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Rationale 
‘The Education (Additional Support for Learning) (Scotland) Act 2004 has the potential to 
become a powerful influence in helping Scotland’s educational establishments to become 
more inclusive communities. However, legislation alone will never be enough. Whether or 
not Scotland becomes a more inclusive society will depend significantly on the values that 
its practitioners hold and their ability to translate these values into their learning environment 
(LTS, 2006). Educational inclusion advocates a need for strategies that provide support for 
pupils in accessing the standard curriculum within mainstream schools. The basis of this 
principle is on the premise that schools should cater for all children regardless of; their 
disability, social, emotional, cultural or linguistic differences (Florian, 2008). Therefore, 
inclusive education is based on a tailored learning experience that is both developmentally 
appropriate and engaging for the specific pupil, as well as reducing factors that can 
negatively impact learning. This is supported by Learning and Teaching Scotland (2006), 
explaining that inclusion is about allowing learners to take action to remove barriers to 
participation and learning, eliminating discrimination and promoting equality. Nonetheless, 
within education, inclusion and social justice are challenged by ‘barriers to learning’ 
(Connors and Stalker, 2007). The role of the professional educator should be to extinguish 
these inhibitors to learning and create an inclusive environment for all learners.  

A method to combat against exclusion of learners is the incorporation of varying learning 
techniques. Florian and Kreshner (2009), identify that teachers are expected to make 
pedagogical choices enabling participation of all children. This concept is expressed 
throughout the literature, identifying attributes such as; positive outlook, refined 
communication skills, rapport and collaborative techniques as essential attributes in the 
facilitation of learning. The think-pair-share strategy is a cooperative learning technique that 
encourages individual participation and is applicable across all grade levels and class sizes. 
Students think through questions using three distinct steps: 

1. Think: Students think independently about the question that has been posed, forming 
ideas of their own. 

2. Pair: Students are grouped in pairs to discuss their thoughts. This step allows students 
to articulate their ideas and to consider those of others. 

3. Share: Student pairs share their ideas with a larger group, such as the whole class. 
Often, students are more comfortable presenting ideas to a group with the support of a 
partner. In addition, students' ideas have become more refined through this three-step 
process. 

Students seek opportunities to talk in a linguistically rich environment. Researchers have 
found that students' learning is enhanced when they have many opportunities to elaborate on 
ideas through talk (Pressley 1992). The lead researcher implements the think-pair-share 
strategy to increase communication necessary for students to internally process, organise, and 
retain ideas (Pimm 1987). In sharing their ideas, students take ownership of their learning and 
negotiate meanings rather than rely solely on the teacher's authority (Cobb et al. 1991). 



Aims  
The aims of this enquiry were; 

• To examine what happens when think-pair-share is introduced to the learning 
environment. 

• The researcher sought to observe how social factors may or may not impact the 
collaborative learning technique.  

• Also, whether or not the correct terminology was going to be expressed by the 
individual teams associated with this Practitioner Enquiry.   

 
 
Methodology  
The purpose of the investigation was to firstly examine what happens when ‘think-pair- 
share’ is introduced into a learning environment. Qualitative methods for questioning were 
introduced to the class group to provide feedback on their performance. Content was visually 
presented on the whiteboard and pupils would think individually, correlate with their team 
then provide feedback of their overall performance and what needed to be done to improve 
it. Questions were structured in a manner that avoided closed-ended questions and brief 
answers as this would not have benefitted the purpose of this study. The process began by 
identifying strengths and weaknesses and towards the end of the intervention how as a team 
they can implement change to their performance.  

 

Convenience sampling was used for the 30 participants in this study. Meaning, they were 
selected due to being convenient for the researcher (Punch, 2009). In this case, all 
participants were a second year BGE PE class. Yet, it would be advantageous to have an 
account of different prospective across year groups and schools, time constraints associated 
with the research as well as difficulties with obtaining participants due to block changes are 
limitations towards this study. The sampling technique chosen provided a number of benefits 
including; all learners being at the same age and stage, class groups were present in the 
department throughout intervention and learning was not inhibited due to over interfering 
with the learning and teaching process.  

 

Findings  
The researcher identified a number of positive findings that impacted the learning 
environment; 
 

• Communication amongst groups was high, incorporating correct terminology when 
analysing performance.  

• Dialogue aligned with learning intentions and success criteria.  
• Participants were enthusiastic when sharing findings to peer group. 

 
However, there were factors that affected the Enquiry negatively. 
 

• Learners sought to only share with social group as opposed to class group. 
• Teams had to as much as possible have an even gender split. Causing a rift in 

conversation.  



• Learning became impacted due to time constraints and methodology was unable to be 
employed consistently at the end of every lesson.  

 
There were both positive and negative findings from this research assignment. The learning 
and teaching process is constantly impacted by a number of different factors. Therefore, it is 
important for the professional educator to cater for the needs of every learner and tailor each 
experience to the pupil.  
 
Conclusions  
To summarise, when think-pair-share’ is introduced into a learning environment there are a 
number of positive effects. Communication, terminology and presentation of information all 
increased in standard. However social factors such as peer groups and maturity level affected 
the overall outcome of the enquiry. Due to time constraints of a lesson the researcher was 
unable to implement the strategy at the end of every lesson. Overall, the result proved 
promising, as implementing the collaborative learning technique increased interest and 
understanding of the subject and promoted correct terminology thus improving the quality of 
the learning experience created.  
 
 
 
Implications for Future Practice  
There are a number of implications for future practice for this study. Firstly, although the 
sample group was an S2 BGE class, the methodology can be utilised by practitioners as a 
means of formative assessment across year groups. It would allow the class teacher to assess 
for learning and implement change where appropriate to their practice. Secondly, this 
methodology can help do develop social factors such as communication, roles and 
responsibilities in a class group. Allowing dialogue to be conducted around a specific topic 
and promoting literacy and cross-curricular links out with a department. Finally, when 
implemented consistently across a block or term, it can be used as an effective exit strategy as 
opposed to a teacher-led plenary at the end of a teaching episode.  
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