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Rationale  
Assessment, in all formats, is known and regarded to be a vital part of the teaching, planning 
and learning cycle. Assessment is necessary in assessing pupil progress, understanding and in 
highlighting any gaps in learning. As a result of this, it is clear that assessment serves as a 
driver for providing next steps and targets for the pupils to aspire to and work towards. This 
cycle encourages pupils to become reflective of their work, while allowing them to improve 
and develop as successful learners. It is also believed that pupils learn best when they receive 
feedback on their work and are provided with advice and targets for their future learning 
(Black and Wiliam, 1998). Assessment is for Learning plays a major role in assessing pupils 
across Scottish Education, one way in which we can do this is through the use of quality peer 
assessment that allows children to be critical about their peers’ work, and as a result allows 
them to continually improve and develop.   

Aims  
The aim of this inquiry was to improve the quality of feedback given by pupils when 
engaging in peer assessment through using a success criteria based checklist. Thus, 
encouraging pupils to focus specifically on the intended learning and as a result allowing the 
pupils to use this quality feedback to further improve and develop their work and learning.  

Methodology  
The inquiry was carried out over a four-week period with a composite primary three/four 
class of twenty-three pupils. Although this class are all working at First Level, there are a 
variety of different needs and abilities present within the grouping, with a number of children 
requiring daily support. Throughout the inquiry there were three forms of evidence gathered: 
observation notes, questionnaires and checklists. The children were asked to complete a 
questionnaire before and after the inquiry to assess the pupils’ attitudes towards peer 
assessment. The inquiry was conducted once a week during an Interdisciplinary Learning 
topic lesson, whereby the children would complete a task and then assess the work of their 
peers with the aid of a checklist criteria. The pupils would check off their partner’s work 
against the checklist and then proceed to use the checklist to help them to write a positive 
comment and a constructive next step, ensuring that both comments are closely linked to the 
success criteria, and thus the learning. The children were encouraged to verbally share and 
explain the comments that they provided and discuss the rationale for giving those comments. 
This ensured that there was continual communication between each pair and allowed the 
children to see strengths and areas of development in their own work more clearly. Harrison 
and Howard (2009) suggest that an open line of communication and discussion between peers 
throughout peer assessment plays an important part in creating a supportive and constructive 
atmosphere in which to work and learn. Learner conversations were monitored and notes 
were taken by myself based on the dialogue that was taking place, thus allowing me to 
measure the accuracy of their comments. Over the course of the inquiry there were four 
checklists to be collected and two questionnaires per child resulting in six pieces of data per 
pupil. The checklists were contained in their jotters, opposite the assessed piece of work and I 



collected the questionnaires for teacher correction. The children were encouraged to provide 
feedback independently in order to gain a true reflection of how well they had engaged with 
the checklist and success criteria.  

Findings 
The overall result of the inquiry was positive, with most children showing that they could 
provide quality, success criteria related feedback as a result of using the checklist. All pupils 
were engaged while giving peer feedback and appeared to enjoy the process of assessing and 
comment on each others’ work. The questionnaire conducted at the end of the inquiry showed 
that all pupils found peer assessment to be a meaningful and relevant exercise that enhanced 
and helped their learning. It is also worth noting that they felt comfortable giving feedback to 
their peers. In line with the inquiry findings Frankland (2007) suggests that pupils find the 
process of peer assessment more meaningful and engage better with it as a result of teacher 
support and guidance. This therefore highlights the important supportive role the teacher has 
to play in facilitating and encouraging peer assessment.  

The questionnaire conducted at the beginning demonstrated the need for the inquiry, as only 
35% of children knew what to say and write when providing their peers with feedback 
comments and similarly only 35% of pupils actually thought that peer assessment helped to 
improve their learning.  This allowed me to observe where the gaps in assessment were and 
showed me that quality peer assessment had to be introduced, explained and modelled to all 
pupils, in order for them to benefit from it. Teacher modelling also taught the pupils how to 
respond supportively to their peers’ work, which Faragher (2014) suggests helps to ensure 
that children learn to work collaboratively and not in competition with each other whilst peer 
assessing, making sure the process remains friendly and constructive throughout.   

After observation and discussion, it was evident that the checklists allowed the children to 
successfully engage with the criteria that they were to assess their peers on and the pupils 
appeared to appreciate the structure and guidance that the checklist offered. Although all 
children completed the first checklist accurately and honestly, 78% of children still struggled 
to write feedback that adhered to the success criteria, providing their peers with very generic, 
non constructive comments which outlined little in the way of realistic and achievable next 
steps to help improve learning such as: “nice handwriting”, “neat work”, “very colourful” and 
“keep up the good work”.  

As a result of this first finding I decided to support the children further by modelling more 
peer assessment. I began demonstrating this by discussing, comparing and contrasting pieces 
of work and providing examples of quality, verbal feedback. Thus demonstrating for the 
children the types of comments that would be deemed constructive and showing them that 
quality feedback is given with the success criteria in mind. Howard (2009) suggest that 
teacher coaching can help pupils to identify areas of success or improvement by using a clear 
criteria. This example then also allows pupils to provide peer feedback in a similar, 
constructive way. 

I believe this helped greatly because each other checklist showed increasing improvements in 
the quality of feedback given. By the fourth checklist, 87% of children were then able to 
confidently use the success criteria statements to provide their partner with a positive 
comment related to the targets and a constructive comment based on how they could improve 
their work for next time to ensure they meet the success criteria more fully. Unsurprisingly 
the pupils’ thoughts on peer assessment changed the more they engaged in using it and as a 
result, their understanding and skill greatly developed.  



 

 

 

Questionnaire Findings 

Question 
No. 

Question  No. of Pupils 
Questionnaire 

1 

Percentage 
% 

No. of Pupils 
Questionnaire  

2 

Percentage 
% 

1. I am honest when I 
peer assess? 

15/23 65% 20/23 87% 

2.  I like giving peers 
feedback 

18/23 78% 23/23 100% 

3. I like getting feedback 
from peers 

10/23 43% 19/23 83% 

4. Peer assessment helps 
my learning 

8/23 35% 23/23 100% 

5. I always know what to 
say when peer 

assessing 

8/23 35% 20/23 87% 

 

Result of Checklists  

 

Conclusions 
The results of the inquiry demonstrate that most pupils are now able to give quality, 
constructive feedback that is closely linked to the learning and success criteria when 
engaging in peer assessment. They can now approach and engage with peer assessment, when 
using a success criteria based checklist, with an increased level of confidence and accuracy, 
which has shown to improve and further their learning. The checklist has greatly helped the 
pupils to focus on the intended learning and allowed them to successfully assess their peers’ 
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work accurately with relation to the success criteria.  Although, as the results suggest these 
finding are only relevant for my class and inquiry, but are not definitive.  

This inquiry has also identified the common issues that pupils previously encountered when 
engaging in peer assessment such as giving generic feedback, which was not useful in 
helping to develop future learning and progress. Most children are now showing that they can 
engage successfully in assessing their peers’ work, and that their peer assessment skills have 
developed and strengthened the more they practiced giving feedback. However, it has also 
shown that a small minority of the class, even after the four-week block were still providing 
generic feedback which was not closely related to the success criteria. Thus highlighting that 
some pupils still found this process difficult and therefore some children may need more 
practise and time to acquire the skills that are necessary in order to engage successfully in 
quality peer assessment (Jones & McLachlan, 2009).  

Implications for Future Practice 
As a result of the inquiry I will continue using peer assessment in the classroom in a variety 
of ways, encouraging the pupils to engage in giving feedback through different means and by 
using alternative resources in order to try to engage and meet the needs of all learners.   

I will now continue to regularly model quality assessment strategies and always relate the 
feedback and comments to the success criteria, ensuring that the pupils are aware of this 
important point. I will continue to use peer assessment in my practice due to the positive 
effect it has had on my class’ learning, understanding and progress. It has allowed them to 
become more critical in their approach and has convinced them of the importance of quality 
feedback and the positive effect it can have on their learning. I also observed how 
involvement in the process of giving and receiving peer assessment increased pupil 
confidence and allowed them to become more engaged in their own learning while also 
aiding the learning and development of their peers. 
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