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Rationale  
“Each child is unique and there is no set level of wellbeing that children should achieve. Each 
child should be helped to reach their full potential as an individual” (GIRFEC). The eight 
wellbeing indicators highlight the areas that all young people need support in. The 
introduction of Blooms Taxonomy to the classroom allows each child in the class to be 
supported through these indicators. Through using Bloom’s Taxonomy each child will be 
challenged and monitored so they can achieve in learning new skills and new activities. Each 
child’s thoughts and needs are respected and decisions on their learning will involve them. 
Also, each child will be responsible for challenging themselves at the appropriate level and 
responsible for looking after and using school resources properly and finally each child from 
the class will feel included in each activity used within Bloom’s taxonomy. This is important 
to implement as a probationer teacher as it allows the practitioner to use appropriate 
questioning to challenge the children appropriately and scaffold their knowledge in different 
areas of the curriculum. It allows the children to engage with new fun resources that help 
support their learning. Bloom’s Taxonomy was chosen after it was identified that challenging 
all learners, specifically the highly able children, was a target made during mentor meetings 
for myself personally. Also the practitioner enquiry group identified this as an area that 
interests us and would help improve teaching practice for the group’s own teaching skills. 
Moreover, it allowed the children to engage in new teaching methods that could challenge 
them to their own individual ability and so they would enjoy learning.  

Aims 

The aim of this enquiry was to plan and develop resources that challenged all the children in 
a Primary 2/3 class at the appropriate level. The children were challenged to develop higher 
order thinking skills to answer different types of questions. Also, it was my aim to investigate 
how the children responded to using different types of resources to challenge them within 
Literacy and Maths. The overall aim was to introduce Blooms Taxonomy and set appropriate 
challenge and to record data that showed the effects of using the approach.  

Methodology  

The topic of Bloom’s Taxonomy was introduced to the children in early February and would 
continue to be monitored using the methodology and resources for a period of six weeks that 
would be incorporated into everyday school life. When introducing Bloom’s Taxonomy, 
many different resources were made or developed to support the children in their learning. 
Having chosen to introduce Blooms Taxonomy to the class looking specifically at 
questioning within Reading and Maths. The Reading resources consisted of lollipop sticks 



with different coloured tops that linked to a different level/stage of blooms taxonomy 
questioning. These questions would be used when introducing a new book or to create 
reading/comprehension activities. The children would engage by choosing the question they 
wished to answer and were supported by class teacher to ensure they were selecting the 
correct colour of question that challenged them appropriately. These had to be developed 
further by introducing new questions for different types of text and to challenge the children 
further as they progressed in difficulty of question. Each Literacy lesson whilst developing 
Reading, Talking and Listening skills (4 lessons a week) the children would engage with 
Bloom’s Taxonomy questions. The time spent using the resources in Literacy would be for 
20 minutes. The 2 groups who would be engaging in a comprehension activity would be the 
groups to engage with the questions.  

In Literacy the children were tracked by using a sheet with each child’s name on it and a 
colour next to each of their names to highlight what colours they had previously worked at 
and the children would progress appropriately through the levels. A record of responses has 
been kept for a small focus group of children from mixed abilities groups. These results 
provide both qualitative and quantitative data to analyse in results section.  

Moreover, chilli drawers were created in maths which were used mainly as a fast finishing 
activity for the children who completed their group tasks. These were also designed to 
progress in difficulty with the children having four drawers to choose different maths 
activities across different maths areas. The children would select an activity from the drawer 
they felt challenged them the most and complete independently. Support was provided to all 
children to learn how to engage in each type of activity. The different groups would also be 
given time to engage in these areas throughout maths time to ensure they were all given the 
opportunity to engage in the activities. The children would use the Bloom’s Taxonomy 
resources on a daily basis as a starting or finishing activity for that lesson (4 lessons a week). 
The time spent using resources in Maths would usually be around 10-15 minutes a lesson. 

The drawers for maths also have a record kept so that each child knows which colour they 
last used and to ensure they are continually being challenged. I also introduced an ICT/ phone 
app which allowed me to create questions in any aspect of the curriculum using blooms 
taxonomy. These questions were displayed on the smartboard and the children voted for their 
answer using shaped cards and a smartphone could scan the room for results. The phone 
recorded all the children who answered correctly and incorrectly and displayed for only me to 
see. Meanwhile displaying a graph on the smartboard of how many people voted for each 
answer and revealing the answer to the children. This allowed the children to learn through 
using different media outlets and resources supporting the curriculum.  

Findings 

Below is a table showing the progression of colours in Blooms Taxonomy.  

•  •  •  •  •  •  

 



The results were collected using quantitative and qualitative data and will be displayed and 
analysed below. I have provided a chart that shows the levels of questions the children can 
answer to show the progression of the children.  

  Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 
        
Sophie  •  •  •  •  •  •  
Hayden  •  •  •  •  •  •  
Dj  •  •  •  •  •  •  
Jenna  •  •  •  •  •  •  
Tyler  •  •  •  •  •  •  
Rhea  •  •  •  •  •  •  
 

The table above shows the different coloured questions each child answered throughout the 
weeks. It highlights the children who progressed to answer more difficult questions.  

The results show that all the children progressed onto a new level of Blooms Taxonomy 
questions throughout the six-week investigation, with some even progressing three or four 
levels. The children have shown that they can answer questions both orally and written in 
their jotter. The questions at all levels tested the children to begin with as it was a new 
concept to them to answer different types of question. They were unsure how to answer but 
with support during the first lesson they would begin to answer with more confidence. After 
the first session the children became more successful at answering that level of question and 
could structure a great answer. They would also give great responses in their jotter work to 
this type of question. I kept some of the children at the same level for more than two weeks 
because the children were challenged at that level and they needed to consolidate the skills of 
answering that type of question before progressing onto more challenging questions. This 
shows that by moving onto a new level of questioning the children were showing great skill 
in answering their current level of questioning with consistency and accuracy.  

I have provided a sample of the results I recorded from the children’s responses to the 
different level of questions above.  

Can you list the main characters in the story?  
 
Hayden: “The main characters are Daisy, Jo, Mum and Aunt Celia in Australia”. 
 
Jenna: “The main character is Tommy and just Tommy”.  
 
Tyler:  “There are two, the greedy king and the little girl from the village.” 
 

The children all engaged with this question and could all answer it confidently whilst using a 
different text. This was part of stage 1 the remembering what you have just read stage. The 
children gave accurate responses about the book they were reading. The responses above 
show that the children were competent at this level and could progress to the next stage. 
Jenna and Tyler were working at this level of questioning and are used to this type of 



question. Hayden was working at the understanding stage and was asked this question to see 
if he was secure at the remembering stage.  

What part do you like best? Why?  

 

Sophie: “I thought the part when Jo wore the bridesmaids dress was the best because it was 
really funny and he’s a boy”.  

Rhea: “The best part is the end because the new boy has new friends.” 

 

 

The question above shows the different responses children gave to this question. This 
question is from the understanding stage. Each child has understood how to answer the 
question. They have provided great reasons why they like a particular part of the book. 

Has anything like this ever happened to you?  
 
Jenna: “I’ve never had a dog from space but I play fetch with my dog and he loves it.” 
 
Tyler: “Well, it wasn’t a cricket bat but someone did try to steal my bike but I caught them 
and told my mum someone was in the garden.  
 

The question above is from the applying stage of Bloom’s Taxonomy. All the children 
managed to work at this level of questioning. The question above is an example of the 
question the children could answer at this stage. They have given accurate responses and the 
results show that they understand the text and can use the text in new situations. Relating to it 
and comparing it to something similar that’s happened to them. Tyler and Rhea reached this 
stage by week 5 and 6. They required more support to work at this level but with prompting 
could answer well.  

What evidence can you use to support your view?  
 
Hayden: “Gordon was scared of big Kev because he stuttered when he spoke to Kev and he 
looked very sad in class after big Kev grabbed him in the playground.” 
 
Sophie: “Gordon ran away from big Kev, he ran all the way home from school he was that 
scared.” 
 
Rhea: “The house would be ruined because the water would have been so high right to the 
roof and water smudges and wastes things, you can’t get water on some things because 
then they won’t work.  
 
 

The question above is an example of a question asked at the analysing stage. The language of 
the question was the most difficult part for the children but once we established what the 
question was asking the children working at this level could provide great responses. The 



responses above highlight how the children can justify and select parts of their story to back 
up their views on the story. This question usually was introduced with a statement where the 
children would agree or disagree with the statement and give their reasons why.  

 

What conclusion could you make about…? 
 
…how different Puffy felt from the start of the week and the end of the week.  
 
Hayden: “He was really ill at the start and at the end he was so much better so he must be 
feeling very different because he feels so much better.”  
 
Sophie: “Very different because he very sad at the start because he was unwell. At the end 
he is very happy because he is feeling much better. 
 

The question above highlights the type of question the children would answer at the 
evaluating stage. The responses show that the children gave very good detailed responses and 
were managing to work well at this level. The results were taken during the third lesson of 
using this type of questioning. The responses show the children can relate to how the 
characters are feeling and can provide examples to support their view.  

 

  Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 
        
Sophie  •  •  •  •  •  •  
Hayden  •  •  •  •  •  •  
Dj  •  •  •  •  •  •  
Jenna  •  •  •  •  •  •  
Tyler  •  •  •  •  •  •  
Rhea  •  •  •  •  •  •  
        
 

The table above shows the level each child achieved whilst using the maths resources in the 
chilli drawers. It shows that all the children progressed onto a more difficult activity.  

 

Conclusions 

I can conclude from what I have found that Bloom’s Taxonomy develops new and engaging 
questions that challenge the children at the appropriate level. This challenge stimulates and 
intrigues the children to think of new ways to answer questions. It also allows the children to 
engage in new activities that develop their skills in all aspects of Literacy. The children were 
all challenged at the appropriate level this was shown through the children being able to 
answer the questions in different situations engaging in different activities.  

 



 

 

Implications for Future Practice 

I will continue to use Bloom’s Taxonomy within my classroom as it will allow the children to 
be challenged in both Literacy and Maths. I will continue to progress the children onto the 
appropriate level of questions, whilst still allowing them to answer questions across the 
levels, to keep the skills of answering that level of question in their mind. If I were to carry 
out the investigation again I would perhaps need a longer time frame to work within to give 
more scope on my findings. Moreover, I would also perhaps collate information on a larger 
number of children to give more accurate findings. Finally, I would definitely find a new 
method of recording the children’s responses to make them easy to store together and use.  

 


