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Rationale  

The area of Growth Mindset was chosen as a focus due to the realisation that children 
throughout all stages of their education can suffer from a lack of confidence when carrying 
out work individually. The introduction of time for children to work independently while 
thinking about developing a Growth Mindset was suggested to help encourage children’s 
ability to work alone. The ‘self-reliance’ time was suggested as a way to encourage that 
independence as children would be working with little help or support. It is important that 
children are aware of the power they have to make their minds grow and that they have the 
ability to progress academically (Saphier, 2017). If children perceive themselves as 
performing low academically and that their mind cannot grow then their learning will become 
static (Saphier, 2017). Carol Dweck, one of the leading researchers of Growth Mindset states 
that our brain has the capacity to grow when we put in effort to our learning. Dweck has 
identified two mindsets that people have: Fixed and Growth. A Fixed Mindset is the belief 
that intelligence is static and cannot be changed. A Growth Mindset is a person who believes, 
if they challenge themselves enough, their brain will grow and their learning will develop. 

Dweck (2015) states that if teachers praise effort and motivation shown by the children then 
they are more likely to feel driven to work hard often resulting in a high quality of learning. 
Cooper (2016) discusses the significance of valuing learning and overcoming a challenge, 
changing from having a Fixed Mindset to a Growth Mindset. Helping children develop a 
Growth Mindset can be helped through formative assessment (Clarke, 2008). Carrying out 
formative assessment in class and focussing on how the children learn helps foster creativity 
(Clarke, 2008).  

Motivation can help you to succeed and have the ability to perceiver meaning you are more 
likely to achieve a desired outcome (Dweck, 2006). When promoting motivation in children 
you are also promoting self-esteem and self-reliance. It is the responsibility of a teacher to 
help foster children’s motivation and help them have a positive learning experience. 

Aims  

The aims of this study are as follows: 

• To see what happens when the idea of Growth Mindset is presented to the class. 
• To measure the impact of self-reliance time to pupils when carrying out activities. 

 

 



 

Methodology 

The data that was collected from this research was a mixture of qualitative and quantitative. 
The results were collected over a four week period. During the research time there were 
observations carried out for noise levels pre and post intervention. A quantitative piece of 
data collected was observation of work that each individual completed. The amount of work 
completed prior to the introduction of self-reliance time was recorded and following on from 
the self-reliance time. Another piece of qualitative data given was class discussion following 
on from the introduction of self-reliance time. This was useful to observe children and hear 
their views of the effect of self-reliance time. The final piece of quantitative data collected 
was children’s personal feedback using coloured pencils to mark how well they felt they had 
done after having self-reliance time. Children marked either red, orange or green to show 
how they coped with the introduction of self-reliance time; red was to explain a difficulty, 
orange to relay that the child faced some challenge and green was to show that the children 
had no struggle to work confidently.  

When considering the results of this study it was important to find a small focus group to 
analyse the data. This group was composed of two children who are in need of support, two 
able children and two children who are highly able. For this mixed ability group the results 
were specifically focused on Maths. 

Findings  

Observation of Noise Levels 

This qualitative data was useful to see the effect that intervention had on concentration levels; 
it was clear the class were concentrating when the noise level was low. The level of noise was 
analysed pre self-reliance time, for this notes were made of how many times the children 
were asked to quieten down or to stay focussed on their task. Following on from the 
introduction of self-reliance time the same measurement of noise level was carried out. 



 

 

Observation of Work 

Quantitative data was collected by observing the work completed by the children in maths 
before the introduction of self-reliance time and after. The children were given fifteen 
minutes to work where they could ask questions before being introduced to the self-reliance 
time, reminding the children about the importance of having a developed Growth Mindset. 
The children were then given the same amount of time to challenge themselves and see how 
much work they could do independently with little to no support from the teacher. The 
children marked on their jotter where the self-reliance time had begun and from this it could 
be seen what the children were capable of doing independently. To measure the work, the 
children from the focus group were selected. This data shows the amount of questions each 
child answered over the four weeks. It is clear from the data that children have been able to 
answer more questions after being introduced to the self-reliance time. 
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Class Discussion 

During the discussion some notes were taken that explain how the children felt about the self-
reliance time. From the discussions it was clear the majority of children felt they benefitted 
from the self-reliance time mostly due to the fact children felt as though they were 
challenging themselves. Another frequent comment that arose was the fact the noise levels 
went down after self-reliance time meaning the children could focus more on their own 
learning. 

 

Personal Feedback 

When finishing a maths task the children had to mark their work with either a green, amber or 
red for the level of difficulty they had after the introduction of self-reliance time. Green 
showed that the children found they worked well after self-reliance time, amber is to show 
that they found it slightly hard and red showed that they found it very difficult. To measure 
this data the same focus group were used, consisting of the same six children. The results 
were observed from the traffic light feedback of these six children from the focus group. It is 
clear that the majority of children found the self-reliance time was useful to their learning. 
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Conclusion  

From this research it can be concluded that the introduction of self-reliance time in the 
classroom can have a positive impact on the amount of work children do but more 
importantly on their confidence for carrying out work on their own. The results showed that 
children benefitted from having self-reliance time introduced in a classroom setting. The self-
reliance time impacted children positively as they were able to work independently and 
confidently, this was shown progressively over the four weeks of this study. 

Implications for Future Practice 

As a result of this research this will impact on future practice as there has been shown to be a 
benefit of the self-reliance time for the effort they put in as well as their confidence. This 
study has encouraged me to continue to carry out self-reliance time in the classroom during a 
range of subjects. 
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