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Rationale 

Peer assessment methods are helpful assessment strategies as identified in Building the 
Curriculum 5. Bryce (2013) and Hargreaves et al (2014), agree when pupils are given a 
central role in learning and are trained in peer assessment they gain opportunities to have 
more discussion/evaluation of efforts leading to increased understandings as children use 
similar language. However, can children provide each other with meaningful feedback 
without a set assessment criteria?  

 

Aims  

The aim of this study is to explore peer assessment in terms of the quality of the feedback 
given and how pupils apply the feedback to their learning. This enquiry will examine if pupils 
are able to provide worthwhile quality feedback to each other and if this feedback assists 
them, to make improvements to their future learning. The effect of pupil feedback will be 
measured through a peer assessment checklist. ‘Quality feedback’ in terms of this 
investigation, illustrates pupils understanding of the learning intention and achievement of the 
relevant success criteria. 

 

Methodology  

Data was gathered from a focus group of 6 children of high ability in a Primary 5 class in 
North Lanarkshire over a period of 4 weeks in February 2017.    

The research was carried out once a week during taught writing lessons. During the first week 
the children were asked to carry out two stars and a wish peer assessment on each other’s 
writing. The children were given the success criteria and asked to relate their feedback to this.  

During weeks two to four the children were given a peer assessment checklist. The peer 
assessment checklist included three criteria relating to core writing targets that remained 
constant. The checklist also contained three writing genre targets that were changed 
depending on the success criteria for the lesson that the checklist related to.  

The children were also asked to use a traffic light system to grade each criteria and then write 
feedback relating to their grading’s. Children were then given their feedback and asked to use 



their feedback to create a personal learning target for themselves for their next piece of 
writing.  

The teacher observed the completion of the peer assessment checklists, took observation 
notes and examined these for evidence gathering. The children’s texts were also reviewed as 
evidence of their performance. Ongoing discussion between pupils was carried out 
throughout the process with feedback to and from pupils continually being given. 

 

Findings 

All pupils were aware of the meaning of each criteria prior to using the peer assessment 
checklist and were aware that they had to comment on each other’s work in their own words. 
The children were able to confidently use the traffic lights section of the checklist. This 
demonstrated pupil participation in the learning and teaching process and understanding of 
success criteria. 

 However, pupils found it difficult to write comments in any detail that explained their traffic 
light grading.  

Written comments from the peer assessment checklists included: 

• When grading red for correct sentence structure a child’s comment was ‘Next time 
use correct sentence structure’.  

• When grading red for descriptions of characters thoughts and feelings another child’s 
feedback was’ Could do better by describing how they feel and what they look like in 
your next story’.  

• When grading red for an interesting beginning which makes me want to read on a 
further child’s feedback was ‘Next time make sentences make sense and make the 
reader want to read on’. 

 

These comments were worded extremely similarly to the criteria raising concerns about the 
pupils ability to apply their understandings of the criteria and engage affectively in 
meaningful conversations in order to deliver relevant and constructive feedback. 

When discussing this with the children they advised that they found it easier to use the traffic 
lights system as it was telling them exactly what to look for. However, through pupil/teacher 
dialogue it became clear that some children were not as able to justify their grading’s in any 
detail.  

In terms of the accuracy of the checklists, three of the six focus children were much more 
able than others to accurately identify strengths and weaknesses in writing. When comparing 
the checklists to the children’s work it was clear that the other three of the six focus children 
cannot link the criteria to the actual piece of writing in front of them. Some grading’s and 
comments were not at all appropriate and therefore some pupils written feedback did not 
reach the correct criteria. However, other grading’s and comments were very close to those 
that would have been given by the teacher showing an inconsistency in these results.  

The pupils expressed that they found the checklists very useful in terms of identifying their 
next steps in learning. All pupils stated that they felt more confident in what to focus on in 



their next writing text through the use of the peer assessment checklist. These learners 
therefore found it easier to understand their work and next steps in learning from the quality 
feedback which evolved from the use of the peer assessment checklist; which improves and 
further develops pupils’ learning. 

 

Conclusion  

The main conclusions that can be drawn from the findings of the enquiry is that when 
provided with a peer assessment checklist children are more focussed in their feedback. 
When using the checklists, children were able to comment on things like sentence structure 
and description of character. However, when peer assessing without this checklist children 
gave much more general comments and were much more complimentary.  

The detail of the feedback given nevertheless requires improvement. Although it was very 
positive that children were able to comment on these aspects of writing, the detail of their 
comments could be improved to make them more worthwhile.  

Children felt confident using the checklists and really enjoyed using and receiving the traffic 
light grading’s. This was easy for the children to use and was a clear indication of their 
successes and next steps when they received it.  

 

Implications for Future Practice  

It is clear that peer assessment is very worthwhile if pupils are appropriately trained. This is 
something that will impact future practice as it will now be used more regularly with a clearer 
focus on particular criteria.  

Prior to implanting this, it is essential that children understand the criteria, how to use peer 
assessment strategies and how to comment on criteria. Further research requires to be carried 
out in relation to children’s ability to apply understanding of a criteria to their feedback 
comments. How can this be improved?  

In future time will be spent with children focussing on the importance of specific detail in 
comments and how worthwhile this can be. Example pieces of work and appropriate 
grading’s and comments will be used during training with children.  
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