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Rationale 
 
The purpose of this Practitioner Enquiry was to stimulate discussion on the impact of exit 
passes on teaching and learning. Assessment is a major part of education and is carried out 
before, during and after all teaching. Teachers use this constant assessment in order to plan 
effective learning, as they take into account each individual’s next steps. A wide range of 
assessment strategies are used daily by teachers as they assess through both formative and 
summative assessment. Formative assessment is an important aspect of teachers’ classroom 
practice and can improve the progression of learners (Black & William, 2012). The exit pass 
is a formative assessment tool that enables teachers to assess how well pupils understand the 
content they are learning (Marzano, 2012). Therefore, it is a frequent tool embedded by many 
teachers on a daily basis and is the focus of this research.  
 
Aims 
 
As exit passes are not viewed as a formal assessment tool by majority of pupils, it was 
interesting to investigate if it made any difference to teaching and learning. With this, the aim 
of the research was to discover the impact of exit passes on teaching and learning and the 
results from this impact. It was unclear if this specific assessment tool would effect both the 
teacher and learner directly or if it would effect only one of them. It was also an option that 
the exit pass may not impact either and would consequently not have an effect on the 
teaching and learning.  
 
Methodology 
 
In order to ensure continuity, the exit pass was issued twice per week over a four week block 
during the plenary session of mathematics. At the end of the lesson the teacher shared a 
question, either verbally or written, which linked to the current learning. The pupils were then 
prompted to collect one of the identical exit pass slips, which provided them with a lined 
space to write their answer, and also 3 faces to allow them to self-assess their learning. This 
dual design not only assessed their understanding of the learning but also assessed their 
feelings on their learning. Pupils were encouraged to write on the exit pass, as this would 
clearly indicate who needed more support and who could be challenged further (Scottish 
Executive, 2011). In addition, pupils were reminded that the answer should not be shared as it 
should reflect their own learning.  Finally, the completed exit passes were filed into a folder 
by the pupils to ensure confidentiality. At the end of the day, the exit passes were reviewed 
by the teacher and next steps were planned accordingly. 
 
Findings 
 
On initial evaluation of the exit passes, it was apparent that although the exit pass was a 
simple template, there were many pupils who had not listened to instructions and this was 



reflected in their answers or self-assessments. This prompted another explanation of the exit 
pass to ensure a firm understanding amongst pupils.  
 
The data also highlighted that many were unable to properly self-assess as pupils would give 
the correct answer then assess themselves as not confident in their learning and vice versa. It 
was surprising to find that majority of pupils who could not provide the correct answer were 
confident in their ability. This could be potentially due to the pupils misunderstanding of self-
assessment. Therefore, pupils were reminded of how to self-assess before they filled in the 
exit pass. At the end of the four week block, majority of pupils showed a better understanding 
of self-assessment and their answer matched their feelings on their learning (Figure 1). 
 

 
 
Figure 1 shows the comparison in the correct answers and the confidence the pupils had in 
their learning, from a class of 25. It is evident that many of the pupils understanding of self-
assessment developed over the 4 week block. 
 
The collected exit passes were reviewed weekly by the teacher and categorised using a  
traffic light system. This clearly identified those who had gaps in their knowledge and those 
had an in-depth understanding that could be applied in a context. When the majority of the 
exit passes were categorised red or amber then the teacher adapted the lesson accordingly and 
further differentiated learning. When the majority of the exit passes were green then this 
prompted the teacher to progress with the intended learning and provide appropriate 
challenge for individuals. When there were few red and amber, the teacher would create next 
steps which targeted individuals or small groups. This would allow them to progress with 
learning as well as receiving the support required. It is obvious from the findings that the exit 
pass impacted the teacher directly as adaptations were made to both teaching and learning in 
order to create next steps. Although pupils did not use their own exit pass to create next steps, 
many learned to self-assess more accurately and ultimately impacted on their learning as they 
use this skill throughout learning experiences.   
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Conclusions 
 
To conclude, the exit pass directly impacted the teaching as the teacher adapted lessons to 
support the needs of the individuals and progress with learning accordingly. This impact 
resulted in improved learning as pupils were given the chance to consolidate learning, as well 
as the opportunity of more challenge. The exit pass enabled the teacher to implement lessons 
at a relevant pace and ensured that more time was spent on the areas that proved to be more 
difficult to grasp.  
 
Implications for Future Practice 
 
It is clear that self-assessment and peer-assessment are skills that pupils need to be trained on 
and this should be modelled by the teacher. Both types of assessment can prove to be quite 
difficult for younger primary pupils to understand as they may give feedback in relation to 
the person rather than the learning. Therefore, clear success criteria may encourage pupils to 
think carefully about what they are assessing.  
 
In addition, as the exit pass proved to impact both teaching and learning, it would be useful to 
slowly introduce the assessment tool into areas across the curriculum. This would enable the 
teacher to plan and implement specific next steps and appropriate challenge for all.  
 
Bibliography 
 
Black, P. and Wiliam, D. Assessment for Learning in the Classroom. ed. Assessment and 

Learning. London: SAGE, pp. 11-33 
 
Elton-Chalcraft et al. (2008) ‘What’s in it for me?’ in S.Elton-Chalcraft, A. Hansen & 

S.Twiselton (eds) Doing classroom research: a step-by-step guide for student 
teachers. Maidenhead: Open University Press, pp. 3-10. 

Marzano, R. Art and Science of Teaching/The Many Uses of Exit Slips. Educational 
Leadership. 2012. 70 (2), pp 80-81. 

Scottish Executive. (2011) A Curriculum for Excellence: Building the Curriculum 5: a 
framework for assessment. Edinburgh: Scottish Government. 

	


