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Rationale 

Dylan Wiliam states that there are five “key strategies” when in a teaching and learning 
environment. These are: being clear of where the learner is going, be clear about where they 
are and establish how to get there. The teacher thinks of the role of themselves, the other 
peers in the classroom and the individual learner. As I was motivated to combine and 
implement these key strategies with my class, I chose to use lollipop sticks. 

Whilst in the classroom, it is evident that certain children tend to lose attention whilst in a 
teaching and learning environment which could be due to various factors, including their 
social background and associated variables which occur out with the school environment. 
Particularly, within my class, it is evident that children with ‘different’ backgrounds fall into 
the ‘category’ of relying on others to answer questions in class and therefore this leads to less 
confidence and self-belief in the individuals. The Scottish Government has a focus on 
“Closing the Attainment Gap” for the Scottish Attainment Challenge, underpinned by The 
National Improvement Framework (The Scottish Government, 2016).  

By ensuring that the children within the classroom are given ‘individual accountability’ – 
defined by Laal,  Geranpaye and Daemi (2013) as “the belief that everyone will be 
accountable for her/his performance and learning” - when being questioned by the teacher, it 
was assumed that each child would focus on the questioning and produce an answer based on 
this. This would give children who have not previously been fully engaged with direct 
teaching - and generally within a teaching and learning environment – the opportunity to feel 
more confident and appreciate that their answers have value. This, therefore, was hoped to 
improve confidence during direct teaching and subsequently improve the quality of follow up 
tasks. 

 

Aims 

The aims of this Professional Enquiry were to: 

• distinguish whether or not a no-hands up approach benefits the children within the 
classroom who are reluctant to answer aloud in a group situation 

identify whether a no-hands up approach encourages children to think independently 

 



Methodology 

Within a primary three class of 22 pupils, lollipop sticks were used to carry out an 
Assessment is for Learning (AifL) strategy of a no-hands up approach. There were 22 
lollipop sticks which had no additional colour – with each child’s name on each stick. 

For the purposes of the enquiry, the children were put into focus groups – consisting of able 
children and children with additional support needs. Throughout the week, the focus was on 
the children with additional support needs and how using lollipop sticks supported them in 
their questioning during direct teaching sessions and plenaries.  

Lollipop sticks were not chosen at ‘random’; they were placed within a cup with the children 
from the additional support needs focus group’s names facing upwards in the cup. The 
questions directed at these children were aimed at the appropriate level until they had gained 
enough confidence and scaffolding could be implemented with regards to their learning for 
more challenging questions to be posed to them.  

The results of both the children’s body language and response from the additional support 
needs group was noted and follow up tasks were monitored and compared to work produced 
previously, when the no-hands up strategy was not implemented fully within the classroom.  

 

 

Findings 

Following the enquiry using only no-hands up strategies, it was found that despite the 
children initially struggling with this concept, they grasped it very well. Children could 
understand and appreciate that they were not to offer an answer but instead will be asked of 
them. 

However, as this enquiry continued, the able children struggled with frustration as the less 
able children were chosen to answer questions, after being presented with ‘thinking time’. 
This discouraged the able children from answering and it was evident that they began to lose 
interest throughout the questioning process as they were not chosen. However, the less able 
children continued to struggle to provide an answer despite being given ‘thinking time’ and 
having the question asked before the children were chosen using the lollipop sticks. In the 
pupil feedback, 41% of pupils state that they do not like lollipop sticks because they “don’t 
get a turn” and only 27% of children liked them because they were “fair”. 

Following the enquiry, the children who were previously reluctant to respond to any 
questioning within the classroom were then able to provide answers using a hands-up 
strategy, which is an improvement with the level of engagement. The able children within the 
classroom continued to be enthusiastic to answer questions about their teaching and learning 
experiences throughout.  



Conclusion 

It can be concluded that less able children who were reluctant to engage within questioning 
throughout teaching and learning have gained confidence when answering aloud. In general, I 
have noticed that the children who lack confidence throughout questioning within the 
classroom environment – particularly Pupil G and Pupil A - are now able to confidently 
answer questions within teaching and learning due to being comfortable with answering in 
class. The able children did not show any change. Additionally, no change can be noted from 
any follow up tasks completed after questioning with all children. 

 

 

Implications 

Children who were keen to answer questions were becoming increasingly frustrated that the 
traditional methods being used within the classroom – methods where their voice would 
usually be heard – was no longer in place and they could therefore not please the educator 
immediately. Although children have individual accountability throughout this questioning 
process, it seems that the children do not exhibit a difference through their thinking process 
and ability to reach the answer.  

There has been no improvement within the quality of work produced following a direct 
teaching input where lollipop sticks have been used to consolidate and further the learning; 
therefore this may hinder time management in the classroom. 
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