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Rationale 

A common area of concern in our group was the motivation in our pupils; through everyday 
classroom observations it was evident motivation was significantly reduced when taking part 
in individual study. We decided to explore new teaching strategies and agreed to base our 
study around measuring the extent to which cooperative group roles increase pupil 
motivation. Slavin (1984) argued that when working in small cooperative groups, motivation 
is promoted by making pupils aware their success is dependent on the participation of the full 
group, thus encouraging pupils to support each other’s learning. It is for this reason, I have 
chosen to undertake the enquiry on whether cooperative group roles have an effect on pupil 
motivation. 

 

Aims 

The main aim of this enquiry was to understand whether pupil motivation increased when 
pupils participated in cooperative group roles rather than individual study. 

 

Methodology 

Before conducting the enquiry a suitable timescale was agreed by the group as well as the 
possible quantitative and qualitative methods necessary to gather information. In total the 
enquiry was completed over a four-week period and the decision was to devote one lesson a 
week to the enquiry. The first two lessons in the enquiry were to be dedicated to individual 
study and the final two committed to cooperative group roles. Furthermore, a S3 Geography 
class were selected as their motivation levels were particularly low and they did not often 
participate in class activities.	The next part in the process was to select suitable enquiry 
methods, in the end five were chosen; reading professional publications, pupil reflective 
journals, observation of pupil activities, Likert scale and lastly questionnaires.		

 



When carrying out the enquiry ten minutes would be left at the end of every period to allow 
pupils to fill in reflective journals that included three questions: 

• What activity took place? 
• Was it a positive or negative experience? 
• How do you think you performed during this lesson? 

The information from this reflective journal was then recorded into a table which was used to 
visualise whether the pupils experience was positive, neutral or negative when participating 
in individual study or cooperative groups. At the end of the first two lessons a Likert scale 
was drawn onto the whiteboard (see Appendix 1) and pupils were asked to place a post-it 
note on the level of motivation they had after these two lessons. This method was chosen 
because of it being a quick, efficient way to gather quantifiable data as well as being easy for 
participants to understand. However, it was noted there could be limitations to this method if 
a neutral point is placed in the scale. Results can be skewed due to participants selecting the 
neutral point to avoid answering the question thus precautions were taken to remove this 
(Hartley: 2014). The same process was repeated with the lessons involving cooperative group 
roles; however, an observational checklist (see Appendix 2) was used by the teacher to 
observe selected pupils who did not often participate in class. The checklist was carried out 
by writing down comments on whether pupils participated in work, listened to others and 
contributed and lastly, their focus on the task.  This method was selected due to it	not being 
too demanding of time, however the	drawbacks to this method include: observation affecting 
the behaviour of those involved in the enquiry as they become concerned about what is being 
evaluated (Cohen et al., 2000), therefore this should be taken into account in the results. 
When all four lessons were completed, pupils received a questionnaire (see Appendix 3) 
examining their thoughts on participating in individual study and cooperative group work. 
This method was very helpful because large amounts of data could be gathered easily and 
analysed more objectively than other forms of research. However, restrictions to this method 
include; pupils reading questions differently and replying based on their interpretation, 
therefore there is a level of subjectivity that is not acknowledged (Ackroyd and Hughes, 
1981). All of the data collated from these enquiry methods and represented in tables and 
graphs displaying pupil motivation and their experiences during these lessons. 
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Findings 

 

Table 1. Results from Pupil Reflective Journals 

 

Analysis of the pupil reflective journals revealed that individual study was perceived to be a 
negative experience. In Table 1 it clearly shows that 39% and 42% of the pupils found it to be 
undesirable. By comparison only 17% and 18% regarded the cooperative groups negatively 
in lessons one and two respectively. Furthermore, it is evident in table 1 that pupils found the 
cooperative lessons met their needs as 71% and 68%   of the class over the course of two 
lessons agreed this to be a positive experience. On the other hand, only 36% of the class in 
lesson one and 39% in lesson two found individual study to be positive 

 

 

 

 

Figure 1. Likert scale displaying pupil motivation at the end of individual study lessons. 

	 Individual	Study	1	 Individual	Study	2	 Cooperative	1	 Cooperative	2	

Positive	 36%	 39%	 71%	 68%	

Neutral		 25%	 21%	 12%	 14%	

Negative	 39%	 42%	 17%	 18%	

Very	low	 Somewhat	Low	 Somewhat	High	 Very	High	

7%	 50%	 29%	 14%	
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Figure 1 it shows the results to be varied. 50% of the class had somewhat low motivation. 
However, 29% had somewhat high and only 14% had very high. 

 

 

 

 

Figure 2. Likert scale displaying pupil motivation at the end of cooperative learning 
with group roles 

After the results of the Likert scale indicating mixed views on the individual study it is very 
clear from Figure 2 that within the limited scope of this study pupil motivation dramatically 
improved. There were now a higher amount of pupils who felt their motivation was 
somewhat high (68%) or very high (18%) in comparison to 7% of pupils scoring it somewhat 
low and very low. 

Questionnaires given out at the end of the enquiry seemed to support this also (see appendix 
4) with a huge majority of pupils preferring the group work rather than individual study. 

 

 

 

 

 

Very	low	 Somewhat	Low	 Somewhat	High	 Very	High	

7%	 7%	 68%	 18%	



Conclusions 

On a whole, the majority of the S3 class found that cooperative group roles increased their 
motivation and impacted on them positively over the course of the four weeks. Observations 
of group work further confirmed this as it was noticeable how individual accountability, 
associated with cooperative learning, forced pupils to take responsibility for their own 
learning and work together as a group. As a result pupils were participating in the work, 
contributing their ideas, and were being focused on the task. This is supported by Slavin 
(1984) who stated that the success of cooperative learning is the positive motivational impact 
of peer support for learning. Research found this to be a positive experience because the 
teacher was more able to converse more with the pupils and help facilitate their learning 
rather than feeding the materials to them in a lecture format. It was also evident the main 
reason for cooperative group roles being a success in promoting motivation in the class was 
its ability to foster relationships between pupils.		This is because students who cooperate learn 
to like one another and provide each other greater social support which will help enhance the 
learning experience (Johnson & Johnson, 1985). 

 

 

 

Implications for Future Practice 

Reviewing the results of the practitioner enquiry research found that pupil motivation was 
significantly increased when engaged in cooperative learning group roles. Due to this finding 
it would be wise to implement this strategy on a more regular basis to prevent the teacher 
from resorting to traditional methods of teaching where lecturing pupils each lesson could 
result in lack of motivation. In future practice to improve the reliability of the results it would 
be recommended that this enquiry would be carried out over a longer period of time and with 
different classes. The reason for this is because the results of this enquiry might differ across 
classes due to pupils being diverse in their learning needs but also because monitoring it over 
a longer period of time will help with the reliability of the data and give more accurate results 
than coming to conclusions after four lessons. Furthermore, more research into the effect(s) 
of this enquiry is needed because high motivation from the pupils in this study may have been 
down to cooperative learning being something of a novelty or unfamiliar to them. 
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Appendices 

 

Appendix 1 

 

 

 

 

 

Appendix 2 
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Appendix 3 

Question	 Strongly	Agree	 Agree	 Neutral	 Disagree	 Strongly	Disagree	

I	prefer	group	work	to		
individual	

		 		 		 		 		

Working	in	a	group	improves	
my	attitude	towards	work	

		 		 		 		 		

Group	work	enhances	my	
class	participation	

		 		 		 		 		

When	I	work	with	others	I		
achieve	more	than	when	I'm	

on	my	own	

		 		 		 		 		

Group	work	improves	my	
classroom	performance	

		 		 		 		 		

 

 

Appendix 4 

Question	 Strongly	Agree	 Agree	 Neutral	 Disagree	 Strongly	Disagree	

I	prefer	group	work	to		
individual	

50%	 21%	 18%	 0%	 11%	

Working	in	a	group	improves	
my	attitude	towards	work	

32%	 18%	 25%	 11%	 14%	

Group	work	enhances	my	
class	participation	

39%	 18%	 14%	 19%	 10%	

When	I	work	with	others	I		
achieve	more	than	when	I'm	

on	my	own	

54%	 11%	 11%	 7%	 17%	

Group	work	improves	my	
classroom	performance	

46%	 11%	 18%	 7%	 18%	

 

 


