
What happens when you introduce think-pair-share in the classroom? 
 
Emily Docherty  

Group 3E  

Rationale  

As a group, we felt that children in our classes are not always fully engaged when it comes to 
answering out during group or class discussions. We discussed in depth the reasoning behind 
children’s lack of participation, whether it be the fear of being wrong, lack of confidence or 
their understanding. We reached a collective decision to introduce a new cooperative learning 
approach into our classroom.  Think-Pair-Share, according to Education Scotland (2012), is a 
strategy that has been found to increase participation in class, as pupils are more likely to 
share their ideas after discussing them with a partner. Think-Pair-Share has proven to allow 
more time for pupils to think, and has been shown to get more pupils involved in discussion 
and improve the quality of pupil responses. (Rowe, 1972) The use of Think-Pair-Share in the 
classroom was an interest of mine as I previously observed that certain children were 
confident speakers in class whereas other children were less forthcoming during group and 
class discussions.  As a reflective practitioner, I am aware that all children should be 
encouraged to be an “effective contributor” in accordance with Curriculum for Excellence 
therefore I was intrigued to see what happened when I introduced Think-Pair-Share into my 
class.  

 
Aims 
 
The aim of this enquiry was to investigate the impact of regular use of Think-Pair-Share on 
pupil participation in the classroom.  
 

Methodology   
 
The enquiry took place over a three week period during interdisciplinary lessons in which 32 
children were involved in Think-Pair-Share activities. Data was collected by observing 
children as they engaged with their peers in sharing their knowledge and feeding back what 
they discussed with their sharing partner. During week one of the intervention, the children 
were asked using thumbs up, to the side or down to indicate how they felt about answering 
out in class. Notes were recorded of those who felt confident in their ability to speak out and 
those who had their thumbs to the side or down expressing they were unsure as they did not 
know the answer or did not want to be embarrassed.  During the remainder of the 
intervention, the pupils were allocated a partner at the start of each lesson, ensuring mixed 
ability pairings and asked to give each person a number, either one or two. The children were 
subsequently asked an open question about their interdisciplinary topic to prompt each pair to 
think about and discuss. Children were given one minute to think about their answer and two 
minutes to share their thoughts with their partners.  Children were asked to relay back to the 
rest of the class what they discussed, alternating which number answered first and often 
explaining their partner’s answer to demonstrate their understanding.  Information was 



gathered by listening to children’s discussions and through observation of their participation.  
Field notes were used to record observations of specific pupils. The notes were compared 
from the first week of the intervention to determine if Think-Pair-Share had any impact upon 
children’s participation in class.  At the end of the intervention period, children were asked to 
use the thumbs up, middle or down strategy again to determine if Think-Pair-Share had any 
impact upon their confidence answering in class.   
 
Findings  
 
When comparing field notes of observations and the thumbs up, to the side and down strategy 
from the beginning of the enquiry and the end of the intervention period, there was a clear 
indication of a considerable increase in children’s confidence to speak out and share their 
answers and ideas with their peers. The number of children who advised they felt more 
comfortable and confident answering open questions after discussing it with their partner 
doubled. The number of children whose thumbs changed from side to up increased by 15% 
and those who changed from thumbs down to the side indicating they are now feeling 
relatively confident in their ability increased by 10%.  The results show that the use of Think-
Pair-Share in the classroom had a positive impact upon children’s confidence in sharing their 
knowledge with their classmates.  When asked their thoughts on participating in Think-Pair-
Share, the class were in agreement that they enjoyed the task as it meant they could “ask each 
other questions to help them understand” and “made them talk about what they were thinking 
rather than getting distracted”.  Interestingly one pupil stated “I really enjoyed Think-Pair-
Share as I was not scared to give an answer as we had both came up with it.” 
 
Conclusions  
 
In conclusion, the intervention period of this enquiry lasted a short period of time, therefore 
making it difficult to reach a solid conclusion about the use of Think-Pair-Share in the 
classroom. The introduction of Think-Pair-Share in the classroom over a period of three 
weeks provided valuable evidence to indicate that Think-Pair-Share can assist in increasing 
pupil participation during group and class discussions and provided pupils with the 
confidence to share their thoughts and ideas with their peers.  
 
Implications for Future Practice  
 
As a result of this enquiry I would continue to use Think-Pair-Share as a cooperative learning strategy 
in my classroom. I believe that Think-Pair-Share can greatly enhance children’s confidence and 
promotes collaborative learning amongst peers.  I feel it would be beneficial to participate in this 
enquiry again over a longer period of time and try to incorporate different subjects such as literacy 
and maths.  I thoroughly enjoyed participating in this enquiry and I observed positive changes in my 
pupils’ confidence and involvement in class and group discussions. I intend to continue to use Think-
Pair-Share in my teaching practice to create an enjoyable and confident learning environment where 
all pupils feel their opinion is valued.   
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