
 

 
Enquiry Question  
To what extent does co-operative roles have on pupils motivation in a 
mixed ability group setting? 
 
Name Zoe Williams 

Group 2H 
 
Rationale  
The SPRinG project carried out by Stevens and Slavin (1995) gives a list of qualities and 
skills that co-operative learning promotes when used effectively. These skills are “self and 
mutual respect, organisation, cooperation, negotiation, flexibility, compromise, delegation, 
accountability and leadership” (Stewart, 2014, p6). Each quality is an area that teachers to 
promote within a classroom and encourage pupils to fulfil. However, there is another quality 
that teachers try to promote and that is pupil motivation to work. Motivation can be created 
from nurturing these qualities and co-operative roles in a group work setting could help this 
process. 
 
Aims  

• To see the extent that co-operative roles in a mixed ability group has on pupil 
motivation. 

• To determine if this impact on motivation can affect pupil participation in group 
activities. 
 

Methodology  
Gauging pupil motivation was expected to be difficult. As a way to combat this it was 
decided to use a wide range of research methods. Furthermore it was apparent to the 
researcher that measuring motivation of a pupil could only be achieved if pupils were 
involved in some manner of the methods. To achieve a mix of quantitative and qualitative 
results the researcher selected two methods from each area. This would ensure a “more 
complete understanding of the research problem” (Creswell, 2014, p4).  Three of these tools 
would rely on pupil participation within the research. This meant it was important that pupil’s 
permission was granted and that they could withdraw at any time. At the beginning and end 
of the intervention pupils would complete a questionnaire that would represent their opinions 
on working independently to working in a group; and if it has a result on their motivation. A 
scale to measure motivation and interest of pupils would also be used at the beginning and 
end of the intervention. These methods were selected so that the researcher could collect data 
to measure if there was any difference in these areas. As the intervention went forward at the 
end of each lesson pupils would complete a reflective journal that would record how they felt 
they performed during the lessons and if they enjoyed the lessons. The researcher would 
complete a checklist for each child to determine if they are participating and are on task. 
These two methods would be a way to continuously measure pupil motivation and 
participation throughout the intervention. Due to the enquiry being carried out in a primary 
school setting the researcher selected only one topic area to focus the research on. It was 



decided that it would be social sciences, or topic, as it was felt that this was one of the areas 
of the curriculum that would best adapt for group work. Due to the setting in which this 
intervention has taken place there are external factors that could have an influence over the 
enquiry. One of these external factors is that when answering the questionnaire, or 
completing the reflective journal, pupils may be dishonest and may write what they think the 
right answer is to be. Another factor is participation can be affected by the type of lesson that 
pupils are involved in and if they find it engaging. These and other external factors have been 
considered by the research when analysing the data to produce findings. 
 
Findings  
A large class was used for the participation of the enquiry, it contained 27 pupils. Due to this 
large size and the large volume of data that would be produced and analysed it was decided 
by the research to select a sample from the class in analysing the data. It was a mixed sample 
with pupils being selected from different abilities and levels of motivation; and based on their 
participation in group settings previous to the intervention, as well as during the intervention. 
(Stringer, 2004) It meant that it would be 12 pupils that data would be collected from. The 
first piece of data that was analysed was the scale that measured pupil motivation and 
participation. This gave the best quantitative results for measuring pupil motivation. By 
referring to the graph in diagram 1 it is evident that the number of pupils that felt very low or 
somewhat high motivation had decreased at the end of the intervention.  
 

 
(Diagram 1: Chart detailing the change in levels of pupil’s perception of their own motivation and participation.) 
 
The decrease of pupils in these two categories reflects to more pupils relating to having very 
high motivation at the end of the research. It is also evident that all pupils no longer felt 
motivation was very low with the lowest category being somewhat low. This is evidence of 
an increase in pupil motivation. When looking at pupil participation it is evident that pupils 
no longer felt they were not on task, but they have moved to either somewhat low or very 
high. Therefore, this too is evidence that there has been an increase in pupil participation. 
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alone.	
Working	in	a	
group	
improves	
attitude	to	
doing	work.	

5	 1	 2	 2	 2	

Group	work	
helps	my	class	
participation.	

5	 1	 0	 3	 3	

I	can	achieve	
more	in	a	
group	than	on	
my	own.	

2	 2	 2	 4	 2	

Group	work	
improves	my	
class	
performance.	

6	 2	 1	 3	 0	

(Diagram	2:	Results	of	pupil	questionnaires	at	beginning	of	research.)	

The	next	area	of	quantitative	research	to	critique	is	the	results	from	the	pupil	
questionnaires.	All	questions	results	are	included	in	the	data	however	there	is	three	
questions	in	particular	to	look	at.	When	looking	at	the	question	that	measures	attitude	
towards	work	in	the	class	by	comparing	the	results	in	diagram	2	and	diagram	3	for	this	
question	it	is	evident	that	there	is	an	increase	for	pupils	agreeing	with	the	statement.	
Furthermore,	pupil	participation	has	also	increased	with	more	pupils	either	on	the	strongly	
agree	or	agree	scale	(Diagram	2	and	3).	These	findings	are	setting	out	a	very	interesting	data	
map	for	the	conclusions	of	this	enquiry.	
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3	 3	 0	 4	 2	

Group	work	
improves	my	
class	
performance.	

6	 3	 0	 3	 0	

(Diagram 3: Results of pupil questionnaire after research.) 
 



Conclusions  
Drawing from the findings the first conclusion that can be established from the results is the 
increase in pupil motivation and participation whilst in a group setting. The quantitative data 
provided us with evidence that pupil motivation has definitely increased since before the 
group work. As well as pupil participation has increased as well. This is further continued by 
the evidence collected from the reflective journals and checklist. On the other hand it is not 
clear if this increase in motivation is directly in relation to pupils having co-operative roles or 
if it has been affected by another external factor. This increase in motivation could be down 
to only working in a group setting or to the lessons that were being executed. This is an 
implication that would need to be considered if research is to be carried out in future on the 
influence of co-operative roles. 
 
Implications for Future Practice  
For future practice this research should be considered when trying to increase motivation in 
the classroom. It is evident that working in a group setting did have an impact on class 
motivation, thus then impacting participation. It is another block in the argument for using 
group settings within certain lessons or even curricular areas. 
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