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Question: What happens when plenary activities are introduced in the 
classroom? 

RATIONALE  

The Scottish Government has identified an attainment gap between children from areas of 
multiple deprivation and those from more affluent areas. This gap could have serious 
consequences for the children from multiple deprived areas, as it could affect their future 
education and job prospects (Scottish Government, 2008). 

There is evidence to support that improving formative assessment (FA) strategies in the 
classroom  could raise standards in all areas of the curriculum (Black and Wiliam).  FA has 
been described as the process used by teachers and children to identify gaps in learning, in 
order to improve learning in subsequent lessons (Cowie and Bell, 1999).  By utilising 
techniques from FA it is hoped that it could assist in closing the attainment gap over the 
medium to long term.   

FA will be utilised during plenary sessions to evaluate how well the class have understood 
the lesson.  This feedback will then be used to support and differentiate future lessons.   

AIM 

The aim of this enquiry was to assess the impact of plenary sessions as a method of FA to 
inform the next step in lessons.   

METHODOLOGY 

The enquiry was conducted over a period of three weeks with three different S.1 Business 
classes.  There were 54 pupils of mixed ability and each had access to their own computer.  
The subject matter being taught over this time was ‘debt and borrowing’.  On week three the 
pupils were assessed on the topic. 

The class were introduced to a new FA technique, namely “car park exit pass”.  This involved 
putting an exit pass with two pieces of information onto their individual numbered parking 
bay.  The first piece of information that the class were asked to provide was how they rated 
their knowledge (Appendix 1) of the subject they were working on that day.  This ranged 
from novice, to expert.   This allowed quantitative data to be provided and analysed.   The 
second piece of information that was provided was a comment from the pupils as to what 
they found difficult and why.  This information was utilised as qualitative data. 

Learning intentions and success criteria were shown at the start of the lesson and once again 
at the end of the lesson (before they completed their exit passes) to remind pupils of their 
success criteria. 

Other methods of data collection was classroom observation by the teacher in the form of 
qualitative data collected through the means of FA and	verbal feedback provided during the 
class by the pupils. Classroom observations were utilised as another method of qualitative 
data collection. FA and verbal feedback provided during this time was collated and used to 
aid responsive planning.  
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FINDINGS 

At the end of each class, FA was used and the pupils rated what they thought their knowledge 
of the taught subject was.  The criteria used was: Novice, Apprentice, Practitioner or Expert.  

The table below shows the result from each class. 

 

Each class was thereafter formerly tested using summative assessment (SA) and the results 
from their SA and FA were analysed to ascertain any correlation.  The test was out of 20 and 
the average score was 16, with 27 pupils scoring more than this.   Incidentally, the lowest 
mark was 8.  The criteria that was used to determine what the benchmark was for each 
criteria was subjective based on the marks achieved and the teacher’s opinion of what 
constituted an Expert, Practitioner, Apprentice and Novice, which also influenced by the 
average mark achieved.  The table below highlights the results. 

 

Rating Actual Exam 
mark 

Pupils 
achieving this 
mark 

Pupils Own 
Rating – No’s in 
this category 

Variance 

Expert 19 -20 10 24 14 
Practitioner 17 - 18 17 23 6 
Apprentice 16 7 7 0 
Novice <16 20 0 20 
 

The chart below shows the three classes combined. It highlights “Pupil’s perception of how 
much they understood the subject versus Actual” based on assessment result.   

 

 

 

 

 

 

 

 

Rating Class 1 Class 2 Class 
3 

Total in each criteria  

Expert 4 9 11 24 
Practitioner 9 7 7 23 
Apprentice 5 2 0 7 
Novice 0 0 0 0 
Total Pupils 18 18 18 54 

24	 23	

7	

0	

10	

17	

7	

20	

0	
5	

10	
15	
20	
25	
30	

Expert	 Prac22oner	 Appren2ce	 Novice	

Pupil's	Percep2on	versus	Actual	based	on	3	
classes	(54	Pupils)	

Pupil	Ra2ng	 Actual	Ra2ng	



Group 3C, Kennedy M 
	

The chart below shows class 1 – “Pupil’s perception of how much they understood the 
subject versus actual” based on assessment result. 

 

 

 

 

 

 

 

 

 

 

The chart below shows class 2 – “Pupil’s perception of how much they understood the 
subject versus actual” based on assessment result. 

 

 

 

 

 

 

 

 

 

The chart below shows class 3 – “Pupil’s perception of how much they understood the 
subject versus actual” based on assessment result. 
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The evidence suggests that pupils have a tendency to rate themselves higher than the results 
they actually achieve. This is particularly noticeable in the ‘Expert’ criteria were 24 pupils 
rated themselves this but only 10 actually achieving it.  In a similar vein, the pupils’ seem 
reluctant to rate themselves as a ‘Novice’ as no one rated themselves as this, even though the 
exam results show there was 20 of them.   

CONCLUSION 

In conclusion the evidence suggests that some pupils have a tendency to overstate their 
ability.   This is particularly evident in the Expert criteria.  It is also telling that no pupil rated 
themselves as a Novice.  At first glance this may suggest that introducing a plenary at the end 
of the lesson has no advantage, however, it could be argued that introducing a plenary at the 
end of a lesson is highly beneficial.   

As part of the plenary, FA was used whereby pupils rate what level they think they are at 
(Appendix 1), as well as providing a sentence on what they found difficult.  The feedback 
was anonymous, albeit the teacher is able to identify each pupil as their ‘car parking bay’ has 
the same number as their seat number.  This allows the teacher to be aware of how the pupils 
are rating themselves and what they found difficult.   

For example, it was clear to the teacher that four less abled pupils had rated themselves as 
Experts, even though the teacher’s view of them was Novice.  Incidentally, this turned out to 
be the case.   

The caveat to this conclusion is on how the criteria for each of the ratings were set.  This was 
done by taking the average score of 16, which became the ‘Apprentice’ level.  Anyone 
scoring below this was deemed to be a ‘Novice’.  The upper two criteria were ‘Practitioner’ 
(score of 17 or 18) and ‘Expert’ (19 or 20).  It is suffice to say that the results would have 
been slightly different if the scores in each criteria were different. 

IMPLICATIONS FOR FUTURE PRACTICE 

Feedback in the form of FA is vital to understand the pupils’ thinking so that it can be catered 
for in future lessons.  The feedback also provides information that allows the teacher to recap 
in the next lesson on the areas that were identified, as well as to differentiate materials. 
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APPENDIX 1 

Novice I am just starting to 
learn this and don’t 
fully understand it 
all just yet. 
 

Apprentice I am starting to get 
it, but I still need a 
little bit of help. 
 

Practitioner I mostly get it, but 
need to go over this 
work again to be 
fully confident. 
 

Expert I understand it well 
and I could teach it 
to someone else. 
 

 


