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Rationale 

When asking pupils to provide each other with feedback it has been of a poor quality. Most 
pupils either do not have the confidence to present feedback to their peers or simply do not 
have the confidence in their knowledge and understanding of the subject to provide feedback. 
Quality feedback can enhance learning, it is therefore essential that pupils can provide this to 
their peers on top of the feedback provided from the class teacher (Nicol, & Macfarlane-Dick, 
2006).   

Aims 

This practitioner enquiry aims to explore the impact of providing a class with a set 
assessment criteria for pupil feedback. If the class are provided with a focus when observing 
and giving their peers feedback, there should be a positive impact on the quality of feedback 
generated, to enhance pupils’ learning experiences.  

Methodology  

The subject of the enquiry will be a S4 National 5 class (n=19, 9 males and 10 females). The 
skill that is being assessed by the pupils is the lay up in basketball. This is a skill that can 
easily be broken down, which will be useful when a checklist for feedback is generated. The 
enquiry will run for three weeks, with the class participating twice a week.   

Firstly the pupils will be required to watch their partner performing lay ups. While their 
partner is performing the pupils can take notes on the performance. Once the pupils have 
completed the set number of attempts, they will engage in learning conversation with their 
partner with regards to their performance. The notes that have been taken during the 
performance will be used as the written feedback for this stage of the enquiry. This will be 
stored as evidence for the results of the enquiry.  

Secondly, the pupils will repeat the process however this time the observers will be provided 
with a peer assessment checklist. This checklist will be a breakdown of the skill success 
criteria and will allow the observer to assess the skill and focus on delivering meaningful 
feedback. The observer can simply tick next to a comment on the checklist that they see 
evidence of, and leave a blank space next to a comment for which they have seen no 
evidence. Again, once the performers have finished the two will come together to discuss the 
feedback. However, this time using the comments on the checklist the observer will be able 
to produce a short paragraph of feedback for the performer. At the same time the performer 
will write a short self-evaluation on their performance of the skill. Again, both of these 
written responses will be stored as evidence.  



Finally the pupils will have to repeat the first stage of the enquiry. As the pupils have the 
experience of using a skill focused checklist they should be comfortable providing each other 
with detailed quality feedback.  

 

Findings  

Stage One  

In the first stage of the enquiry where the pupils had to provide feedback with no input from 
the teacher many of the observers’ feedback was very vague and of a poor quality. The pupils 
already had an understanding of the skill, however were not confident enough to provide their 
partner with sufficient feedback.  

The notes that the observers took were short and often not specific to parts of the skill. 
General comments such as ‘very good’ or ‘bad’ were often used to describe the performance 
of the skill as a whole. The performer would not learn a lot about their performance from this 
feedback other than if they successfully scored a basket or not.  

Stage Two  

During the second stage of the enquiry the observers were provided with a peer assessment 
checklist that was specific to the skill (see Appendix 1). This highlighted an increase in the 
quality and the depth of the feedback. The pupils had a clear focus of what skills to assess as 
they could use the checklist to breakdown the skill that they were watching.  

The paragraphs that the observers produced this time were of greater detail and relevant to 
the skill success criteria. This was in contrast to the first set of performers’ self-evaluations 
which were still very vague as they had not seen the checklist.  

This part of the enquiry was carried out on three occasions, ensuring that that pupils were 
given sufficient practice with the checklist. For each session they changed partners.  

Stage Three 

Finally the pupils had to repeat the first stage of the enquiry. Using the experience of the 
second stage the pupils were able to provide accurate, detailed feedback on the performances 
that they saw, without having a checklist in front of them.  

Answers that were ‘very good’ or ‘bad’ in the first stage were now more critical and offered 
meaningful feedback relevant to the skill. The pupils could critically analyse their partner’s 
performance by breaking down the skill and offering constructive feedback for each stage of 
the lay-up.  

Conclusions  

Pupils often lack the confidence in their knowledge and understanding of skills and therefore 
struggle to offer their peers quality feedback. By providing them with a peer assessment 
checklist that is relevant to the skills being taught, they can learn the terminology and depth 
required for quality, relevant feedback to be provided. Once they become familiar with the 



assessment process and the terminology, the checklists can be removed and pupils should be 
able to provide high quality feedback on their own.  

 

 

 

Implications for Future Practice  

Feedback is an important aspect of Physical Education and an educator cannot always 
provide detailed feedback to all pupils in a single period. As this is the case it is essential that 
pupils can provide feedback for their peers that is meaningful, critical and detailed. If pupils 
can provide quality feedback they will enhance their learning and others’ (Torrance, & Pryor, 
1998).  

It is important that pupils are introduced to the process of providing each other with feedback 
at an early stage. The more understanding that the pupils have of the process of peer 
assessing PE skills, the more constructive their feedback will be. If pupils are introduced to a 
peer assessment checklist in first or second year, by the time they reach certificated Physical 
Education,	they will be more equipped to confidently engage in meaningful learning 
conversations, against set success criteria and deliver quality feedback to their peers. This in 
turn enhances pupils’ learning experiences and validates the assessment of skills achieved. 
Thus, further impacting positively on the teaching and learning process.  

Bibliography  

Nicol, D. J., & Macfarlane-Dick, D. (2006). Formative assessment and self-regulated 
learning: A model and seven principles of good feedback practice. Studies in higher 
education, 31(2), 199-218. 

Torrance, H., & Pryor, J. (1998). Investigating formative assessment: Teaching, learning and 
assessment in the classroom. McGraw-Hill Education (UK). 

 

 

 

 

 

 

 

 

 

 



Appendix 1 

	

Lay-up	Movement	Analysis	

Your	partner	will	perform	10	lay-ups.	You	must	observe	their	performance	and	tick	next	to	the	
comment	every	time	you	see	them	do	so.		

Preparation	

Dribbles	the	ball	towards	the	basket	at	an	angle.	

Takes	two	steps	with	ball	in	hand	when	close	to	basket.	

Action	

Jumps	on	one	foot.	

Lifts	the	knee	closest	to	the	basket	high.		

Raises	arm	with	ball	high.	

Pushes	ball	off	of	the	backboard.		

Recovery	

Lands	safely	on	two	feet.	

Successfully	rebounds	the	ball.		

	

Feedback	

You	must	now	use	the	information	above	to	create	a	short	paragraph	providing	your	partner	with	
meaningful	feedback.	

_______________________________________________________________________________	

_______________________________________________________________________________	

_______________________________________________________________________________	

_______________________________________________________________________________	

_______________________________________________________________________________	

_______________________________________________________________________________	

Self-Evaluation	

_______________________________________________________________________________	

_______________________________________________________________________________	

_______________________________________________________________________________	

_______________________________________________________________________________	



 

 


