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Rationale  
 
The incorporation of formative assessment approaches into teaching pedagogy, has been 
profound in recent years and thus, has become embedded into an integral component in 
curricular development in Scottish Education. Indeed, the very inception of A Curriculum for 
Excellence (CfE), is intrinsically interlinked with the principles of Assessment is For 
Learning (AfL), underpinning the holistic outcomes of 21st century Scottish schooling. CfE 
acknowledges this, stating that it is a pupil’s level of engagement in learning and self-
assessment that makes for a successful curriculum and if the prior is to be achieved, there 
must be a purposeful transition of learning power in the classroom from teacher to pupil 
(Building the Curriculum 2, 2007). As such, it is the intention of this professional enquiry 
into practice, to critically analyse the effectiveness of incorporating ‘exit-passes’ as a method 
of formative assessment as part of the learning process.  

 Aims  

The aim of this project wes to evaluate the success of exit-passes as a formative assessment 
tool and their impact on learning and teaching in the secondary classroom setting.   

Methodology  
 
The research phase of the project was carried out over a 3-week period with a secondary, 
stage 1 class, compromising of 30 pupils. A proportion of the sample group, consisted of 
pupils with a Hearing Impairment (HI) and Additional Support Needs (ASNs). A 
questionnaire comprising both open and closed-ended questions was carried out before the 
research was formally undertaken, to gauge initial pupil attitude, opinion, and comprehension 
on the purpose of exit-passes in the classroom (Appendix A). This allowed for a fundamental 
benchmark for comparison of the data collected over time. An exit pass pro-forma was used 
during the investigation (Appendix B). This was to ensure the optimal preparation and 
differentiation was in place to support all pupils in the relevant collection of accurate and 
personalised pupil responses. Learning intentions and success criteria were shared with pupils 
at the start of each lesson, providing an informative mean of self-assessment for pupils to use 
at the end of a lesson.  
 



Pupils recorded their self-assessment as a plenary activity at the end of each lesson on  post-
it-notes. As pupils exited the classroom, they placed their exit-passes in the ‘post-it’ box 
(Appendix C).	This was regarded as the most appropriate method to limit the influence of 
negative peer-pressure on the integrity of pupil responses. Pupil responses on exit-passes 
were reviewed by the teacher, allowing for the compilation of pupil strengths and areas for 
development. This allowed for appropriate adjustments and differentiation of activities in 
future lessons, based on pupil response. This format remained throughout the investigation to 
minimise the variability of the research findings. At the end of the investigation period, 8-
pupils were randomly selected to participate in a small focus-group meeting. This provided 
valuable feedback on how much the young people regarded exit passes as a successful 
method to improve their learning.  
 
Findings  
 
The graph below shows the results of a questionnaire carried out before the investigation, in 
which a secondary stage 1, group of 29 pupils were asked about how much they think using 
exit passes at the end of a lesson, helps improve their subject understanding. Pupils had to 
choose from: a – Very much, b – Quite a bit, c – A bit and d – Not very.  
 

 
From the pie chart, less than one-fifth of pupils indicated that exit-passes make a significant 
improvement to their learning. In addition, over half of the pupils surveyed, felt that assessing 
their understanding at the end a period helps improve their learning slightly, with 52% of 
pupils selecting this option. In comparison, almost one-third of pupils (28%) see a slight 
improvement in their understanding of topic content when exit-passes are used and an even 
smaller minority of young people questioned (3%) responded that exit-passes had little, if any 
impact on their learning.  
 
The qualitative data gathered through the close monitoring and observation of pupils through 
the investigation, proved that most pupils could effectively self-assess their learning. 
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Although, it was clear some pupils, mainly those requiring additional support in the 
classroom, required additional assistance and prompting to identify the strengths and 
weaknesses in their understanding. Generally, there was an improvement of pupil work as 
evidenced by reviewing individual jotter work before, during and after the investigation 
period. Purposeful learning discussion with pupils during the plenary phase of the lesson also 
reinforced this finding.  
 
From the focus group interviews after the investigation, pupils made some notable comments, 
as detailed below:  
 
“I liked how we could post it on the way out the door. This meant that no one could see what 
I had written.” 

“I like how you were able to speak to me individually based on what I had said I struggled 
with the previous period.” 

“It made me actually think about what I had learned that period.” 

“Sometimes I forget what I learned at the start of the lesson, the exit pass forced me to look 
back and remind myself.” 

“I didn’t like doing them at the end of the period, because I felt that I had to rush to write 
something down. Even if it meant that it wasn’t true.” 

“Sometimes I found it annoying because after a long period I just wanted to pack up and then 
you asked me to do the exit pass.” 

“I struggled to think about what I found difficult in the lesson. So, most of the time I just 
wrote something down that I understood.”  

It would appear from the data gathered from the focus group interview that pupils considered 
exit passes a meaningful way to reflect on their learning and set purposeful targets for self-
improvement. Although, it should also be acknowledged that pupils also felt they required 
more time to do this effectively. Pupils also found it difficult at times to identify their 
weaknesses in the lesson.   

Conclusions  
 
Overall, from the data gathered in the investigation, it can be concluded that pupils found exit 
passes a purposeful way to review their learning and therefore, must be considered a 
successful method of formative assessment. It is evident that pupils’ attitudes were 
significantly changed throughout the investigation and the young people involved could see 
the value in reviewing their learning. The evidence from this enquiry, would also suggest that 
exit passes are a purposeful method to get pupils to be realistic about their learning progress, 
without having to feel embarrassed to recognise the gaps in their knowledge. It is clear from 
this study that pupils who did not benefit from the intervention, were those pupils with 
general difficulties across the curriculum.  
 
 



 
Implications for Future Practice  
 
This study increased my awareness of the benefits and drawbacks, in using exit passes in the 
classroom. I gained an appreciation of the value in implementing AfL strategies to get a 
‘snapshot’ of pupil progress. Although, I also appreciate that when incorporating exit passes 
in the future, I must make the necessary adjustments, so all young people can receive the 
benefits of this approach. This will involve providing pupils with more time to think about 
their learning at the end of a period and adapting the method of self-assessment to suit the 
individual learner.  
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