, they were not 
necessarily confident at executing it. Pupils were eager to engage with the success criteria 
checklists. They were engaged with the tasks and put a lot of effort into making sure that they 
followed the checklist precisely. Pupils were not afraid to mark honestly when using the 
checklists as they were sticking to a specific guideline. The pupils were more conscious of 
the checklist that would be used to assess them whilst they were doing their work. This led to 
improved results in the class. The students were careful to do their hardest on the task 
knowing that their friend may be correcting it. Some students decided against participating in 
the two stars and a wish section of the checklist on a number of occasions even though they 
were told it was a requirement.  
 
 
Questionnaire on the Attitudes of an S1 Maths class on Peer Assessment:  
Question Always Sometimes Never 
Are you honest when you peer assess? 62% 13% 25% 
Do you like giving peers feedback? 50% 50% - 
Do you like getting feedback from your peers? 88% 12% - 
Does peer assessment help your learning? 63% 37% - 
Do you always know what to say when peer assessing? 25% 63% 13% 
 

 

Peer Assessment Checklist used: 

∗ Give two things your partner has done well:  
 

Marked By: 	
Green	

	
Amber	

	
Red	

Your partner has used 
one box per number. 
 

	 	 	

Your partner has 
recognised they have 
to divide by 4. 

	 	 	

Your partner has got 
the right remainders. 

	 	 	



∗ One thing your partner could have done better: 

 
 
 
Conclusions  
In conclusion, pupils work was improved by using success criteria specific checklists. It was 
clear that the students paid a lot more attention to their work when they knew exactly how it 
would be corrected. They were also conscious of the fact that a peer would be marking their 
work and so this led them to pay a lot more attention to their work too. The students need 
explicit guidelines when peer assessing. They needed to have a success criteria to mark 
against. When using these success criteria specific checklists it was evident that the pupils 
work improved. The work completed when using the checklist was generally clearer and laid 
out far better. This improved work contained far more right answers than we were getting 
previous. They put more time and care into their work and learned from the mistakes or 
strengths of their partners. In particular when it came to division, the students were getting far 
more of the remainders right as this was a key focus of the checklist. Peer assessment through 
the use of success criteria specific checklists had a positive impact on the learning of the 
pupils in my S.1 class. 
 
Implications for Future Practice  
Although I can see the benefits of peer assessment checklists in some subjects or topics, it is 
not something I would be inclined to use with my class on a regular basis. Some colleagues in 
other subjects have found this form of formative assessment very useful whilst doing 
presentations or doing a piece of writing. If I was to use success criteria specific checklists in 
future it would be for projects such as the ‘Famous Mathematician Project’ or other Inter-
Disciplinary Learning projects the Mathematics department may take part in. I would, 
however, go down the road of peer assessment again but in another form such as a marking 
scheme instead of a checklist. Although it will be the same idea, I think a marking scheme 
peer assessment strategy would be much more appropriate to Mathematics. I will continue to 
give pupils support when conducting peer assessment and will encourage them to give quality 
feedback when assessing. 
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