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Rationale  
My school’s Improvement Plan in the previous year had included the promotion of the 
growth mind-set culture; this has been continued on this year as part of the school ethos. My 
group decided we wanted to focus on this area for the practitioner enquiry. Through 
discussion we realised there was a shared opinion on independent working and self-resilience 
in lessons throughout all stages. In my circumstance, my pupils were very aware of the idea 
of a growth mind-set and that effort and hard work should be highlighted and praised, but the 
aspects of independent working and solving issues or problems autonomously were not as 
well embedded, strategies developed or even known in some cases. I have found that in my 
Primary 2 class my teaching time or support input can be hampered by questions or queries 
that the pupils can solve themselves.  
 
Aims  
The aim is to promote independent working and to increase the pace of work. The context for 
promoting independent working requires the reduction of pupils asking the teacher questions 
they can easily find the answer to themselves or that are merely being used as a distraction or 
delay to working on task. This should highlight self-reliance strategies and raise the 
expectations of work completed during lessons. 
 
Methodology  
Pupils are first introduced to the concept of self-resilience and independent working and how 
the self-reliance time would be conducted is explained. At the beginning of all direct teaching 
the teacher should ensure that all pupils are fully aware of what the activities and 
expectations of the lesson are. Then a timer is set for a specific period of time appropriate to 
the age and stage of the class (for example five minutes for a primary 2 class). During this 
time period the pupils cannot ask the teacher any questions other than to be dismissed to the 
toilet. Strategies to solve any problems or questions that may arise during this time period 
need to be introduced prior to the lesson. These should include, 

• Initial strategy ‘think’, can they solve the problem themselves.  
• If that does not work, then they can start a process called ‘three before me’, this 

means that they can ask 3 other children at their group, starting with their shoulder 
partner, then their face partner (the pupil sitting across from them) then the final pupil 
at their group.  



• Usually this will resolve the issue or answer the question, but if it does not then they 
can then ask the teacher.  

To record the use of the introduced ‘three before me’ self-reliance strategy, pupils are 
encouraged to draw a small smiley face on their page every time an individual asks a peer for 
help or clarification (see Fig 1). This informs the teacher that they had an issue or inquiry and 
how many peers they needed to ask to solve the problem. At the end of the time period the 
teacher should alert the class, that the time is over and have all children draw a coloured line 
after the last thing they have written (see Fig. 1), again to inform the teacher as to how much 
work the individual has completed in the allotted time and how productive the self-reliance 
time is. The enquiry will run over a four week period of the month of February, to allow the 
concept to be introduced, embedded and time allowed for the practice to be exercised and 
results collated. 
 

             
Fig 1. Pupils identifications of how many peers they asked in the ‘three before me’ strategy 
and indication of work completed in the times self-reliance period. 
 
Findings  
Initially pupils found the novelty of this new method and permission to ask for help from 
their peers was very attractive and they were keen to explore and exercise the strategy even 
when it was not truly needed. Once this initial excitement of the new strategy had passed the 
true results of the self-reliance time could be seen. The strict monitoring of the work 
completed in the self-reliance time, caused the pace of work in initial activities to increase 
slightly, as the onus on working at an expected pace was highlighted and raised. (See Fig. 2) 
 

 
Fig. 2. Average word count of selected pupils over the four-week period 



 
The self-resilience of pupils did improve as questions that could be easily answered or 
confirmed by peers or themselves were highlighted and resolved quickly without causing 
class disturbance and therefore less time was misdirected from direct teaching. By week one, 
pupils identified the teacher as the main source to solve any problems or issues, but by week 
four the pupils had began to identify themselves and their peers more as sources of help and 
support (See Fig. 3).  
 

  
Fig. 3 – Results from verbal feed back of class of 27 pupils. 
 
Independent working, self-esteem and confidence in tasks all improved in line with the values 
of growth mindset, that not giving up at the ‘first hurdle’, trying and problem solving were all 
achievable during the assigned tasks. The specific self-resilience time also allowed for an 
additional in class benefit, during the appointed time the teacher could focus on the pupils in 
the class with additional support needs allowing direct focused support and assistance helping 
to raise their work output and to achieve expectations. 
 
Conclusions  
From the findings it can be drawn that the introduction and promotion of independent 
working, self-reliance and autonomous problems solving within the classroom can increase 
productivity as well as pupil self esteem. The practice is a worthwhile and dynamic strategy 
to introduce in class lesson and also has benefits for the teacher in managing their focused 
support of pupils. The specific self-reliance period within lessons can be adapted to different 
stages where appropriate and expanded upon to produce similar results. This practice helps to 
also highlight the teachers’ own focus on the promotion of a growth mindset in class and the 
wider school environment. 
 
Implications for Future Practice  
In future the self-reliance practice should become an embedded part of any lesson, in an 
appropriate manner for the pupils, and expanded upon. As pupils become more independent 
and resilient with tasks the focus can be taken away from the specific timed period so that it 



becomes and integral part of the classroom culture. The methods of recording the strategies 
used, can be relaxed once the pupils are familiar with the strategies and thus putting more 
onus on their resilience and esteem at completing tasks independently using their own 
problems solving skills. I will continue the practice in my lesson in future to continue the 
promotion of self reliance and independence of pupils in tasks, in my case the use of the 
timed check-ins to monitor the pace of work has been beneficial to individual pupils as well 
as the class overall and will continue to be and integral to my teaching delivery. 
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