
 

 
“What happens when I introduce think-pair-share to the learning 
environment?” 
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Rationale  

“Scottish educational policy advocates the benefits of collaborative learning as a way 
of developing critical life skills” (McKechan and Ellis, 2012) 

In order to fully endorse the and achieve the goals set out by Curriculum for Excellence, 
teachers need to employ collaborative learning techniques in order to produce successful 
learners, confident individuals, responsible citizens and effective contributors. (Scottish 
Government, 2004). With this in mind, we set out to explore the use of certain collaborative 
learning techniques in order to help develop the critical thinking skills of our pupils at various 
stages of their school career. 
 

“Collaborative environments promote and enhance the ability of learners to 
participate in knowledge building communities through synchronous and 
asynchronous collaborative communication and interaction” (Nik Azlina, 2010) 

By fostering an atmosphere of collaboration in the classroom, pupils are able to participate in 
the sharing of knowledge and experiences in order to learn from both their own experiences 
and that of their peers. 

Aims 
The aims of this practitioner enquiry were to introduce collaborative strategies, specifically 
think-pair-share, to the classroom as a means of pupil self-evaluation. The wider aim of this 
was to promote a deeper reflection and self-evaluation on performance from the pupils by 
tapping into their critical thinking skills. 
 
Methodology  
In order to carry out the intervention necessary for this enquiry, I decided to work with my 
first year French class. The class is composed of 30 pupils (19 boys and 11 girls) and is a 
mixed ability class. I focussed my intervention on this class for two reasons: firstly as I know 
this class best as it is the only class I have had since the beginning of the year and secondly as 
this would allow the group to compare findings on a similat range of age groups, being the 
closest to those in Primary school. I decided that I would carry out my intervention by 
introducing a three minute “think-pair-share” slot at the end of each period. During this three 
minutes I would ask the pupils to discuss their performance during that specific period, 



sharing one thing they thought they had done well and one thing they need to do to improve 
their performance next time.  
 
Findings  
In order to give myself an initial idea of the types of things pupils were thinking, the week 
before I started my intervention properly I asked pupils to write down the type of information 
I would be looking for in the coming weeks. I found the responses to be fairly superficial. For 
example one pupil said that to improve they would need to “pronounce things better”. Others 
were more honest with one response being “do my homework more often”. Going forward I 
would hope to get deeper and more reflective responses. At first, pupils seemed to find the 
concept of sharing their thoughts on their performace rather novel. In order to limit unrelated 
chatter, I made it clear from the outsetthat I would be asking pairings at random to give 
feedback on their discussion and I would also listen in to a few pairings during their 
discussion, although I tried to limit this as far as possible in order to try and ensure that the 
discussion was as organic as possible, without interference from myself. When asked ‘what 
went well today?’ the first responses seemed positive: 
 
 Pairing 1 

Pupil A: “I think I performed well today as I managed to finish my work and I got 
most of it correct.”    

 Pupil B: “I understood most bits of the lesson” 
 
 Pairing 2 
 Pupil C: “I finished all the exercises today.” 
 Pupil D: “I got most of the things we learnt today and finished everything.” 
 
On the other hand, I found the responses regarding ‘next steps’ to be far more vague: 
 
 Pairing 1 
 Pupil A: “I’m not sure.” 
 Pupil B: “I could have finished all the activities.” 
 
 Pairing 2 
 Pupil C: “I don’t know what else I could do.” 
 Pupil D: “I don’t know either.” 
 
As this was the first intervention, it is understandable that this question was difficult to 
answer so in order help inform future conversation, I gave some examples.  
 
The following intervention did not produce a great deal of progress. Responses from the 
pupils remained similarly superficial. For example: 
 
 Teacher: “What have you done well in this lesson?” 



Pairing 3 
 Pupil E: “I’m not sure, I got my work done.” 
 Pupil F: “I’m not sure either.” 
 Teacher: “Well how about things to improve?” 
 Pupil E: “I don’t know.” 
 Pupil F: “Me neither.” 
 
This remained a fairly common response in future interventions. It seemed to me that the 
pupils were unable to take such a task seriously. They did not see the value in participating 
and refelecting on their performance. Having tried a few more times to see this intervention 
through, the pupils did not understand the point of the exercise, despite my repeated 
explanation of why we were doing it.  
 
Conclusions 
In conclusion, it seems to me that there needs to be greater training for pupils in co-operative 
learning techniques in order to achieve a real value in using this as a form of self-evaluation. 
This could potentially work better with an older cohort, who would be able to take this type 
of activity more seriously. However it is vitally important to introduce this form of 
discussion, reflection and self-evaluation from an early stage to allow it to become 
commonplace throughout a pupils’ school career.  
 
Implications for Future Practice 
Regarding my future practice, this enquiry will help to shape and inform my future use of 
collaborative learning techniques in the classroom, not just think-pair-share. For one thing, I 
would potentially give a greater depth of explanation as to the value of self-evaluation and 
reflection. Furthermore, following on from the conclusions made in this enquiry, I think it is 
important to train pupils in how to effectively use collaborative learning techniques like 
think-pair-share. Without a doubt, my pupils would definitely benefit from further training in 
this vain. This is a task that should be done in partnership between both primary and 
secondary practitioners.  
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