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Rationale  
Assessment is for learning (Aifl) is designed in order to promote learning and teaching within 
the classroom in order to enable the learning process to move forward. Anchored firmly in 
curriculum and assessment as well as learning and teaching, Aifl allows for progression 
within the classroom via a variety of Aifl strategies. Such strategies prove beneficial to the 
pupil in allowing them to identify their strengths and next steps. Implementing Aifl strategies 
allows feedback from pupils on what they understand as well as identifying areas where they 
need support. Teachers in turn are able to adapt their lessons at a pace that matches the ability 
of their pupils allowing for progression within a lesson to take place. The focus of this 
enquiry is to investigate the impact that one Aifl strategy- exit passes has on teaching and 
learning within the secondary classroom by ‘providing the pupil with a safe place to 
respond’. (Leigh, 2012:195) 

 
Aims  
The aim of this small scale enquiry was to investigate the impact of using an exit pass on 
teaching and learning and whether the pupil feedback would alter future learning and 
teaching within the classroom. Not only this, but it was a way of investigating where pupils 
were in terms of the learning process and whether or not they could identify their own 
personal strengths and weaknesses within the subject. 

 
 
Methodology  
This professional enquiry was implemented over a four week period with an S1 English class 
of mixed ability. The class, which consists of 25 pupils, were informed that over the next few 
weeks they would give written feedback two periods a week in the form of an exit pass. The 
pupils were provided with an exit pass at the end of lessons before exiting class and posted 
them on the wall or in a post box. The data was gathered through open and closed questions 
as well as asking pupils for feedback in terms of indicating what they enjoyed about the 
lesson, what they found challenging, what they needed more help with as well as identifying 
a strength and an area for future improvement. The pupils were very responsive and engaged 



well with the exit passes. The next lesson, verbal feedback was given by the teacher to the 
pupils based on the information from the exit passes. The exit pass became ‘an empowering 
lens’ (Leigh, 2012) in trying to establish what exactly pupils understood and what they 
needed more help with. Thus, pupil voice became an important tool within the lessons. 

 
 
Findings  
 
Evidence gathered from pupils allowed me as a class teacher to assess what pupils understood 
after a lesson and what pupils needed more support with. On day one, two questions were 
asked to the pupils at the end of a creative writing lesson: 

1. What did you enjoy about the lesson? 
2. What did you find challenging in the lesson? 

Results show that out of a class of 25 pupils 80% enjoyed the media aspect of the lesson 
proving that the pupils were engaged with this type of resource. 

The table below represents the findings from question one and the number of pupils who 
found a particular aspect in the English lesson enjoyable. 

 

Video clips Listening Setting 
Characters 

Sharing own view 
on video clips 

Genres 

 
20 

 
1 

 
2 

 
1 

 
1 

  

The results to question two ‘What did you find challenging in the lesson?’ are displayed in 
the table below. 

 

Difference in 
setting and 
objects 

Describing 
sense of 
smell 

Character’s 
emotions 

Writing 
everything 
down 

Analysis  Nothing 

1 6 3 3 2 10 

 



While 10 pupils found nothing challenging in the activities, feedback highlighted that I 
needed to become a more reflective practitioner and adapt my following lesson so that I could 
bridge the gaps in the pupils’ knowledge but also extend to those 10 pupils who felt they 
were not challenged thus, aiming to continuously meet both ends of the attainment spectrum. 
The exit passes shed light on where the pupils were in their learning as well as being able to 
reflect on their own progress and identify where they needed more help. The exit passes 
proved to be ‘a powerful clarification of how students are making sense of content and 
themselves as learners’ (Leigh, 2012:190). 

Pupils were asked through exit passes, in the final week of the enquiry, what they had made 
success with in creative writing.  Five pupils were not in class this lesson due to an absence 
or a sporting event. The results are shown in the table below. 

I made success with: 

Writing a 
creative story 

Finishing 
Task 

Description Being more 
imaginative 

Spelling Vocabulary 

 
9 

 
1 

 
3 

 
5 

 
1 

 
1 

 

Conclusions 

The research enquiry did not make ground breaking changes due to the very small timeframe 
implementing it. However, the exit passes proved to be a great tool within the classroom in 
terms of pupil feedback where every pupil was given the chance to reflect on their own 
learning experience. Assessment is for learning can be seen as not solely based on the 
outcomes that the pupils gain but rather the experiences through which they are achieving and 
progressing. Assessment does not happen automatically in the classroom. It must be planned 
for. The Aifl strategy – exit passes altered my planning of lessons and the medium through 
which I delivered them based on pupil feedback. Responding to the needs of pupils allowed 
both myself and the pupils to be actively engaged in their learning experience where both 
teacher and pupil reaped ‘motivational benefits’ (Pryor and Crossouard, 2007: 2) of the 
learning and teaching process.  

 
 
Implications for Future Practice  
 
The enquiry has been a great success in terms of pupil voice where all pupils have been 
provided with an opportunity to reflect on their learning process, identify where they are in 
their learning and identify next steps for target setting. It has opened my eyes and been 
empowering in allowing myself to become a more reflective practitioner. For future practice 
this type of enquiry would need a longer timeframe for it to show more of an overall view in 
terms of pupil’s learning progress. Implementing a variety of Aifl strategies would be worth- 
while to keep pupils engaged and enthusiastic about the learning and teaching process. 
Recording pupil’s evidence in a pupil profile would be something to consider in attempting a 



termly review of pupil voice and pupil success to see if Aifl strategies had an impact on their 
overall learning experience.  
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