
 

 
Enquiry Question  

What happens when two-stars-and-a-wish are introduced as a peer-
assessment strategy? 
 
Name: Julie McCracken 

Group 2B 
 
Rationale  
 
The curriculum for excellence states that in order for reflection to be effective, learners 
should be supported in developing their peer assessment skills (The Scottish Government, 
2011). The learners in my class enjoy giving and receiving peer feedback, but this is not 
always beneficial to their learning as some are unsure of how to make the feedback 
constructive and what to comment on. Therefore, it is imperative to teach children the skills 
on how to make feedback informative and linked directly to the Success Criteria. Effective 
training will allow me to discover whether pupils understanding of peer assessment has 
developed and if they have used their knowledge to peer assess efficiently. 
 
Aims  
 
The aims of this enquiry are as follows: 
 

• to establish whether pupils have the skills to peer assess effectively, 
• to establish whether pupils use peer assessment in order to help them to progress in 

their learning 
 
Methodology  
 
Research was undertaken for three weeks spanning three ability groups in a Primary 3/2 class 
of 22 pupils. The taught writing lesson within Literacy was formatively peer-assessed using 
the two stars and a wish approach. Progression towards meeting the aims was assessed 
through discussions with pupils, questionnaires and monitoring jotters. Pupils required 
support and training before they could effectively assess their peers. At the beginning of the 
investigation pupils were asked to complete a questionnaire. The questions were based 
around their thoughts on assessment and peer-assessment eg. ‘What is assessment?’, ‘Why is 
peer-assessment beneficial?’, ‘Does feedback help you?’. The children were given multiple 
choice answers but there was also a space for them to write their own answer if they thought 
differently. The aim of the questionnaire was to establish what the children actually thought 



assessment was and how they take it forward. To further their knowledge, co-operative 
learning groups were formed, where the pupils discussed their thoughts on peer-assessment 
and then shared these with the class. The class then came together at a later date to complete 
a mock assessment on a piece of work which was scanned onto the SMART board. At this 
stage, the benefits of peer-assessment were discussed and the pupils worked on giving 
feedback which was linked to the success criteria. The children were then ready to begin 
peer-assessing each other’s work. At first, pupils completed this orally by telling their partner 
their two stars and a wish. Once the pupils were more experienced, they began writing the 
feedback. Children were given copies of the learning intention and success criteria, so that 
they could refer to these. They then wrote their two stars and a wish. Highly able pupils were 
efficient in structuring constructive feedback, but some pupils who require further support, 
worried over spelling and not being able to read their partners work. In order to provide 
further support, sheets with statements such as “You remembered capital letters”, “You added 
a conclusion” etc. were then created. The pupils then put a star beside two statements and a 
wish beside another. The children were encouraged to read their feedback in the following 
session so that they could make progress based on the peer-assessment.  
 
Findings  
 
Initial conversations indicated that pupils were aware of the concept of using two stars and a 
wish as a form of assessment used by teachers. However, children were not experienced in 
peer-assessment. The original questionnaire showed that only 36% of children thought the 
main purpose of peer-assessment was to give feedback to a friend to help them for next time. 
40% of the class thought that the main purpose was to be able to see what others were doing 
wrong, so that they could feel better about themselves, if they got something wrong. This 
confirmed that the pupils were unsure of the true benefits behind peer-assessment and 
therefore were not adequately trained to carry this out. As the enquiry continued the pupils 
became more aware of the purpose of assessment and in the final questionnaire, 77% of 
pupils stated that they knew that the main reason for peer-assessment was to be able to give 
feedback to a friend to help them to make improvements for next time. However, through 
observation and jotter work, it was evident that only some pupils were consistently using 
their feedback to make changes (See graph). Six out of Eight pupils in the red group, three 
out of six pupils in the green group and only two out of eight in the blue group, used their 
feedback to make changes. This evidence confirmed that it was mainly children in the higher 
ability group, who used the feedback. 
 



 
 
Conclusions  
 
It is evident that pupils enjoyed giving and receiving peer feedback. This seemed like an 
exciting process for them. The majority of pupils gave valuable feedback but this was not 
always used to make improvements. Therefore, the evidence would suggest that the children 
don’t fully understand the purpose of peer-assessment. An aspect which almost all pupils 
seemed to improve on throughout the investigation was the ability to produce feedback linked 
to the success criteria. This has shown that the skills are there, but the children need to use 
these effectively in order to make changes to their work. Further reinforcement and training 
could lead to more valuable peer-assessment outcomes. 
 
 
Implications for Future Practice  
 
The two stars and wish formative assessment method can have a positive impact on learners. 
However, I feel that training over a longer period of time would be more beneficial. I also 
feel that using this method of peer assessment may be more constructive in upper school 
classes, as they become more experienced and are more aware of the values of peer 
assessment. I will continue to use this method and spend valuable time modelling it, because 
learners will only be skilled in the upper school, if they have been taught the skills much 
further down the school. Therefore, by the upper stages, it is hopefully embedded in their 
own practice and they show a firm understanding of its benefits and how to help their peers 
improve through concise, constructive, meaningful feedback. Furthermore, it is important to 
adapt this method to support learning needs and to understand that expectations will vary 
from child to child. 
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