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Rationale  
The transition from lunchtime into the next lesson can be particularly unsettling for a class, 
with lots of time lost readying children back into learning. Banerjee and Horn (2013) 
highlight that routine is crucial to this, and state that music and songs can be one way of 
readying children during transitional periods. 
 
The effects of music on concentration and learning have been documented by a number of 
academics. For example, Hallam, Price and Katsarou (2002) found that children’s 
performance on memory and arithmetic tasks increased when calming music was played in 
the background. 
 
As well as this, the effects of music may also benefit children with additional support needs. 
Savan (2009) indicates that pupils with emotional and behavioural difficulties may benefit 
from music to aid transition, as pupils become better coordinated for short periods of time 
and their behaviour improves.  

 
Aims  
The aim of this enquiry is to determine the impact that music has on the transition between 
lunchtime and a new lesson. 
 
Methodology  
24 Primary 3 aged children were played Classical or Jazz music after lunch time to aid with 
the transition into learning during starter activities. This occurred in an open plan school, on a 
daily basis for a period of four weeks. Children were played a variety of Classical music for a 
whole week, followed by a week of Jazz, then another week of Classical and a final week of 
Jazz. Music was played via a laptop and external speaker and lasted approximately 5 minutes 
per day. 
 
Children were given the opportunity to verbally voice their opinions on the music on the first 
day of each new week, though not all took the opportunity to do so. Children voted on 
whether or not they liked the music, with some offering reasons to support their opinion. 
These were noted down by the class teacher.On the final week all were given a questionnaire 
to gather their views on how they felt. The questionnaire consisted of traffic lighting how 



they felt about the music, with space for comments. Observations of children during starter 
tasks were also carried out. Each group was observed for a period of one week, with a 
different group each week. This allowed all 4 groups to be observed while the music was 
playing. 
 
Findings  
 
A variety of data was collected for this enquiry. Qualititative data in the form of observations 
indicated that at first, children were quite unsettled by the introduction of music during 
transitional starter tasks. They got particularly excited if it was a classical song that they 
recognised and tried to hum along. Verbal feedback indicated that children favoured the 
Classical music more than the Jazz. Observations of children emphasised this, as some 
covered their ears or verbally expressed their displeasure. 
One child stated that the Jazz music was “annoying”, while another stated that it “was just 
lots of strange noise”.  
 
All 24 children were also given a questionnaire to express their opinion of the music and its 
effects. Figure 1 shows that most children (71%) selected a green traffic light to indicate that 
they enjoyed the classical music. Figure 2 shows that 67% of children gave jazz music a red 
traffic light, indicating that they did not enjoy it. 
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Children were also asked to traffic light how useful they felt the music was in helping them 
get ready for learning during starter tasks. Their responses can be seen in Figures 3 and 4.  
 
 
 
 
 
 
 
 
 
 
 
 
Figures 3 and 4 show that 28% of children felt that Classical music helped them get ready for 
learning during starter tasks, in comparison to 0% for Jazz music.  
 
Children were also given the opportunity to provide comments in relation to how they felt 
that Classical or Jazz music helped them with transitioning and becoming ready to learn. 
Child A stated that “the music made it hard for them to think”, while Child B felt that “the 
music wasn’t useful as I couldn’t hear it”. The latter was also expressed verbally, as due to 
the noise of an open plan school the music was not as loud as would have been ideal. 
 
 
Conclusions  
 

While no obvious conclusions can be drawn due to the small scale of this research, it was 
apparent that the children did not like the music and felt that it did not help them become 
ready to learn. In particular, the children did not enjoy jazz music, nor did they feel that it 
helped them transition into learning. However this could be down to music preference. 
Recent work by Wilkins, Hodges, Laurienti, Steen and Burdette (2014) suggests that internal 
thoughts are more focused when listening to preferred music. As Jazz is a style of music that 
Primary 3 aged children may be unfamiliar with, it is possible that this contributed to the 
findings. While most children responded positively to the Classical music, just under a third 
indicated that they felt ready to learn after hearing it. 

As well as this, the fast-paced, unpredictable rhythm of the Jazz music used may have 
disrupted children during transitioning to learning. This was found by Hallam, Price and 
Katsarou (2002) found that music viewed as aggressive and unpredictable negatively affected 
performance on memory tasks. 
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There are also a number of other variables which may have contributed to this conclusion. 
Firstly, the children often stated that they could not hear the music very well. As this was 
carried out in an open plan school, it could be argued that the learning environment was not 
conducive to such a study due to noise. This also meant that music could not be played too 
loudly, to avoid disruption to neighbouring classes.  

 
Implications for Future Practice  
Academics continue to debate over the effectiveness of music on learning and concentration. 
In future, this enquiry would benefit from being implemented into a closed learning space so 
that the music is more audible. While other types of music could also be investigated, based 
on these findings it is recommended that jazz music should be avoided in assisting transitions 
to readiness to learn. 

For my own practice, recommendations by Banerjee and Horn (2013) were insightful. In 
particular, the use of songs and music to aid with the transition of tidying up rather than 
readiness to learn is a suggestion which I aim to implement within my own practice. 
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