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Rationale 
Practitioner enquiry provides a way for teachers to develop a more in-depth understanding of 
any issue or concept that could inform their practice in the classroom and the practice of 
other teachers (Coleman, 2007). It was through discussion with colleagues from both the 
primary and secondary sector, that we recognised a shared common interest in Assessment 
for Learning (AfL). This was something we recognised as being a key component in the 
learning and teaching in the classroom. AfL is about ‘making a positive change to children’s 
learning’ (Scottish Government, 2005). This approach involves students becoming more 
active in their learning’ (Cambridge Teaching and Learning Team, Unknown) so for this to 
be effective pupils need to be engaged in their current learning. 
Through further discussions with colleagues we noticed, through our own classroom 
observations, a lack of pupil engagement in some students and only a select amount of 
children willing to raise their hand to answer a question or contribute to discussions. This can 
make it difficult for the teacher to assess the children’s understanding and progress the 
learning further. It was suggested by Wiliam and Leahy (2015) that it is not very sensible to 
choose from children willing to answer to assess the understanding of the class. This is 
because generally children willing to raise their hand are confident they have the correct 
answer or response. Therefore, for this practitioner enquiry, we decided to focus on one area 
of AfL and investigate the effect of a no-hands up approach in the classroom. 
 
Aims 
The aim of this practitioner enquiry was to promote pupil participation and engagement in 
lessons. By enhancing engagement, children would be able to demonstrate their learning and 
have a more active role in their learning. All children could be given quality feedback on 
their responses which would progress learning further for all pupils and not just some. 
We also aimed to see if this no-hands up approach could improve attainment in the classroom 
because the children are more engaged in their learning. 
 
Methodology 
It was decided that a no-hands up approach would be used for a period of four weeks during 
all Maths lessons. Before conducting this enquiry the children were observed, during Maths, 
whilst a hands up questioning approach was used. Pupils’ engagement was assessed to allow 
any change to be measured.  
When the enquiry began and a no-hands up approach was implemented, lollipop sticks were 
used to avoid children raising their hand. The children’s names were on the lollipop sticks 
which allowed random selection to be used. Children were made aware that any child could 
be asked to answer a question or contribute to the discussion. The methods used for gathering 
evidence was observations of pupil activity by the class teacher, active listening during pupil 
activity, questioning in the classroom and carrying out professional reading to inform 



practice. Field notes were gathered throughout the enquiry, compiled and analysed at the end. 
These could be used to make comparisons between before implementation and after. 
 
Findings 
Before implementation of the no-hands up approach it was noted that a select number of 
children were reluctant to raise their hand to answer questions or contribute to discussions. 
This was the same for all Maths lessons. These children would sometimes be less engaged in 
the learning and would require prompting by the teacher to contribute. Some no-hands up 
strategies were in place to combat this in the classroom.  
After the enquiry and the sole use of a no-hands up approach, the findings showed some 
engagement from the selected children. However, often even when using the lollipop sticks to 
randomly select students, selected students were still less willing to contribute than other 
children. When children were given sufficient wait time before random selection, most could 
provide some response, evidencing their engagement in the lesson and allowed for 
assessment of all children’s learning.  
It was also found that some children became frustrated with the approach being used solely. 
Children who were confident answering out became slightly disheartened if their name was 
not chosen as often as they would have liked to contribute in lessons. 
 
Conclusions 
From an analysis of the data collected it was concluded that a no-hands up approach can, at 
times, be beneficial in the classroom and encourage pupil engagement in the learning during 
lessons. However, it can also be noted that it is not the only approach that should be used. It 
can still be worthwhile using hands up to enhance teaching and learning and allow an 
assessment of children’s learning. A good balance between the two would be desirable and 
most beneficial in the classroom. 
 
Implications for Future Practice 
Having conducted this enquiry, I recognise the place of effective questioning and no-hands 
up approach as a method of AfL. I recognise the importance in professional development and 
will use my skills gained during the enquiry process to inform my future practice. By 
conducting research around this area and carrying out professional reading, I have been able 
to inform my own practice, regarding AfL and specifically questioning techniques. 
If I had to complete this enquiry again I would look at this approach in different areas of the 
curriculum and only using this method for a set amount of time in the lesson. The method of 
data collection could have been more extensive. Simply relying on observation and active 
listening, by the class teacher, can be very subjective. The use of a recording method may 
have been more reliable and allow for a more detailed evidence bank to analyse. 
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