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Rationale  

In my classroom, I try to vary my methodologies regularly, to ensure the needs of every 
learner is being met. This contributes to raising attainment. One of the methods I use and find 
to be successful in the classroom, is collaborative learning.  
   After attending a CPD day on this method, I decided to research the topic more thoroughly 
and found that it is often used in classrooms but not always effectively or successfully. Dylan 
Wiliams’ states;  
 
‘‘Even though there is a substantial body of research that demonstrates the extraordinary 
power of cooperative and collaborative learning, it is rarely deployed effectively in 
classrooms.’ (Wiliam 133). 
 
This made me think critically about my practice and allowed me to see that my, collaborative 
learning was sometimes just group work in disguise. After reading more of Wiliams’ work I 
found that for it to work properly there cannot only be group goals, there must too, be 
individual accountability.  
   When I went on to look at how each child could have individual accountability, while still 
contributing to the group work, I started to think more about each individual having a set role. 
This led me to the role of the reporter. I thought that if the role of reporter wasn’t introduced 
until the end, each individual would need to remain focused and on task, contributing to the 
group task, to ensure that they were aware of what was happening. This would mean that if 
they were chosen to report at the end and hadn’t contributed or paid attention, they would not 
be able to provide feedback to the rest of the class. 
 
Aims 
 
To ensure that when using collaborative learning, the group is working together and 
contributing, rather than working as individuals, or relying on one person to do all of the 
work 
 
To demonstrate that the group roles are more effective if the role of the reporter is left to last. 
 
Methodology 
 
The enquiry was conducted focusing on an individual class and year group, S3. This class in 
particular is used to working in groups and do this well, so it wasn’t something that was being 
introduced for the first time and unfamiliar to them.  
   Over a series of lessons the class performed similar tasks in groups, to get them used to the 
structure of the lessons. On the first attempt at the collaborative work, the role of the reporter 



was assigned at the beginning of the lesson, meaning the pressure was off for the rest of the 
group – this is a class that does not particularly enjoy talking out loud. This format was 
repeated twice, verbal and written feedback was taken each time. 
 
Over the next two lessons the structure was changed slightly. The role of the reporter was not 
given until the very end – the class were made aware of this at the beginning of the lesson. 
Although the class was still working in the same groups for the entirety of the lessons, the 
dynamics changed with this slight adjustment. Again data was collected at the end of both of 
these lessons, orally and written. 
 
Exit passes were used at the end of each lesson which asked the class how they felt about the 
role of the reporter when it was given at the beginning and then again, about how they felt 
when they were unaware of who would be giving the feedback. I also took verbal feedback - 
which led to a whole class discussion about the topic, allowing both the more confident and 
the less confident, to give their opinion.  
 
As well as this feedback, the class were also observed as they worked. Focusing on their body 
language and the conversation they were having throughout and this gave a clear idea of how 
it was working.  
 
Findings 
 
At the end of the lessons, the exit passes – written feedback was gathered in and oral 
feedback taken into account. Both showed a variety of things. Some of the children felt that 
the role of the reporter was better given at the start of the lesson because then they didn’t 
worry about it for the rest of the period – allowing them to focus on the task at hand. Others 
preferred the reporter at the end because they felt everyone then contributed, if they were 
instructed that they were reporter at the beginning, they felt pressure to do most of the work, 
to ensure they had adequate feedback. 
 
Watching the class when the reporter was given at the beginning, the rest of the groups’ body 
language instantly became more relaxed, and sometimes there were sniggers and giggles at 
the person who had been chosen. This person then took control of writing the information 
down. 
 
When given the role at the end, more of the individuals participated, it could be seen clearly, 
that the more unfocused pupils were asking questions and providing answers to ensure they 
could give relevant feedback. If a pupil with ASN was chosen to report back, the groups also 
ensured they were providing them with extra support and information.  
 
Conclusions 
 
It can be concluded that pupils were more focused and attentive when the role of reporter was 
given at the end. Pupils did however, feel nervous, waiting to find out who was chosen. They 
worked better as a group, and found strategies to ensure all areas of the task were completed 
and covered. They worked better as a team and did not allow one pupil, to take accountability 
for all of the work. 
 
Implications for Future Practice 



 
These results would mean that the group roles would not only have to be varied, but the 
timings of them being introduced would have to be varied too. The role of the reporter could 
not be introduced, after the task, all of the time as it would be unfair to the pupils who found 
it intimidating or nerve wracking. 
 
It also means that constant reflection is needed, on how to engage learners in different ways 
through teaching methods. We as teachers need to continually reflect and engage in 
pupil/teacher dialogue to inspire pupils to engage more and also to get to know our pupils 
fully.  In doing this we become more aware of what makes them tick and how we can best 
meet their needs. 
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