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Group 1E 
 
Rationale  
Using my professional reflections on questioning in the classroom I was eager to improve my 

practice, ask better questions and provide a better quality of questions to challenge all 

learners in my class. There is a plethora of research on the questions teachers ask in their 

lessons and a multitude of research suggests that a very small percentage of these questions 

encourage higher order thinking which literature indicates encourages learners to engage in 

critical thinking and deepen learners’ understanding. By recording myself during a lesson I 

saw the need to address the verbal and written questions I provided for my learners 

(Appendix 1). By using Bloom’s Taxonomy in the classroom, I hoped to compliment the 

Scottish government’s work in raising achievement and attainment (Gov.scot, 2017). 

Additionally, I looked at using Bloom’s Taxonomy as an Assessment is For Learning (AiFL) 

strategy, again complimenting the Scottish government’s drive to utilise AiFL in the class to 

put ‘considerable emphasis on achieving transformational change in practice in Scotland's 

schools’ (Gov, scot, 2017). As AiFL states ‘thoughtful questions, careful listening and 

reflective responses are essential in the class for formative assessment (Gov, scot, 2017). 

Inclusion is at the heart of the Scottish curriculum. Differentiation is essential to deliver 

inclusion in a modern secondary school however, as Black-Hawkins stated ‘differentiation 

should not be used to sort pupils into able and less able groups’ (Black-Hawkins, et al: 

2007). Differentiated questions using Bloom’s Taxonomy could allow all to participate and 

offer appropriate challenge to all in the class.  

 
Aims  
The aim of my inquiry was to determine if my learners’ critical thinking skills could improve using 
Blooms Taxonomy and if it could provide differentiated challenge for all.  
 
Methodology  



This inquiry took place over four weeks. Each lesson was fifty minutes long with four lessons 
each week and it was aimed at my Secondary 2 class. It included thirty-three learners. 
Learners completed this inquiry in five mixed ability groups. I have selected one learner at 
random from each of my mixed ability groups and evaluated their work at the end of my 
inquiry and not throughout as to keep the evidenced results uncompromised. Learners were 
kept in the mixed ability groups that they have been in from the start of term to ensure that 
their educational environment was not altered during this inquiry. Mixed ability grouping was 
selected by myself at the beginning of the year, I choose to focus on Lev Vygotsky's social 
constructivism in my lessons as it recognises the importance of Learners’, cultural and 
economic backgrounds and the social process of learning. At the beginning of the inquiry 
after reading work by Ted Wragg (1993) I recorded myself and evaluated the types of 
questions that I posed to my learners and my results (with a margins of 1-2% difference) 
matched his findings. Around 45% of the questions focused on their knowledge and 
understanding and around 7% were encouraging critical thinking and around 48% could be 
classed as managerial questions. Afterwards, I recognised I had to offer leaners opportunities 
for challenge and to develop critical thinking skills. I also looked at the end of chapter 
questions which my learners routinely answered which 90-100% could be classed as 
understanding questions. I began my inquiry by asking learners to complete six questions in 
their jotter created using a Blooms Taxonomy critical thinking questions guide. All learners 
were able to answer the understanding questions and the majority could answer the 
evaluating questions. However, I used a simple idea from Ian Smith’s ‘Asking Better 
Questions’(2008) inspired by the countdown clock and buzzer on the interactive whiteboard. 
Questions were presented to the class on the whiteboard about the chapter or part of the novel 
Fleshmarket.  The class were advised that this was a problem solving activity ending with a 
class discussion on the best way to answer the questions. The name of the task was called 
One for me, one for you. (Smith, 2008). 

• I gave the groups one minute to agree on which question they were going to attempt. 
After the groups have unanimously decided the countdown clock started giving 
individual learners a chance to try and answer the question or write down as much as 
they could to answer the question. Providing them with individual challenge. 

•  When the buzzer sounded, the clock repeated the countdown- only this time learners 
were given a minute to discuss the question with their group and share ideas.  

• The third and final minute allowed individuals in the group to change or alter their 
answer. 

• Finally, I then went around the class asking each group about which question they 
selected and how they attempted to answer it., this generated a class discussion.  

• At the end of the inquiry learners were asked to self-assess on if they felt more 
confident in tackling different types of questions using a dartboard plenary.  

 
Findings  
The findings of this personal inquiry should be evaluated in the context of its limitations. It 
should be noted that before the inquiry pupils have been exposed to co-operative learning and 
daily social intentions which they are expected to meet as part of their success criteria. This 



should be taken into account when reflecting on the social interactions and behaviours in this 
inquiry.  Pupils were already comfortable in displaying appropriate group skills.  
 
The inquiry appeared to produce a wide variety of findings to be evaluated. My learners 
appeared more engaged with their tasks and were committed to trying to make their written 
and verbal answers accurate and detailed. The learners in each of the groups were committed 
to taking everyone’s ideas when attempting to write their answers after the second buzzer. 
Also, mixed ability groups and the opportunity for group discussions provided supportive 
peer scaffolding for all learners. Pupils appeared more engaged with the novel, asked 
questions during the reading sessions and there was an increased attempt from pupils to 
clarify anything they did not understand from the novel. This lead to open classroom dialogue 
where learners engaged in complex and critical questioning of myself. In this way pupils 
formed their own critical questions. This differed hugely from before the beginning of the 
inquiry where pupils listened to the text being read and answered the understanding questions 
without prior clarification or questioning. Learners seemed to display more confidence in self 
and peer assessment and worked to answer the questions with care instead of attempting to 
complete the questions quickly. Leaners were also contributing to classroom discussions 
whilst self and peer assessing sometimes leading to debate based on their answers.  
 
One pupil was chosen at random from every group to evaluate if providing challenge using 
Blooms Taxonomy had improved their critical thinking skills.  
Week 1: Learners displayed that their unsupported individual answers drastically improved 
after their group discussions in week one. Learners needed to be prompted for group 
discussions to ensure that all leaners were having their ideas used and put forward. (Appendix 
2) 
Week 2: Pupils again showed that their answers improved drastically after engaging in group 
work. Pupils began to talk and question each other for the answers before collaborating.  
Week 3: Individuals answers began to appear to contain more detail and pupils began asking 
detailed questions during the reading sessions.  
Week 4: Pupils answers were detailed. Pupils appeared to self- assess and were asking for 
more time to self-assess before collaborating with their group. Pupils valued the answers of 
their peers and engaged in open group discussions, were willing to work with others ideas 
and appeared committed to not only their work but the work of their peers. (Appendix 3) 
 
Conclusions  
This has been a successful inquiry. My findings (evaluated through teacher observations, 
verbal and written work produced by my learners) has demonstrated that learners’ higher 
order thinking skills were enhanced during the four week inquiry. When given a choice of 
questions and a challenging task (one for me, one for you) learners of all abilities had the 
opportunity to be challenged and develop critically with the support and help of their peers.  
However, this is only one inquiry undertaken in a short period and the extent to which the 
learners developed should be assessed in the context of the educational setting.  
 



Implications for Future Practice  
Although using Bloom’s Taxonomy to frame my questions, provide challenge and develop 
my learner’s critical/ higher order thinking skills, Blooms Taxonomy should not be used in 
isolation for one specific task. Using and writing questions following Bloom’s Taxonomy’s 
six hierarchical levels for this inquiry has developed my ability to formulate and differentiate 
questions for my learners. I have now started to create differentiated resources which all use 
the hierarchy of questions. In this way Blooms Taxonomy is used to provide challenge to all 
whilst allowing learners to select their resources depending on their needs. Blooms 
Taxonomy can be used in practical tasks and each teacher should determine a way to utilise 
Blooms Taxonomy practically to ensure that challenge for the individual learner is provided 
whilst extending their thinking.  
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Appendices  

Appendix 1: Chart as a result of the lesson where I recorded the types of questions I asked 
during a class.  

 

 

Appendix 2: Week 1 

Groups Individual Answer without 
Peer Support  

Answer after Peer Support 

Group 1 I think the author done this 
because it made Robbie feel 
scared and it was also based 
in Edinburgh from years ago.  

We think Burke and Hare were 
described as hideous and 
grotesque figures to give the 
reader a more intimidating feel 
and to understand Robbie’s 
fear.  

Group 2 The reader can predict that 
the girl is unwell.  

The reader can predict that 
Essie was freezing, this makes 
us think that she was dead. It’s 

Sales	

	Managerial	Ques.ons	(e.g.	Have	you	finished?	do	you	need	another	jo;er?)	

Knowledge	and	understanding	(e.g.	What	does	Robbie	work	as?)	

Higher	order	ques.ons	



very dramatic and ends in a 
cliff-hanger.  

Group 3 He hates Dr Knox  Robbie stops Burke and Hare 
from killing him because he 
says that he knows Dr Knox 
but does not like him and says 
that he will not tell anyone.  

Group 4 To make them mean and 
shady. 

The author does this so that he 
can give more characteristics 
and details to describe Burke 
and Hare and to make them 
seem more shady and evil. 

Group 5 The author does this to 
describe what she thinks they 
would be like in 1826. 

The author wants to make it 
clear that they are ugly men as 
they are resurrection men. She 
needs them to sound really ugly 
for the best picture in the 
reader’s mind of these evil 
characters/ antagonists.  

 

 

Appendix 3: Week 4 

Groups  Individual Answer without 
Peer support  

Answer After Peer Support  

Group 1 Essie disapproves of alcohol 
because it reminds her of her 
father and she doesn’t want 
Robbie turning out the same. 
In page 22 this is shown in 
the following quote’ Robbie 
would be better soon, she 
told herself firmly. Her 
father had been drunk often 
enough to know what the 
morning after looked like.’   

We know Essie disapproved of 
alcohol when in the novel she gets 
angry with Robbie ‘She watched 
over him, strangely wary of him’ 
and when ‘a tiny splinter of 
something almost like fear pressed 
against the skin of her fragile 
world. By using a metaphor the 
author show Essie’s fear we see 
she is reminded of her dad which 
she doesn’t like because her dad 
went away and left them, so they 
had to take care of themselves and 
make money and food for 
themselves. He left because of 
alcohol and thinks Robbie will do 
the same.  

Group 2 Essie cant go to church 
because she thinks that she 
doesn’t fit in. her clothes 
aren’t good enough and they 
are all rags and dirty. She 
doesn’t have a ‘best Sunday 

Essie can’t go to church because 
everyone is dressed well and looks 
wealthy but Essie has no shoes and 
her clothes are describes as being 
very dirty. This appears to make 
Essie fell that she is not good 



dress because her family is 
poor.  

enough to go to church.  

Group 3 Robbie’s dad is an insurer. 
Essie used to have a maid. 
Robbie drinks. Robbie’s dad 
left because he’s an insurer 
and flats burner down and 
he had no money to pay them  

Robbie’s dad is an insurer and left 
because flat burned down that he 
built and had no money to pay the 
people back. Robbie now drinks 
like his dad and Essie does not like 
it.  

Group 4 Dr Knox makes a lot of 
money and lives in a nice 
house and Robbie’s and 
regular people don’t earn 
much and live in a bad 
house. 

Dr Knox life is so much better that 
ordinary people because he lives 
far away from the city in Surgeons 
Square. His lifestyle is describe by 
the author as very different because 
he gets his streets cleaned and 
ordinary people like Robbie don’t.  

Group 5 Dr Knox has clean air, clean 
streets, a courtyard, no 
blood or slim on his shoes, 
no buildings stacked on top 
of each other.  

Dr Knox didn’t live in a place like 
Fleshmarket. Dr Knox had a better 
life than everyone else because he 
had the money to live in a nice 
place with a nice house. We see 
Robbie’s anger when he compares 
Dr Knox’s life to his own: 
‘Dr Knox did not live in a place 
like this. No, his genteel home was 
a delicate distance outside the skins 
of the stinking city.’  

 


