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Rationale 

This study presents an account of a small-scale classroom enquiry based on examining what 
happens when teachers use exit passes at the end of lessons. Exit passes can be used as a 
means of self-assessment in order to allow pupils to communicate discreetly with teachers on 
their progress and learning, as well as reflect on what they learned during the class. It can be 
a tool that asks them to consider their own learning, but that also opens a communication 
channel with the teacher, allowing teachers to check pupils’ understanding. Formative 
assessment is an important educational feature, a branch of which encourages pupils to assess 
themselves and their own progress in order to improve their learning. According to Wiliam 
(2010) assessment for learning, in this case in the form of exit passes, could provide a 
discreet and communicative means of pupil self-evaluation, allowing pupils to self-evaluate 
and reflect upon their learning. Alber (2013) suggests that exit passes can be used to achieve 
four goals:  

• Rate pupils’ current understanding of new learning. 
• Analyse and reflect on their efforts around the learning. 
• Provide feedback to teachers on an instructional strategy. 
• Provide feedback about the materials and teaching. 

Heidi Andrade et al. (2009) suggest that the primary role of self-assessment is to ‘boost 
learning and achievement’, and therefore that integrating as many means of self-assessment 
as possible to a lesson may help to enhance learning. 

 

Aims 

This study seeks to examine the effect of the use of varied types of exit pass, including 
verbal, as methods of formative and self-assessment in the Modern Languages classroom. It 
aims to establish how pupil feedback and self-assessment can inform our classroom planning 
as teachers, and our understanding of pupil progress. In establishing a varied system of exit 
pass use, alternating verbal and written passes, this study will attempt to establish what 
changes occur in pupil progress and in teacher understanding of pupil attainment. Exit passes 
can take many forms. The two used in this study will be verbal, where pupils are required to 
say a word or phrase relating to the day’s learning before they leave the room. The second is 
in the form of a post-it note, where pupils will be given a few minutes for reflection in order 
to write down something that they have taken from the day’s lesson. This could allow 
teachers to establish whether pupils have achieved and understood the lesson’s aims. 



 

Methodology 

Over a period of 2 weeks, an exit pass process was implemented with a National 5 French 
class. The Friday before the intervention began the process was explained to pupils, who 
were asked why they thought it might be a valuable addition to the lesson. Pupils gave a 
variety of responses, the most prevalent being that they thought it would allow the teacher a 
better insight into their learning and whether or not they had paid attention to the lesson’s 
aims. When the intervention began it consisted of alternating a verbal and written exit pass 
over four periods per week, a total of eight across the two weeks. Every pupil was required to 
contribute something to the intervention, and was encouraged to be honest with their input. 

For the oral exit passes, pupils were asked to share a new piece of vocabulary that they had 
learned during the lesson, and to avoid copying were asked that this be different from the 
pupil immediately in front of them when leaving the classroom. Sometimes pupils were asked 
to share a concept that they had learned during the period. For the written exit passes pupils 
were given around three minutes at the end of a period to write something that they had 
learned on a post-it note, or to write the class aims and whether or not they felt they had 
achieved this. This instruction varied throughout the intervention depending on the answers 
given and which became most valuable in informing the teaching and learning process. Data 
was collected by collating pupils’ exit passes and reviewing them, then keeping a reflective 
diary and notes on what the pupil feedback looked like. For the oral exit passes, notes were 
made following the class about how successful pupils were in sharing new learning or 
specific notes were made regarding pupil feedback and self-assessment, depending on the 
question asked. 

 

Findings 

Written exit passes 

The data collected from this intervention showed a range of results. Pupils were not 
particularly communicative in the first two classes and when questioned verbally admitted 
that they were not sure what to write. When directed that anything relating to their learning 
that day was acceptable and that no judgements would be made based on their output, they 
began to put more information on the passes. As their confidence grew, some pupils towards 
the end of the intervention began signing their names, even though it had been made clear 
that this was not a requirement. Pupils shared their learning, and many began asking 
questions about aspects of the lesson they were unsure of but had been too shy to ask in class. 
Pupils began requesting areas for revision that they needed that were highlighted by the 
lesson content. 

 

Verbal exit passes 

As this was a public form of exit pass, pupils were initially very shy, and sometimes the exit 
process from the room took longer than is acceptable in order for them to be on time for their 
next class. Asking them to confine their learning for the day to one word made this process 



more manageable, and in Modern Languages this worked well as they were able to share a 
new piece of vocabulary gained that day. However, it was clear during the intervention that 
this form of exit pass did not enable pupils to be as communicative as they could be in 
feeding back on their learning, and that this form of exit pass, while valuable, would be 
useful for playing a different and more concise role in pupil feedback. 

 

Conclusions 

The use of exit passes on a regular basis proved to be more effective than an isolated use of 
exit passes, as pupils gained confidence in communicating and in sharing their thoughts. As 
the two weeks progressed, pupils appeared to be considering their own learning more 
seriously, and began analysing it by asking questions and asking for revision of areas where 
they felt they required support rather than writing down a token word or expression. Exit pass 
use appears to be a valuable means of opening up communication channels between pupils 
and teachers, and checking pupil learning. 

 

Implications for future practice 

The findings here present opportunity for communicative change in future practice. As pupils 
became more open and communicative after extensive use of this exit pass system, it presents 
an opportunity for pupils to self-evaluate and to share this with their teacher, which in turn 
informs the teacher of their personal progress. When undertaken regularly and consistently, 
this study has highlighted that pupils undertake deeper, more reflective self-assessment than 
when done once, and that they are more communicative when well-acquainted with the 
practice. It would be interesting to consider what might happen if done over the course of a 
year. 
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