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Rationale 

As educational practitioners, it is our responsibility to help bridge the attainment gap in 
learning that is seen across schools today. One way to do this within a classroom environment 
is to engage with those whom we are teaching, moreover to try and understand their own 
thinking of what it is they are learning. ‘Clear alignment of educational objectives with local, 
state, and national standards is a necessity’ (Orey, 2010: 44). Implementing Bloom’s gave the 
lessons added purpose and meaning, whilst encouraging children to deepen their own 
learning. 

 

Aims 

The aim of this enquiry was to investigate the effects of using Bloom’s Taxonomy 
questioning within literacy, more specifically within reading. Bloom’s Taxonomy was also 
implemented across the curriculum with the expectation that children would become familiar 
with the language and become more independent in their ability to complete tasks.  

 

Methodology  

Bloom’s Taxonomy was applied to the daily teaching of literacy over a period of four weeks 
within a primary 4 classroom. Each level of Bloom’s was explored in detail and through a 
variety of questioning, written and oral, the pupils’ responses were recorded. The enquiry 
involved nine boys and twelve girls, several of whom require additional support. Evidence 
was gathered using a variety of methods as this would give a realistic and balanced 
representation of the enquiry’s results. Naturally arising evidence was gathered through 
observation and discussion with the children during activities. During classroom reading 
sessions the children were asked a variety of questions related to their book. If it became 
evident that all children were comfortable with a specific level of questioning then the 
questions became more complex. Each week the children also completed a written 
comprehension task consisting of six questions, each of which related to a specific level of 
the Bloom’s pyramid. In addition, a reflective diary was kept where notes were taken on the 
children’s responses, performance and overall understanding of the tasks. Lastly, the decision 
was made to create comprehension benchmarks which included specific tasks for each level 
of Bloom’s. This meant that each week there was a record of all tasks that had been 



completed. As well as this the children’s performance in each task was recorded by colour 
coding, more commonly known as the traffic light approach. Each child would be given a 
green tick if they were confident and completed the task well, an amber if they were given 
some support and a red if they struggled to complete a task. 

To enhance the children’s understanding of Bloom’s Taxonomy a wall display was created 
within the class. To ensure that this approach was child friendly ‘The Blooms Bunch’ (The 
Pinspired Teacher, 2017) were introduced and referred to in the daily teaching of lessons. 
Within the ‘Blooms Bunch’ were six different child friendly characters, each of whom related 
to a different level of the pyramid (Appendix 1). 

During the tasks, the wall display featuring the Bloom’s Bunch was referred to. This was 
implemented across the curriculum in a variety of subjects. Referring to the display enhanced 
the children’s understanding of tasks as they became familiar with common words and 
phrases being used within the questioning. The children became actively involved in the 
questioning process as they had to identify which character was asking the questions. This 
helped to engage the children and enhance their thinking skills. 

Within the plenary of each reading session the children were asked specific questions related 
to their book and task that day using Bloom’s question fans. The question fans provided a 
bank of questions linked specifically to each level of the Bloom’s pyramid. By doing this, the 
children’s understanding of the task was easily assessed, which allowed the questions to be 
adapted to meet the needs of the learner and to provide challenge.  

 

Findings 

The intention of this enquiry was to acquire a reasonably balanced view of pupil performance 
within the class based on the implementation of Bloom’s questioning. Evidence was gathered 
by assessing pupil performance against reading benchmarks (Appendix 2), questioning and 
listening to children’s responses as well as keeping a reflective diary.  

 

 

 

 

 

 

 

 

 

 

 



Reading Benchmarks 

 

 

 

The above graph illustrates the amount of children who could independently complete each 
type of task. It is clear that as the enquiry progressed some children were becoming more 
confident in answering HOTS questions. By the end of week 6 all children could complete 
LOTS tasks confidently and to a good standard.  

Questioning 

By questioning the children on their learning experience, it became possible to quickly assess 
their understanding of the task. As a result, questions were then varied in terms of difficulty 
to meet the needs of all learners and offer challenge. In week 1 Child B had experienced 
some difficulty during a written task when asked to write a short summary to show their 
understanding of their book. However, when questioned about the main points of the chapter, 
there was increased engagement. Similarly, during the same task, Child A had copied directly 
from the reading book but was then able to discuss what had been read during the group 
discussion. At this early stage of the enquiry it was clear that there was an understanding of 
their book but they found it difficult to put their thoughts into writing. 

During the plenary of each reading session it became clear that the children reacted positively 
when sat down and asked questions about their book. Black & Wiliam (1998b, cited in 
Boston 2002) suggest that asking reflective questions will increase their students’ knowledge 
and improve understanding.  

It was found that most children struggled to write in depth answers to Higher Order Thinking 
(HOTS) questions. HOTS are questions which have become more complex and require both 
knowledge and analysis of information to be answered correctly. However, by offering 
prompts and varying the structure of the questions being asked the children became more 
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engaged. It was visibly clear that they were more engaged as more children raised their hands 
to give their answer. 

 

Comprehension 

Each week the children’s written answers to comprehension questions were recorded. The 
answers from week 2 onwards suggest that all children could answer understanding 
questions. Most children attempted to answer HOTS questions however their answers at 
times lacked focus and imagination. When asked to create their own questions, or change a 
part of their book, their answers lost structure and meaning. 

 

Reflective Diary 

By keeping a diary, there was evidence of classroom observations and lessons. Moreover, it 
was clear whether lessons had been successful or not. Notes were taken from a range of 
lessons across the curriculum and they suggest that all children had difficulty at some point 
when asked an analysis or evaluative question.  

 

2nd February 2017 

‘At the end of a numeracy lesson I sat all children down on the carpet. All children are 
working at the same level, with some needing extra support. As a plenary, I directed 
questions and allowed the children to approach the board and fill in the blank answers. I 
wrote down 5 items each with a price, I then asked the children if they could afford items 
with a budget of £2 and £5. I challenged some of the children by asking them to create their 
own true or false statements. Child E and F created some basic statements with the teacher’s 
assistance’ 

Black and Wiliam (1998b) suggest that teachers can use classroom discussion to increase 
students’ knowledge and improve understanding. In this case, It was clear that most children 
had understood the lesson. Because of this, the approach of the lesson was adapted which 
resulted in a new task that offered challenge and required the children to use higher order 
thinking skills.	
 

During the third week of the enquiry all children were familiar with the language of Bloom’s. 
They each made an attempt at answering their weekly comprehension questions however it 
was evident that several found ‘HOTS’ questions too challenging. 

 

16th February 2017 

‘The children were given six questions with each question relating to a specific level of 
Bloom’s. Before the children had attempted these questions, we discussed them as a group. 



Children C & D found questions 4, 5 and 6 difficult. They were able to give their own 
opinion in their answers but failed to support their answers with facts from their book’. 

 

Conclusion 

Although this enquiry was conducted over a short period of time it has been valuable and 
effective. The children have become more involved in their own learning, they have a better 
understanding of Bloom’s Taxonomy as a whole and understand that there are a variety of 
tasks across the curriculum where Bloom’s Taxonomy can be implemented. Continuing to 
use questioning, record progress and implement change in accordance with the results 
gathered, will ensure that tasks are fun but challenging and that children deepen their own 
learning. 

 

Implications for Future Practice 

Over a period of four weeks there is evidence of improvements in children’s oral as well as 
written answers. Bloom’s taxonomy questioning will continue to be implemented across the 
curriculum and children’s work will be monitored closely to determine if this trend continues. 
Participating in this enquiry has enhanced my ability to research teaching strategies and put a 
new approach to learning into operation. Approaching the end of this enquiry it became clear 
that some children were familiar with the language of Blooms. To develop this further, 
learning intentions across the curriculum will become colour coded as this will remind the 
children of Blooms and the depth of answers required to adequately complete each task. 
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Appendix 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 

 

Bloom’s 
Taxonomy 

Benchmarks Task Week 1 Week 2 Week 3 Week 4 

Remembering Recall facts 
and 
information 

• Write a 
recount 

• Answer 
literal 
questions 

    

Understanding Understand 
and explain 
what 
happened and 
why 

• Write a 
summary 

• Retell in your 
own words 

    

Applying Use what you 
have learned 
elsewhere 

• Compare 2 
characters 

• What 
questions 
would you 
ask? 

    

Analysing Identify 
patterns or 
hidden 
meanings 

• Find evidence 
to support 
 

    

Evaluating Compare 
ideas and 
make choices 

• Rate your 
book – give 
arguments 

    

Creating Using old 
ideas to create 
new ones 

• Re-write the 
ending 

• Design a 
book cover 

    

 

 

 


