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Rationale 
	
‘Bloom’s taxonomy provides an important framework for teachers to use to focus on higher 
order thinking’ (Anon., 2013) 
Bloom’s Taxonomy and its claim to improve higher order thinking skills across all levels of 
the primary school and beyond has been the topic of much discussion in the teaching 
profession since its creation in 1956. (Florida, 2015) But what happens when Bloom’s 
questioning is introduced into a modern day classroom? This enquiry focuses on improving 
not only a teacher’s professional understanding of the methodology behind Bloom’s itself but 
why it has transformed into what appears to be a common language for teachers to discuss 
and exchange learning and assessment methods in classrooms today.  
	
	
Aims 
 
The aim of this study is to investigate what effect Bloom’s Questioning has on the pupils of a 
modern day classroom.  
	
Methodology  
	
The study was carried out across first and second level stages of the primary school. All 
classes were introduced to Bloom’s Taxonomy and Higher Order Thinking Skills prior to its 

implementation within the classroom. Created 
under the leadership of Educational 
Psychologist Dr Benjamin Bloom, (June 
Harfield , 2015) Bloom’s Taxonomy promotes 
higher forms of thinking in education such as 
analyzing, evaluating and applying- all stages 
of higher thinking implemented within the 
classroom. As part of the study a discussion 
took place with the children about what skills 
the pupils would be using when answering 
different types of questions and what each of 
these skills meant for their learning and 
progression.  
 
Bloom’s Taxonomy was carried out in only 
one area of the curriculum 3 times a week. 
Literacy was chosen as the curricular area 
which would provide most opportunity for the 
use of Bloom’s Taxonomy in the classroom.  
 
 The study gathered evidence from a variety 
of sources- four different sources of evidence 



across the four week implementation period. These included formative assessment (in which 
exit passes and two stars and a wish were used), marking of pupil work (in which the pupils 
wrote down their answer to Bloom’s questions as part of a lesson plenary), photographs of 
and by pupils, and listening/ recording of pupil answers through learning conversations.  
Secondary research was also carried out during a two week period prior to the 
commencement of the investigation which gathered data from a number of academics.  
 
The implementation of Bloom’s questioning techniques in the classroom was not restricted to 
one particular method. Several methods of implementation were used such as verbal 
questioning, in which the teacher utilized lollipop sticks and differentiated questions based on 
the needs of  
the pupil. Children were also able to choose a button of their choice and write down their 
answer to the question in their jotter. Buttons were used to construct questions and answers of 
the pupils’ choice to utilize in group work throughout the implementation period.  
 
Findings 
 
Results	from	gathered	data	indicated	that	student	participation	in	the	lesson	increased	
when	Bloom’s	Questioning	was	used	as	opposed	to	when	it	was	not	part	of	the	lesson.	
Evidence	from	marked	work	proved	progression	not	only	in	the	length	of	children’s	written	
answers	but	in	their	understanding	of	what	the	question	was	asking	of	them.	When	given	
more	time	to	read	the	question	thoroughly,	the	children	were	able	to	focus	on	developing	a	
response	which	answered	the	question	fully.	3	in	5	of	the	children	were	providing	answers	
that	showed	signs	of	developing	skills	in	the	button	category	that	they	had	chosen.	Through	
continued	use	of	Bloom’s	Questioning	techniques	as	part	of	class	discussion	it	was	found	
that	children	with	additional	support	needs	made	slight	improvement	in	formulating	verbal	
answers	to	questions	asked	in	class	and	in	this	their	answer	to	verbal	questions	became	
much	more	structured.		
 
The pupils also showed an increased improvement of their understanding of questioning and 
why it is important to formulate questions and answers. Pupil A stated in a learning 
conversation with the classroom teacher, “Questions mean we need to use our brains to think 
of an answer, like we need to think of how, if our button is blue we will be learning how to 
understand things about the book more and if its red we will need to be creative in our 
answer.” 
This demonstrates a more developed understanding of not only higher order thinking skills 
but also the process of Blooms Taxonomy itself. The children were able to recognize what 
skill it was they had been developing by answering each questioning and why these were 
important skills to possess.  
 
When using Bloom’s buttons, the pupils demonstrated a clearer understanding of the events 
of the text they were reading at the time and appeared to engage more in class discussion than 
in previous lessons.  
 
Conclusions 
 
Findings suggest that the use of Bloom’s Questioning within the classroom increases student 
participation and enables children to improve both verbal and written questioning skills, as 
well as allow for a more detailed formulation of answers. Discussing the different levels of 



Blooms’ higher order thinking allowed the children to correctly identify how they had 
applied a particular skill such as creating, analyzing and understanding, to their answer. This 
research suggests that using Bloom’s Questioning within the classroom develops and 
improves pupil ‘thinking skills’ just as the hierarchy of Blooms Taxonomy suggests. 
However, due to the small scale of this enquiry no obvious conclusions can be made from 
this.  
 
Implications for Future Practice  
 
In order to fully understand the benefits of Bloom’s Questioning in the classroom, the period 
of implementation must be extended. These conclusions can only apply to the context in 
which the enquiry was carried out and cannot speak for all classrooms across all stages. 
There is however nothing evident within this study to suggest that implementing Bloom’s 
Questioning within the classroom has had an adverse effect on the pupils within it. Within 
this particular classroom Bloom’s Questioning will continue to be used and developed over 
varying curricular areas so as to further enhance the pupil’s skills in this area. The findings 
and experience from this study should aid in developing new questioning techniques for 
future classroom practice.  
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