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Rationale  

Denis Lawrence cited that a child with a greater level of self-esteem is more likely to be 
confident in their school work (2006). As teachers, it could be said, the goal is for pupils to 
become less reliant on the teacher and more confident in themselves. Teachers try their best 
to support their pupils in working towards this. However, it has been said that providing 
assistance to more sensitive pupils suggests to the pupil that their difficulty is as a result of 
low ability, a factor which is beyond their control (McLean, 2003). This would suggest that 
by providing pupils with a self-reliance time, where they are left to get on with a task, that 
they may then attribute any resulting difficulties to controllable factors. And, thus, be less 
discouraged as a result. It is hoped that a self-reliance time could boost pupil confidence and 
self-esteem over the long term.  

Aim 

To investigate the effect of introducing a self-reliance time on pupils’ dependence on the 
teacher and on pupil confidence during the completion of a starter task comprised of 
questions based on prior knowledge.  

Methodology 

The intervention period of this enquiry begun on the week beginning 6.2.17 and ran until the 
3.3.17. It was conducted with a first year Science class, who attend Science for three periods 
per week.  

At the beginning of each lesson pupils were instructed to complete the starter questions, these 
starter questions are based on work in prior lessons. They were told that during this time they 
should try not to ask the teacher for help with questions, and instead should look to their 
jotter for the answers. It was explained to them that they should try their best to attempt these 
questions on their own to build up confidence in their answers.  

The questions selected for the lesson starter were based on prior knowledge and were 
questions which pupils had the answers to in their jotters.  

Quantitative data- the number of hands up during the self-reliance time was counted as a way 
of measuring the number of pupils still reliant on the teacher for guidance during this time 
when pupils have been instructed to work independently. 

Qualitative data- collected at the end of the intervention in the form of exit passes where 
pupils were asked to provide feedback on whether they liked or disliked the self-reliance time 
and to give a reason to justify their answer. These were collected and a sample selected to be 
presented with the enquiry findings.  

 



Findings 

Quantitative data 

Date Number of Hands up 
6/2/17  4 
10/2/17 5 
16/2/17 5 
17/2/17 4 
20/2/17 6 
23/2/17 2 
24/2/17 3 
27/2/17 3 
2/3/17 1 
3/3/17 2 
 

This table conveys that over the intervention period the number of pupils engaging with the 
self-reliance time increased, as the number of hands up over the period gradually lessened. 
Arguably, this would be expected as they are reminded of the routine and as they get more 
accustomed to it. However, there still is a small number of pupils seeking assistance from the 
teacher at the end of the enquiry. This could be attributed to various reasons, and it could be 
regarded as unreasonable to expect this number to come down to zero.  
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Qualitative data 

These quotes were collected from a sample of the exit passes: 

“I like self-reliance time because it means I can test myself more” 

“It was good. I learnt more this way” 

“I did not like it very much cause if you are stuck then it is too hard” 

“Not good because I don’t know the answers” 

“Bad and if you have been off you don’t know the answers because you were off” 

“I like it. I used to ask for help more but now I check in my jotter first.” 

These quotes would suggest that there were mixed feelings amongst pupils regarding the self-
reliance time. This was reflected in the class as a whole. Some pupils appeared to struggle 
with the independent nature of the task. This could be due to, in part, the fact that this is a 
stark change to their normal classroom routine. Perhaps given a greater length of intervention 
period pupils would adjust to the new routine and respond with more positive feedback in the 
majority of cases.  

The following are excerpts from reflective account notes kept during the intervention period: 

10/2/17- “Pupils seem to be somewhat frustrated with self-reliance time. Even those pupils of 
high ability seem to be finding the removal of constant reassurance during the task hard” 

16/2/17- “There does not appear to be any difference as of yet due to the introduction of self-
reliance time. The same pupils, more or less, are putting their hands up despite being clearly 
told the purpose of self-reliance time and that it is a time of independent working.” 

23/2/17- “Numbers of hands up have decreased significantly. Are pupils getting used to the 
new routine or was the starter an easier one than usual?” 

27/2/17- “Still lower numbers of hands and less time is needed being spent on reminding 
pupils that it is now self-reliance time and what this means, suggestive that pupils are getting 
more accustomed to this way of working”  

 

Conclusions 

This enquiry has conveyed even over a short period pupils may become more self-reliant. In 
addition to this the impact seems to have gone further than the specified self-reliant time in 
that more pupils are first referring to their notes before asking questions. This is of particular 
benefit in Science during experiments. Pupils often ask questions regarding the next step to 
take in the experiment even when they have a set of clear instructions in front of them. At 
times this can be due to understanding, however this can often be attributed to lack of 
confidence to carry out the next step without reassurance. Although, additional considerations 
must be made for pupils who have been absent and missed work or for those who have 
difficulty in interpreting questions.  

 



Implications for Future Practice 

These findings suggest that promoting a self-reliance time could decrease pupils’ reliance on 
teacher input during a task. As a word of caution, it is important that the task is something 
which is achievable for all of the pupils otherwise there is a risk of some becoming totally 
disengaged and becoming helpless. If implemented routinely throughout the year it could be 
argued that pupils would become more accustomed to this way of working and more likely to 
engage. Thus, reducing pupil dependence on the teacher during tasks such as starter 
questions. 
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