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Rationale 
  
Bloom’s Taxonomy was created by Benjamin Bloom in 1956 and is used regularly in classrooms 
today. This taxonomy is split into six different categories: knowledge, comprehension, application, 
analysis, synthesis and evaluation (Armstrong, online). Evidence suggests that Bloom’s Taxonomy 
results in many benefits for both the teacher and pupil (Noble, 2004). As a probationer teacher I was 
interested in this taxonomy due to the progression it offered and carried out an enquiry to 
investigate the effect Bloom’s Taxonomy can have within a classroom. 
  
Aims 
  
The aim of this enquiry was to introduce and use Bloom’s Taxonomy within my class during their 
topic lessons and record the impact it had on a focus group of mixed ability pupils. 
  
Methodology 
  
Prior to starting this enquiry professional reading was carried out to enhance knowledge of Bloom’s 
Taxonomy. This reading allowed ideas to develop on how to structure the enquiry, how to gather 
information and how best to present it. These resources were very useful regarding what type of 
language to use when asking pupils questions. There were examples of different vocabulary to use 
for each category and this was very helpful in the advancement of the enquiry (Cottman, online). 
‘Bloom’s buttons’ were sourced to help guide the questioning. 
  
This enquiry was conducted over a period of four weeks during the topic lessons which was a 
comparative study with Scotland and Spain. As the class were not familiar with this form of 
questioning to begin with, Bloom’s Taxonomy was briefly explained and that they were going to 
use it regularly with their topic. A colour coded picture corresponding to Bloom’s six categories 
was displayed on the wall for all to see. Questioning was carried out at the end of topic lessons as 
part of the plenary. Written data was first collected from every pupil. They had to answer six 
questions, each question representing a Bloom’s category. For every category appropriate 
vocabulary was selected and the same vocabulary was not repeated twice to vary questions as much 
as possible. From this initial work the level of questioning individuals were at was made clear and 
that helped to guide the practice for the rest of the enquiry. Following this evidence six pupils of 
mixed ability were selected to focus on for the rest of the enquiry. A table with the groups’ names 
was created to traffic light their progress and the date the evidence was collected. 
  
Data was collected from the pupils in a number of different ways (Pollard, 2002). Questioning was 
used in the classroom with the help of ‘Bloom’s buttons’ and lollipop sticks were used to generate 
names so all pupils were included. Based on the nature of their response an appropriate traffic light 
colour on the progress chart was recorded. Individual interviews were collected with the focus 



group and their answers recorded. Six questions were displayed on the SMART board for the full 
class to answer in their jotters. Their answers were evaluated and the traffic light system was used 
to record on the progress chart. 
  
Findings 
  
After analysing the collected data it was clear that introducing Bloom’s Taxonomy to the classroom 
had in fact been very beneficial and an increase in the focus group’s comprehension skills was 
recorded. Most pupils struggled at first with the new language that was used, however, once they 
became familiar with it, their progress was clear. This is evident in Fig. 1. Both Pupils C and J 
coped very well during the questioning on the first day, however, these skills were not visible in 
their written work the following day. As you can see, once they became more familiar with the 
Taxonomy, they too progressed.   
 
Fig. 1 - Methodology with traffic lights  
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Pupil D Red Red Amber Amber Amber Amber 

Pupil L Red Red Amber Amber Amber Amber 

Pupil Z Amber Amber Amber Amber Green Green 

Pupil C Green Amber Green Green Green Green 

Pupil N Amber Green Green Green Green Green 

Pupil J Green Amber Green Green Green Green 

 
  
Conclusions 
  
Overall, it was evident from the experience and data that every pupil in the class benefited from 
using Bloom’s Taxonomy. Throughout the four week enquiry it was observed all pupils had a 
deeper understanding of topic lessons and they provided more detailed answers which proved the 
Taxonomy was beneficial. The pupils grew in their work as they were being encouraged to develop 
their higher order thinking skills.  
  
Implications for Future Practice 
 
If I were to undertake this enquiry again I would like to carry it out for a longer period of time than 
four weeks to fully monitor the progress made with pupils. I would also like to use Bloom’s 
Taxonomy in other areas of the curriculum such as literacy. Depending on what subject I was using 
it in I would also create and personalise a new set of ‘Blooms buttons’ as this would be easier to 
form questions related to certain topics.  
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