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Rationale  
The introduction of Curriculum for Excellence saw a change in assessment. The Scottish 
Government hopes that teachers will allow for more breadth and depth within learning and 
thus, the children will have better skills and knowledge (Scottish Government, 2009). From 
the guidelines of Curriculum for Excellence teachers understand that they should assess 
children’s skills across the curriculum. Huff and Georgia (2012) view assessment as 
something that actively engages young people in their own learning, as students set individual 
goals and monitor progress. Many researchers have looked into effective assessment 
strategies and they have realised assessment has changed from teacher based to student 
centred (Huff and Brooke, 2012: 47). One way this can be achieved is through formative 
assessment as using this type of assessment can stimulate learning and even be motivating for 
the pupil (Huff and Brooke, 2012: 46). This is something that Curriculum for Excellence 
aims to achieve and this can be seen through the four capacities (Scottish Government, 2009).   
 
One form of formative assessment is peer assessment. Peer assessment can “improve the 
quality and effectiveness of learning across grade levels” (Huff and Brooke, 2012: 47). This 
allows children to take on the role of the teacher and by doing this pupils are learning skills 
such as concentration which will enable them to remain motivated in a lesson (Irfan, 2011). 
Irfan also argued that peer assessment develops analysis and critical thinking and that 
assessing peers work encourages co-operative learning instead of competitive (Irfan, 2011). 
Therefore, assessment can be seen as a tool to enhance children’s learning and teachers 
should therefore plan for regular formative assessments. 
 
Aims  
The aim of this enquiry is to find out if using a checklist has an impact on the children’s work 
during peer assessment. 
 
Methodology  
This research was carried out over a four week period in a Primary 2 class during literacy 
tasks. A verbal questionnaire was carried out with all of the children beforehand to see what 
their attitude towards peer assessment was and the results were noted. These questions were 
to assess how the children felt towards peer assessment and how much they knew about it. To 
carry out this inquiry the strategy agreed upon had to be changed to suit the age and stage of 
the class. In order to understand the steps of peer assessment, self-assessment was looked at 
through the use of a red tray which meant that they needed more help with their work and a 
green tray which meant that they were green for go they and found their task easy. This 
allowed for monitoring of who was putting their jotter in what tray in order to begin to plan 
next steps for the children. From this monitoring, it was noticed that eleven children were 



able to progress and begin to peer assess. A checklist related to the success criteria was 
introduced.   

 

 

                                                               

 

 

 
 

Naturally occurring evidence was noted through research, observation and formative 
assessment of the children’s jotters. Peer assessment was used with eleven children once a 
day during literacy tasks. The children were guided on how to fill out the checklist and had to 
sign their name to show that they were looking at it properly. To ensure the children did not 
stick with their friends they were asked to work with somebody they had never worked with 
before. After the activity, the pupil’s jotters were looked at to see if the children had critically 
peer assessed the work. A verbal questionnaire was carried out after the four weeks with one 
group of eleven children. This was to see if their attitude towards peer assessment had 
changed. 
 
Findings  
Tassoni (2001) states that building a positive relationship with the learners makes them feel 
valued and respected, which in turn encourages them to be open and communicative with the 
teacher. Therefore, this is something that was important to consider when carrying out and 
reviewing the pupil’s questionnaires. Listening to and acting upon pupil’s voices will help to 
ensure teachers provide appropriate learning experiences to meet all children’s needs 
(Czerniawski, 2011). From the evidence gathered it became apparent that some of the 
children were not ready to peer assess. Through this observation, it was important to realise 
the affect negative feedback from peer assessment can have on children’s emotional and 
social adjustment. It can also affect their attitude and behaviour in the class and in their work 
(Burrell and Bubb, 2000: 290). Burrell and Bubb (2000) later go on to explain that 
assessment feedback should identify specific achievements or good performance and should 
also allow the child to see their next steps. The questionnaire results highlighted that it was 
difficult for some pupils to articulate what they thought and knew about peer assessment 
which made it hard for me to get an understanding of the children’s attitude. Therefore I 
realised that some of the children were not ready to carry out peer assessment. As Muijis and 
Reynolds (2011) state peer assessment is a skill that must be taught before constructive and 
formative feedback can be given.  
 
Furthermore, through teaching the skills involved in peer assessment there is evidence to 
suggest that there is an improvement in academic achievement. Allowing pupils to judge each 
other’s work based on clear criteria can help develop their metacognitive skills and self-
reflection (Muijis and Reynolds, 2011). This is something that has been witnessed through 
looking at the children’s jotters, they experience good self-esteem when they receive a tick 
and also when they work on their next steps. The children all take more care and make sure 
they are including the success criteria in their work. The verbal questionnaires carried out at 
the end of the enquiry showed that the eleven children have a greater understanding of peer 
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assessment and would like to continue this as they were more focused on achieving the 
success criteria. Therefore, their attitude to peer assessment has changed. 
 
Conclusions   
This enquiry was only carried out over a short period, which made it difficult to assess its 
validity. It improved the work of the eleven children who took part as they were keen to 
achieve the success criteria. Although the other children in the class did not take part they 
were still developing self-assessment which also showed an increase in achievement. It is 
hoped that through time they will be able to also take part in peer assessment. Peer 
assessment is an effective way of carrying out formative assessment in the classroom. It 
allows the children to be an active participant in their own leaning, increase self-esteem and 
identify next steps. Peer assessment is a skill that will continually be developed throughout 
school and continue to improve achievement. However, this is all observation based, teachers 
still need hard evidence which is usually gathered through summative assessments 
(Croussard, 2012). Therefore, it can be argued that in order to see the whole picture of a 
child’s learning a balance of summative and formative assessment is needed (Huff and 
Brooke, 2012: 46). 
 
Implications for Future Practice  
Using peer assessment in the classroom will continue to improve the achievement of the 
pupils in the class. As the children gain better understanding and develop skills, their 
feedback will be more critical and more beneficial in creating next steps in their learning.  
These results show that peer assessment can have a positive impact on pupil’s success as 
pupils are being encouraged to recognise achievements and areas needed for improvement. 
This then influences the children’s next steps and the children are clear on what they must 
work on.   
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