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Rationale 

The aim of the enquiry was to understand the impact of using an exit pass for self-
assessment. Assessment is for learning (Aifl) strategies give a coherent response to children’s 
learning and their continuous development needs within the classroom. Education Scotland 
states that an Aifl school is ‘… a place where everyone learns together’ (Government, 2005). 
This statement was at the heart of my enquiry as I tested how an exit pass at the end of a 
series of lessons can be used to support further teaching, and ultimately to enrich the pupils’ 
experiences. 

	

Aims  

The purpose of this enquiry was to:  

• Experiment with a variety of exit passes, document pupil responses and summarise 
the impact of different styles of exit pass for teaching and learning 

• Profile how exit pass information impacts teaching and pupil experience. 
• Review pupil responses and investigate the correlation between exit pass information, 

response rate and quality 

 

Methodology 

Over a period of four weeks I planned to use a variety of exit passes to test their impact on 
the pupils and the teaching environment. The different styles of exit passes allowed me to 
assess each pass both individually and in terms of the whole class response, allowing me to 
cater for the differing levels of ability in the class and also helping to measure the impact 
these results had on future lessons from both my and the pupils’ perspectives. 

Ethics around sampling were also considered, as the pupils were not required to name their 
responses as they could still give an indication of pupil performance without identities. 
However, in practice all pupils named their responses. 

 

 

 



The sample used was my class of 23 children, which broke down as follows: 

Primary Pupils Level 
4 12 First 
3 10 First 
3 1 Early 
 

My test was focused on maths lessons, comprising approximately two lessons per week over 
four weeks for a total of eight exit pass results. 

Several typologies of enquiry methods were used throughout the enquiry, specifically 
routinely occurring (Pollard & Collins, 2002). All exit passes involved studying, looking, 
listening and asking, the 4 basic groups for gathering data (Pollard, et al., 2008). The specific 
exit passes used were varied, and are detailed below: 

	

	

Findings  

Over the course of the test period, I found that the use of an exit pass and measurement of the 
respective pupil responses allowed me to tailor my teaching, and to provide differentiated 
resources based on pupil performance. 

Week 1  

Pass 1: Emoji Pass  

The use of an emoji pass provided a suitable, visual exit pass for use by all pupils of all 
abilities (see figure 1). 

 

Figure 1 

 

Pass	1	

Responded	 Did	Not	Respond	

No Exit Pass 
1 Emoji 
2 “Today I learned…” 
3 Traffic lights 
4 Traffic lights 
5 “Today I learned…” 
6 “Yesterday I learned…” 
7 Traffic light tick sheet 
8 Traffic light tick sheet 



Pass 2: “Today I Learned…”  

To ensure the pupils became familiar with the terminology ‘exit pass’ throughout my enquiry 
my second exit pass used a simple ‘Today I learned…’ exit pass slip. Most slips received 
some response with a few more detailed ones, and in total this strategy provided a 91% 
response. Some children showed a lack of interest but could share vocally.  

 

 

Week 2 

Pass 3: Traffic Lights 

Week 2 of my enquiry focused on the use of traffic lights, where pupils must place their name 
on red, amber or green to assess their own performance. I could then assess the pupil’s choice 
upon marking their written work and assess their judgement. This proved to be an effective 
Aifl strategy, as it gave me an idea of the pupils’ own perception of their ability, and allowed 
me to alter my teaching accordingly. Several pupils placed their name on amber and could 
have selected green, which showed that my pupils often lack confidence upon assessing their 
own abilities.   

 

Week 3 

I continued with ‘Today I learned...’ statements, ensuring pupils could refer back to the 
learning objective. Some responses were very detailed, but several pupils found explaining 
their learning difficult, as seen before.   

 

 

 

 

 

 

 

 

Pass	2	

Responded	 Did	Not	Respond	



Week 4 

Pass 7: Traffic Light Tick Sheet 

Monday Lesson 1 

	

 

Based on Monday’s Aifl exit pass the children did not understand today’s learning objective 
and were not ready to move on with the concept. The children were more accurate in their 
assessment for today’s lesson. Showing traffic lighting as a reliable form of Aifl once 
familiar with the strategy and as way to share their lack of knowledge in a safe way.  

 

Pass 8: Traffic Light Tick Sheet 

Tuesday Lesson 2 

The table below shows pupil responses the following day having altered resources and 
recapped the concept to give some additional practice. As might be expected, the number of 
greens had improved substantially and there were no reds:  
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Conclusions  

Based on the above experimentation, I derived a few key conclusions: 

• Provide different passes caters for a variety of abilities and empowers the children to 
reflect on their own learning (e.g. spelling can prove a barrier in using written exit 
passes with infants). 

• Children to refer back to learning intention and assess what they have achieved and 
allowed them to take responsibility for their own learning.  
 
 

Overall, the use of an exit pass as a form of Aifl involves both teachers and pupils in the 
progression of their learning. I found that simple tick or visual passes are effective for infants 
and as a quick form of assessment, while the more complex exit passes which refer to 
learning objectives and require written responses to solidify learning seemed more suitable 
for juniors. 

 

Implications for Future Practice 

The results of my enquiry will be shared collaboratively within my group and with my 
colleagues. This enquiry has opened further questions on Aifl and different strategies used in 
the classroom, and so Aifl will be a key part of my forward plans for the term. I feel that this 
exercise has given me a deeper understanding of a few core Aifl strategies, and has led me to 
assess more closely the suitability of certain resources. However, these results do need to be 
taken in context as the study was limited by the sample selected and the limited time period it 
was taken over. 

As stated in the Donaldson report, teachers should continue with a reflective and enquiring 
approach to address the needs of each individual in their care. This concept has been 
confirmed through my recent enquiry and is a concept I will continue to use to aid my 
professional development throughout the remainder of the year (Donaldson, 2010). 
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Appendix 1: Emoji Exit Ticket 

 

 

 

 

Appendix 2: “Today I learned…” Exit Ticket 

 

    Name 
Today I learned  
…………………………………………
…………………………………………



…………………………………………
…………………………………………
…………………………………………
……………………….. 
 


