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Rationale 

“In the fixed mindset, everything is about the outcome. If you fail—or if you’re not the 
best—it’s all been wasted. The growth mindset allows people to value what they’re doing 
regardless of the outcome,” (Dweck, 2012).  

One of the criteria to meet the standards for full registration is to have knowledge and 
understanding of the importance of research and engagement in professional enquiry. As a 
probationer teacher, my group and I decided that the topic of our professional enquiry would 
be developing growth mindset in pupils. As quoted above, many people believe that failure or 
making mistakes is terrible and reflects badly on the person. However, for our research my 
group wanted to attempt to highlight to our pupils (both primary and secondary) that making 
mistakes is not a bad thing and is something that can be learned from. As well as developing 
the learning experience that can occur from making mistakes, I decided that I wanted to help 
my secondary pupils gain confidence to contribute in their classroom, even if they were 
unsure of the answer. Conducting a professional enquiry, I felt would aid my teaching career 
as it would enhance my understanding of educational practices and provide me the 
opportunity to implement my own area of research from beginning to end.  
 
Aims 

The aim of the enquiry was to see the impact, if any, welcoming mistakes in the classroom 
would have on the pupils in the classroom. From welcoming mistakes, I hoped that pupils 
would understand that they can learn from mistakes and gain confidence to be involved in the 
classroom.   

Methodology 

The research was carried out at the beginning of one period each week over a four-week 
period. The class involved was a S1 class, that consisted of 27 pupils. At the beginning of the 
first week it was important to gauge how pupils felt about making mistakes in front of the 
class. As literature had discussed, many pupils fear making mistakes in the classroom due to 
the humiliation they would feel in front of their peers. On the whiteboard, a liner scale with 
the question ‘How do you feel when you make mistakes in front of the class?’ written above 
it. Pupils were then asked to place a post it note next to one of four options (Not Good, OK, 
Good and Very Good), that they believe related most to how they felt about making mistakes. 
As the research was not about specific pupils becoming more confident in making mistakes, 
and to make pupils feel more comfortable with answering this question, the poll was 
anonymous. By conducting this scale, it was possible to see how pupils felt about making 
mistakes before the enquiry began, and would be able to compare this at the end of the 
enquiry.  

Apart from the liner scale used in the first and fourth lesson, all four lessons followed the 
same structure. The research involved asking the pupils five different questions at the 
beginning of each period. The questions related to literacy, numeracy, modern studies, 
geography and history. After each question pupils were given one minute of thinking time to 



write down their answer (figure 1). If pupils did not know an answer they were encourage to 
take a guess. Once all five questions had been asked, pupils were selected at random to 
answer in front of the class, with all pupils having been made aware at the beginning that any 
member of the class could be asked to contribute. If a pupil did not know the answer, then 
they could ask a member of the class to help provide them with the answer. Once all pupils 
had marked their answers, they would fill in the boxes below detailing how many answers 
they knew on their own, how many they guessed and how many they learned. This was to 
allow pupils to understand that although they had not answered correctly they could still learn 
from the experience, making it a positive experience, rather than a negative one. Finally, 
pupils would complete their knowledge checklist (figure 2), where they answered three 
evaluation questions, relating to their experience of possibly being asked a question in front 
of the class they may not know.  

At the end of week four, the same liner scale was reintroduced to the class, as it would allow 
them to review their own progress. This was conducted after pupils had finished the quiz, 
reviewed their answers and had answered their three evaluation questions. Again, pupils were 
asked to place a ‘post it’ note next to one of the four options they now felt applied to them 
regarding making mistakes in front of the class. 

(Figure 1)           

 

(Figure 2)  



Findings 

To evaluate if the enquiry had been successful, the data collected from the knowledge 
checklist (figure 2), quiz answers sheet (figure 1) and the liner scale (graphs below) were 
reviewed and compared. 

Analysis of the quiz answers found that most children began to guess answers they did not 
know from week 2/3 onwards, which suggests that they became more comfortable as the 
research continued. Analysis of the knowledge checklist also supported pupils’ confidence 
developing during the enquiry, as fewer pupils felt nervous about giving an answer as the 
weeks progressed, more pupils felt confident about giving an answer, even when they were 
unsure if the answer was correct. 

The final analysis conducted was the liner scales used in week one and week four. As you can 
see from the graphs below, in week one only 9 pupils felt either good or very good about 
making mistakes in front of the class. An improvement can be seen when you compare this to 
the figures in the week four graph as now 16 of the pupils felt either good or very good, 
which highlights the improved confidence of many of the pupils.  
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Conclusion 

In conclusion, the research found that welcoming mistakes in the classroom has helped to 
develop the confidence of most S1 pupils, and has helped them to develop a growth mindset, 
rather than a fixed mindset. Welcoming mistakes in the classroom helped develop pupils’ 
confidence as pupils were able to understand that making a mistake was not the worst 
outcome in class, as it offered them the chance to learn something new.  

Implications for Future Practice  

From conducting this research, I have been able to see first-hand the value of/that developing 
a growth mindset at an early stage can have on pupils’ educational experiences. Going 
forward I feel attempt to develop pupils’ confidence at the beginning of S1, or continue what 
has already been started in primary education. If I was to conduct this research again, I feel it 
could be useful to attempt it on a larger scale, including Senior pupils. 
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