
 

What happens when I introduce goal setting to the classroom? 

 

Georgia Galloway 

 

Group 3G  

 

Rationale 

This study is assessing the effects of goal setting strategies and the impact this has on 
teaching and learning within the classroom. The motivation for this enquiry stemmed from 
noting a number of S1 pupils lacking confidence and willingness to complete drawing 
activities. In turn this has in some cases created a reliance on seeking approval prior to 
progressing any further with drawing tasks. According to McLean (2003:3) he suggests 
schools must seek to develop greater self-efficacy amongst young people by creating active 
receivers of information rather than passive recipients. Teaching is about creating an effective 
learning environment where pupils are engaged and moving in the right direction towards 
achieving their learning goals (Wiliam, 2011:50). As educational professionals, the General 
Teaching Council Scotland (GTCS) (2012:7) suggests it is our duty of care to ensure 
individuals are provided with the highest levels of educational standards possible within a 
nurturing and supportive environment. 

Having experienced success in raising attainment in my student year through implementing a 
range of formative assessment strategies such as encouraging pupil voice through use of self 
and peer assessment, I decided to investigate this further. 

Building on this success I wanted to investigate the effects of implementing pupil and teacher 
goal setting to determine which approach was most effective in building pupil confidence and 
motivation. 

Aims 

The aim of the enquiry was to see what happens when I introduced goal setting in to the 
classroom? 

Methodology 

The aim of the enquiry was to gather naturally occurring evidence through using a qualitative 
approach. This form of research relies on naturally occurring evidence undertaken over an 
extended period, studying a particular group in their natural setting (Kimbell, 2015). The 
sources included: pupil and or teacher goal setting and written feedback notes with 
accompanying pupil artwork. In collecting data from a range of sources this is known as  
“triangulation”, whereby data is collected and compared to create an informed overview 
(Taber, 2007: 102).  



In the planning stage it was important to ensure ethical standards were accounted for and to 
this end all sources of data collection be assessed, to ensure research avoids harm to the 
individuals involved (Taber, 2007:110). With some of the evidence being collected pertaining 
to the pupils’ self-esteem it was imperative pupil goal setting be structured through use of 
positive language used in conjunction with constructive critique to avoid harm to those 
involved. Further measures were also put in place to assure pupil protection be maintained 
through names being anonymised.  

When deciding on the sample size, Taber (2007:65), suggests evidence from studies is made 
through findings which can be applied to a similar context. Working on this basis it was 
decided to focus on one S1 class who exhibited lower levels of motivation and higher levels 
of self-doubt during drawing tasks. This study was delivered over a four week period 
covering portraiture drawing. 

Pupil goal setting 

Beginning the enquiry, pupils were asked to deconstruct the overarching learning goal, 
drawing into three key components use of tone, quality of line and accuracy of shape and 
proportion. On this basis pupils then selected a component to focus on during for their 
portrait drawing. To highlight an area of focus pupils were then asked to outline an action 
plan of how they may attain this goal aiding in creating individualised success criteria. 
According to Dweck (2000 cited in Gershon, 2016) the phrase learning goal, emphasises the 
exploration of new strategies to aid in mastering new areas of learning as opposed to focusing 
on ability and performance. During this stage the teacher also highlighted the importance of 
making mistakes as a process of learning. Gershon (2016) suggests actively encouraging 
mistakes this alleviates performance pressures and focuses more on the process of learning 
through application of effort. 

At the end of the first week, pupils were asked to reflect on an area of strength and an area 
they believed required further development. This then formulated their specific target to 
focus on for the following week. Prior to commencing week three, pupils were again asked to 
reflect on an area of strength and development. However, this time the pupils were asked to 
share and discuss their reflective comments and progress with their peers. The teacher then 
collected in pupil artwork, feedback and learning goals to analyse and review work. 

Teacher goal setting 

Having analysed pupil artwork, a drawing worksheet was devised by the teacher targeting 
areas for improvement pupils’ had highlighted as mini goals for week three regarding the 
drawing of specific facial features. This was worksheet was then issued as a class task, where 
upon completion of pupil artwork was collected and reviewed by the class teacher, issuing 
written feedback on areas of strength, development and progress plans of action. On 
receiving the feedback pupils were given the task to repeat at home referring to teacher 
feedback to assist their progress.  

Commencing into the final week of study, pupils compared their homework with their class 
study. Forming the basis of the teacher/ pupil discussions to complete the last of their mini 
goals were set for the final week working of developing their initial portrait study. On 
finishing the final tasks pupils were issued with an evaluative questionnaire which included 
the following: 



• Did you find the learning goals useful, please explain why? 
• How well do you feel you have achieved your learning goal? 
• What did you prefer, teacher set learning goals or setting your own learning goals, 

please explain why? 
• How useful was the teacher feedback and is there any way this could be improved? 

 

Findings 

In the initial stages of implementing pupil goal setting there appeared to be increased levels 
of motivation throughout the class due to greater pupil autonomy being more actively 
encouraged. McLean (2003) suggests ownership is a powerful tool providing learners with 
greater intrinsic pupil investment for learning. This was particularly evident in the initial 
stages of developing success criteria and action plans to accompany their learning goals. With 
pupils showing great awareness of their development and progress made so far, pupils were 
able to develop clear and succinct action statements. 

Reflecting on the analysis stage of the lesson it was noted learners felt a great sense of pride 
in the amount of effort they had applied to the task, equating effort with progress in drawing 
ability. A minority of the class however, found the evaluation and analysis of their drawing 
progress challenging. The teacher noted despite having highlighted this was a process of 
learning through making mistakes. The minority group showed signs of conflict, particularly 
when asked to evaluate their efforts and identify an area of strength and development. This 
was further reinforced through the negative wording indicating signs of a what Dweck 
(2017:) describes as a “fixed mindset”. This was further heightened during the peer 
evaluation task where the minority group had difficulty disseminating and articulating an area 
of strength and development along with the next course of action.  Reaffirming Robinson 
(2006) and Dweck (2012) ideas, children developing into adulthood young people become 
increasingly afraid of making mistakes for fear of being humiliated and or judge on their 
ability.  

Upon introducing the teacher goal setting phase of the study it was noted a number of pupils 
who had previously had found self and peer analysis and goal setting analysing challenging , 
appeared more settled and engaged to learn when teacher goal setting was introduced. With 
the majority of the group appearing unaffected by the introduction of teacher set mini goals.  
On review and analysis of pupil work, it was not always clear whether or not pupils had 
improved as a consequence of class instruction, feedback or both. In some cases the 
developmental goals linked clearly to the improvements made while in other cases the pupils’ 
work suggested they had ignored the feedback. Referring to the questionnaire feedback the 
general consensus concluded teacher set learning goals were more effective in targeting 
specific areas, due to greater clarity, experience and awareness of learner needs.  

Conclusions 

The enquiry set out to discover the impact pupil/teacher goal setting had on pupil motivation 
and confidence, whilst assessing the most effective method. To this end, it was found teacher 
goal setting was more effective based on the teacher’s knowledge and understanding of 
pupils needs through development of clear and succinct goals and feedback. Implying pupil 



confidence and motivation to learn is centred around a reliance on teacher approval as an 
extrinsic motive to learn.  

Implications for Future Practice 

In reviewing the findings has highlighted a greater need to encourage pupil autonomy in the 
classroom through providing means of being more self-sufficient. This could be developed 
through introducing a wider variety of pupil analysis tasks to develop skills, encouraging 
greater self-efficacy. It is therefore imperative mistakes are highlighted as a key aspect of 
learning rather than viewed as a pathway to failure and judgement of ability.  
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