
What happens when goal setting is introduced into the classroom? 

 

Jillian Welsh 

Group 3G 

Rationale 
The Curriculum for Excellence strives for all successful learners to be 
enthusiastic and motivated towards their learning (The Scottish Government, 
2009).  However, it is known that some pupils within the primary school can 
lack motivation in their work for various reasons (William, 2011).  Some of 
these can be low self-esteem, an unhappy home background, a lack of 
enthusiasm or learning difficulties.  Goal setting in the classroom helps develop 
focus, a sense of purpose and motivation (Robins, 2012).  It also helps the 
children take ownership of their learning and achievement.  Feedback within 
goal setting is invaluable, so that the children are aware of how successful they 
are in their learning.    Black and William (1998) demonstrate that pupils who 
receive good quality feedback are empowered to have more responsibility in 
their learning and learn more effectively. 
 
 
Aims 
The aim of this enquiry was to use a planned and structured approach to 
measure the impact of goal setting within Literacy in a Primary 4 class.  It was 
also to encourage the motivation of pupils through this particular type of goal 
setting. 
 
Methodology 
The intervention took place within a four week period.  At circle time on a 
Friday afternoon, all 27 children were given a Literacy target to achieve for the 
following week.  This was based on my observations, assessments and 
discussions with children throughout the week about what they thought they 
could improve.  The targets were written on a small laminated piece of paper 
which included what the target was, and a box to tick if it had been achieved at 
the end of the week.  The children then stuck these into their Daily Writing 
Jotter to remind themselves each day of their target.  The targets included: 
‘Neater presentation of work’, ‘Clearer and tidier handwriting’, ‘Double check 
all spelling’, ‘Ensure correct punctuation is used’ and ‘Take time with tasks’.    
Prior to distribution of a new target, the children were informed individually 
whether or not they had reached the current one.  If they had, they would move 
up the ladder in the ‘Reach for the Stars’ chart and were given a new target to 
work on for the following week.  If the target had not been achieved, the 



children would stay where they were on the ladder and work on the same target 
the following week.  They would be given feedback in order to improve for next 
time. Feedback is essential in assessment and helps pupils make improvements 
before they progress (Young, 2005).  By the end of the four weeks, if the 
children had reached the top of the ladder they received a gold medal.  If they 
reached 3 quarters of the way up the ladder, they received a silver medal and if 
they reached half way up they received a bronze medal.  Photos of those who 
achieved a gold medal were displayed outside the class with a written piece by 
them about what they had achieved in the last four weeks, together with their 
work displayed on the wall for all to see. 
 
Findings 
Reflecting on the initial enquiry, I have found that the majority of the children 
were content with the implementation of weekly goals in the classroom.  The 
children completed a ‘Pupil Questionnaire’ after the four weeks and the answers 
displayed that most children were motivated by them.  The more able pupils 
showed continual hard working efforts and were successful because of this.  
The pupils who did not manage their goal in week 1, observed the positive 
reactions of those who did and this provided the necessary motivation to 
succeed in week 2, as can be seen in the conclusion.	 	 Goal setting also 
contributed to the development of reflective thinking and metacognition – 
critical skills for inquiring children. When the pupils have clear goals and 
intentions for themselves they have something to reflect back on.  As children 
move towards their goals, reflective thinking helps them monitor progress and 
compare past and present.  Reflective thinking is also very important in the 
process of selecting goals. In order to decide what it is they want to do or have – 
they needed to look back and think about where they were now. 
 
Conclusions 
In the first week, just less than half of the class achieved their targets (most of 
these were from the highest ability group).  At circle time, when children were 
being told if they met their target or not, it was apparent that some of the others 
were disappointed that they stayed at the same level whilst others moved up.  
Due to this, in week 2 there was an increase in children moving up the chart. 
This was the same for week 3 and 4 which resulted in every child receiving 
either a gold, silver or bronze medal.  This showed an increase in motivation 
towards Literacy and a higher standard of work.  Those who moved up even one 
step showed signs of pride and happiness.  This helped boost their self-esteem 
and made them want to achieve their target, thus increased their motivation to 
want to succeed. 
 
Implications for Future Practice 



This was an effective enquiry in identifying the use of goal setting within the 
primary school classroom, resulting in many children receiving a gold medal. 
However, in future practice the targets for the less able pupils could perhaps be 
more realistic, so that it is possible for them to achieve weekly, as well as 
setting a challenge for them.  Furthermore the children could have been given a 
10 minute discussion time during the week, where they discuss with their 
partner or the class whether they think they are on track for meeting their target 
and if not, ideas of what they could do to achieve it. 
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