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Rationale 
Wiliam (2013) suggests that there is increased evidence to support that formative assessment 
could be considered as one of the most powerful ways of improving student achievement. 
This is an important area which the research group has explored within this professional 
enquiry. After deciding on Aifl as the key issue for this enquiry we decided to focus on 
plenary activities and explored this further. From experience with some formative assessment 
strategies used in the classroom especially within the infant classrooms we found they do not 
always provide the children with an opportunity to talk about their feedback, learning or 
difficulties from a certain lesson. As suggested by Higgins, Hartley and Skelton, 2001; 
Ivanic, Clark and Rimmershaw, (2000, p.3):  
‘’… students require opportunities to construct actively an understanding of them (e.g. 
through discussion) before they can be used to regulate performance.’’ 
Therefore, this enquiry will aim to explore how effective self-evaluation and pupil voice can 
be used within plenary activates to allow both the children and the class teacher to reflect on 
the learning that is taking place.  
 
Aims 
The aim of this enquiry was to assess the impact of plenary activities which were introduced 
in the classroom and the impact, if any this had on both the children and my own preparation 
and evaluation of lessons.   
 
Methodology 
This enquiry was conducted in the classroom environment at the end of a series of numeracy 
lessons for 3 weeks. The whole class participated in this enquiry and worked individually to 
record their information. Each child was given a blank jotter which was used for this plenary 
activity, this ensured that each child was given the opportunity to reflect on their own work 
and no opportunity for discussion or reflection with their peers or myself was given.  
 
As this enquiry focused around a plenary activity after various numeracy lessons the children 
were given a set of coloured cards which provided them with a range of sentence starters.  
There were 4 different sentence starters for each colour: 
- Red cards provided sentences which allowed the children to write about what they 
understood about the lesson, what they feel more confident about, what they have learnt that 
day and what they enjoyed most. 
- Yellow cards provided sentences which allowed the children to write about any important 
questions they may want to ask, what they didn’t know at the start of the lesson, write about a 
term that was used today and what they would like to know more about. 
- Blue cards provided sentences which allowed the children to write about what they need to 
improve on, something they can now do but couldn’t before, what they are now able to do 
and something they could now explain to somebody else. 
 



   Image 1: Yellow, Red and Blue cards 
 
Therefore, the variety of sentence openers provided to the children were used as a helpful 
hint for the infant children to allow them to reflect on what impacted on their learning the 
most that day. This activity had a strong teacher impact at the beginning as I modelled to the 
children how they will use these cards, by taking a few moments to think about today’s 
learning, looking for a sentence opener that allows them to reflect on this and then record this 
in their individual jotters.  
 
The methods of data collection used to collate the evidence for this enquiry were primarily 
qualitative methods which included the formative assessment strategy used for the plenary 
activity, feedback from pupils using this technique which was provided in their jotter, pupil 
voice – discussing possible sentences and problems/ achievements from the lesson, active 
observation of pupil activity and writing some field notes after the plenary activity.   
 
Findings 
By using this plenary activity as the class teacher this has proved to be beneficial to some 
extent. As a result, I was able to identify and support children throughout the duration of the 
lesson. Therefore, when I noticed some children were struggling with some numeracy areas I 
was expecting them to be a blue or yellow sentence in their reflective jotters as this would 
indicate that the children have also identified an area they are struggling with and can provide 
more information about exactly what they have found difficult. This was demonstrated by a 
few children: 
(Yellow) ‘’I would like to find out more about division’’  
(Blue) ‘’I need to improve on my work because I don’t think that I can finish the tasks’’  
(Yellow) ‘’I would like to find out more about division because I am always getting stuck 
with division sums.  
 
However, the information given by the children was not always relevant or detailed enough 
to allow specific areas of difficulty to be highlighted. Therefore, there could be a barrier to 
this plenary activity being used with the infants as they may not be able to express exactly 
what they are finding difficult in the same way that a senior pupil would be able to. 
Additionally, most the individual reflections provided positive feedback with red, yellow and 
blue sentence starters: 
(Red) ‘’I feel more confident about multiplication’’  
(Blue) ‘’I am now able to divide’’  



(Red) ‘’I have learned to divide my cubes in circles’’  
 
Overall the data collected from this enquiry has allowed successful evaluation of this plenary 
activity as a tool for informing future learning and responding to children’s work. This 
activity has proved beneficial on a small level but overall the information I have gathered 
does not provide a solid basis for informing future learning in relation to responding to 
children’s work.  
 
Conclusions 
Introducing this plenary activity to the classroom has appeared to be an enjoyable experience 
for the children who have been given the opportunity to express their feelings and evaluations 
about their own learning in a way that allows them to focus on their own work without being 
influenced by their peers. However, this plenary activity has not been successful in achieving 
the aims outlined. The use of this activity to inform my own evaluations and planning for 
future learning in response to children’s understanding has not been met and therefore has not 
proven to be beneficial.  
 
Implications for Future Practice 
From the data collected for this enquiry there have been a few questions raised: 
Would this activity work better with senior students? 
Would less variety of sentence openers be better for infant children? 
Therefore, to use this activity again with infant children the use of sentence starters and the 
detail which should be included in their responses could be modelled in more detail as this 
activity is introduced with more discussion between myself and their peers when starting out 
and coaching being withdrawn as time goes on. Additionally, by running this enquiry for a 
longer period of time I feel that this factor and the use of more coaching and discussion 
would allow the children to talk about the reasons why they feel confident or felt like they 
struggled with the lesson on much better level. Also, perhaps if I used this activity with a 
certain group of children, for example the need of support group who I could work with for 
this activity in the hope of providing more detailed information to inform future practice in 
response to the children’s understanding.  
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