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Rationale 

Over a four week period research was carried out to investigate the impact of using peer 
assessment checklists as a form of assessment. Hattie and Timperley (2007) state that 
feedback from assessments can have a major impact on achievement and learning. 
Unfortunately at times this impact may not always be positive. Therefore, it is crucial that 
research is carried out to ensure that feedback given to children is used in a positive and 
constructive way at all times.  

As suggested by Shute (2008) there are various ways in which feedback can be meaningful. 
His guidelines were considered during this study to ensure that feedback was specific and 
clear. In addition to this, feedback should also be focused on the task set out instead of on the 
learner. As a practitioner it is vital that we reflect on how we teach children and how we 
guide children in assessing their own learning. As stated by Clements (2015) reflection is an 
integral part of the learning process. It allows us to learn more about ourselves and how we 
support children to improve academic skills. 

Aims 

The aim of this enquiry was to investigate if peer assessment checklists help to improve the 
quality of feedback that pupils give to their peers.  

Methodology 

Action research took place over a period of four weeks. Action research is a means of 
challenging questions and assumptions we consider as teachers and professionals (Mills, 
2000). It is a way of gathering research and learning from it to develop our learning 
experiences. In addition to this it enables practitioners to find different teaching and learning 
strategies to suit the needs of children (Mills, 2000). 

Checklists 

The research was carried out during four technology lessons with 20 children in a primary 5/6 
class. The focus of teaching and learning was to create PowerPoint presentations. The 
checklists were based on the intended learning outcomes for each lesson. As stated by 
Education Scotland (2012) research shows that children can be more highly motivated and 
task-orientated if they know and understand the learning intention and success criteria. They 
are also better equipped to make decisions about how to go about tasks. This is why the 
learning objectives were shared with the children and the checklists were given out prior to 
starting the task, to enable the children to refer to it throughout each lesson.  The sharing of 
learning intentions and the development of the success criteria is critical to the success of 
pupil assessment as this enables pupils to be objective about their own and others’ 
efforts.  The children were shown how to carry out peer assessments using the checklists 
prior to the first task so that they were able to complete these independently. As stated by 
Sadler (1998) peer assessment is uniquely valuable because some children may accept praise 



or criticisms of their work from another peer which they would not take seriously if the 
remarks were offered by a teacher. Peer assessment is also valuable because the exchange 
will be in language that the children themselves naturally use. 

Questionnaires  

Before commencing the first lesson of the study, the children completed a questionnaire 
about their view of peer assessment in relation to how well they think they can peer assess 
and what impact peer assessment has on them. Questionnaires were suitable as it allowed the 
children to discuss their own views without pressure from their peers. See Figure 1 for 
questions asked. At the end of the study the same questionnaire was completed and the 
children’s results prior to the study and after the study were compared to examine the impact 
peer assessment checklists may have on a child’s attitude towards peer assessment. The 
structure of the questionnaire was a multiple choice option to enable the results to be 
analysed fairly at the end of the study. The choices for each question were ‘never’, 
‘sometimes’ and ‘always’.  

Observations  

Observations were also carried out during each lesson. As a teacher the skills of observing 
and reflecting on observations from a lesson are routine and the observations were made with 
honesty. During each lesson the children were observed when recording comments in relation 
to the work produced during the task.  

Findings 

Questionnaire Results 

When examining the raw data from the questionnaire it was evident that analysing the 
increase in children’s views in the column ‘always’ would be the most beneficial piece of 
data to analyse in relation to the aim of this study. Comparing the questionnaire results prior 
to the study and after the study suggest that peer assessment checklists can impact on a 
child’s view of peer assessment.  Shown in Figure 1 are the results which highlight the 
positive increase in attitudes towards being honest during peer assessment and how peer 
assessment is valued. It is evident that in this particular classroom environment it has had a 
positive impact on children’s views of assessment in relation to their opinion on it and its 
impact.   

Question 5 in the questionnaire identifies that children still need support and guidance on 
how to peer assess. This is evident as on average more children felt that they only knew what 
to say ‘sometimes’ when they peer assessed (Figure 2). This suggests that the children in this 
particular study still need to be taught the skills required to provide suitable feedback to their 
peers.   

 



 

 

Observations 

Over the four week period it was evident from observations that the children were critically 
examining their peers work using the checklists. During discussion of feedback some 
children were able to state how their partner was successful during the lesson by referring 
specifically to the checklist. In addition to this the children also shared their feedback on 
improvements that could be made. The amount of children willing to share their next step or 
‘wish’ had increased by the end of the study and each child had recorded on the peer 
assessment checklist a ‘wish’ for the next lesson.  

Prior to the completion of the peer assessment tasks it was evident to see the children 
referring to the checklist during the lesson as guidance. Many of them used this to ensure 
they had met the success criteria.  
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Conclusion 

The aim of this study was to explore the impact peer assessment checklists have on 
improving the quality of feedback children give.   

Based on the observations made during this study, it can be stated that within this particular 
classroom setting using peer assessment checklists during technology lessons stimulated 
learners and motivated them to achieve the intended learning outcome. Many children 
referred to the checklist throughout the lesson and therefore not only peer assessed at the end 
but continuously self-assessed throughout.  

With regards to the questionnaire results it was evident that over this four week period the 
children’s attitude towards peer assessment had changed. An increased amount of children 
stated that they were more honest with peer assessment at the end of the study and recognised 
its value in their learning. This suggests that children are continuing to recognise the value of 
providing suitable and honest peer assessments.  

Implications for Future Practice 

Using checklists with a specific success criterion enables children to focus on what should be 
assessed. Assessment is a process of teaching and learning which impacts on all children and 
it is therefore crucial that during primary years children are given guidance on how to assess 
in a way which is simple yet constructive (Shute, 2008). I will continue to use assessment 
checklists as a focus of learning to help me with my own assessment of the children and to 
also help the children build on their skills in peer assessing confidently. I will continue to 
work with children to develop their skills in learning how to peer assess through providing a 
structured success criteria. Guidance will be provided during peer assessment tasks until the 
children are familiar with this and are able to recognise the criteria themselves.  This in turn 
may help children independently identify the types of feedback they could give to a peer in 
order to promote learning achievements.  
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