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Rationale  
Our Practitioner Enquiry group chose to look at the effects of Bloom’s Taxonomy on learners 
in order to find a way to challenge pupils in a way that would aid their learning. We felt that 
this was something that had not been studied in great depth by other probationers and was 
different from other practitioner enquiries. It also allowed for research into different 
pedagogical theories which we were not very familiar with, thus aiding growth and 
development. Bloom’s Taxonomy is essentially an ‘educational framework’ for assessing 
educational goals. (Al, 2015) The different categories for Bloom’s are aligned with varying 
levels of critical thinking skills from lower order thinking skills, to higher order thinking 
skills. Our group chose Bloom’s as a method to understand at what stage our young people 
were at within their learning journeys and to act as a catalyst to aid their thinking skills 
development. We hoped to find a way for pupils to willingly challenge themselves and so we 
decided to see if implementation of Bloom’s Taxonomy would aid this. Education Scotland 
state that high order thinking skills are an essential skill for every young person, not only on 
an educational level, but also to prepare them for life and the world of work. (Hub, 2016). 
 
Aims  
The aim of this enquiry is to explore the extent to which Bloom’s Taxonomy can develop 
higher order thinking skills within pupils whilst inviting pupils to challenge themselves. 
 
Methodology  
This study was carried out through verbal and written questioning using Bloom’s questioning 
stems as a template. (Al, 2015) (Krathwohl, 2001) 
I chose to use Bloom’s as an integral part of starter tasks with my chosen class of fourteen 
pupils. I believed that particular class would benefit from development of higher order 
thinking skills due to them being a lower ability class. Challenge for this class is then very 
subjective, as some pupils would find Bloom’s ‘Remembering’ questions a challenge, 
whereas other higher ability classes may find this too easy.  
I wanted to find a way to set ‘appropriate’ challenge for my pupils. In order to achieve this 
understanding I assessed their level through a questionnaire in accordance to Bloom’s 
Taxonomy and used this as a starting point for further development of their thinking skills. 



 
Pupils were made aware of the varying levels of questioning in regards to their ‘difficulty’ 
and were not made aware of the formal name of ‘Bloom’s Taxonomy’. I felt it would be more 
beneficial to not confuse the class with terms in case this were to affect their autonomy with 
regards to choosing question types. 
Using Bloom’s questioning models in order to assess thinking skills and understanding of a 
particular novel, ‘Face’, I organised a starter task each period with 3 questions of varying 
levels of difficulty. These questions varied from lower order thinking skills up to higher order 
thinking skills. Pupils were made aware of their differing difficulties and were to choose the 
level in which they felt challenged, and answer the question either verbally or written, 
depending on my choice of questioning that period. 
Alongside this, pupils were asked their own opinions of what they thought regarding being 
made aware of difficulties of questions and I personally kept a diary of my findings. I 
recorded data in a field diary, through pupil work, writing down their verbal feedback and 
also in questionnaire/evaluation format. 
 
Findings  
The findings of this practitioner enquiry were not as positive as I had hoped. In the beginning 
most pupils chose to answer the lower order thinking skills questions. Pupils were made 
aware that these were the simplest questions to answer but around half of the class found 
these particular questions difficult. For example, many students within the class struggle with 
retaining information, so remembering questions was relatively challenging for them.  
After one week of introducing Bloom’s, pupils began to choose the ‘middle’ questions. Those 
questions which were not the most difficult, but not the easiest either. This was refreshing 
and I recorded in my field diary that pupils were particularly proud of their choice to move up 
a level of questioning.  
Whilst considering this movement within what appeared to be the class ethos shifting, I asked 
myself if pupils were actually able to answer these questions without the autonomy to choose 
them. In order to assess this I asked pupils to answer 5 questions, without making them aware 
of their level of difficulty. Over half of those pupils still choosing to answer lower order 
thinking skill questions when given the autonomy, were in fact shown to be able to answer 
these questions when they were not aware of their difficulty level in respect to Bloom’s 
Taxonomy. These findings made me consider whether for some pupils, being aware of levels 
of difficulty actually puts them off challenging themselves. This could be for a number of 
reasons, but perhaps they did not want to try and fail at the higher order thinking skills 
questions. 
The final week of my enquiry saw a few pupils willing to challenge themselves with the more 
difficult ‘creating’ questions of Bloom’s Taxonomy. This would put them into the higher 
order thinking skill level. There were only a select few who chose to do this, and these could 
be said to be the more able students of the class before I began the enquiry. Many pupils still 
floundered in the grey area of Bloom’s, in the middle. This was a comfortable place for some 
pupils to be. The majority of the class proved that they did not want to challenge themselves 
to the highest level. 



 
 
 
Conclusions  
The conclusions of my findings are varied. In one respect, making pupils aware of the 
differing levels of Bloom’s Taxonomy allowed them to make pre-conceived decisions with 
regards to their own challenge. However, whilst some pupils grasped challenge, many others 
shied away from it. Using Bloom’s was useful in the respect of knowing differing types of 
questioning and being able to utilise these, from a teacher’s point of view. I am not convinced 
however that the use of Bloom’s, at least in the methodology of how I implemented it, is 
particularly beneficial for all students. I believe that the use of Bloom’s in this way 
inadvertently allows some pupils to hide from challenge, and perhaps these are the pupils 
who particularly need assistance in order to challenge themselves. This is of course a small 
scale enquiry, further research on a larger scale would be required to truly validate my 
findings. 
 
Implications for Future Practice  
I will continue to use Bloom’s questioning stems within my teaching practice. I feel that 
being aware of differing questioning types is beneficial to my role as a class teacher. It 
provides a way to challenge pupils without them being aware of this, and an extra way of 
formally assessing their understanding and critical thinking skills. I am now more aware of 
how subjective challenge is for pupils and that pupils cannot easily be defined by a system 
such as Bloom’s Taxonomy. Challenge is different for each individual.      
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