
 

 
Enquiry Question: What happens when the reporter role is introduced at 
the end of a collaborative learning group task? 
 
Susanne Gow 

Group 3H  
 
Rationale 
 

According to Dundee Educational Psychology Service, “Action research involves individuals 
or groups researching some aspect of their own practice or environment in order to bring 
about improvement.  It can facilitate progress and encourage deeper reflection and 
understanding at both practitioner and whole-provision levels.” Therefore, by conducting my 
own research,	I hope to improve my teaching practice.   

Most teachers use collaborative learning in some form or another in their classroom.  How 
this is conducted varies considerably.  I wanted to understand one small area of this learning 
strategy to find out if this would make my teaching practice more effective.  I was keen to 
explore and understand the use of collaborative learning in encouraging high levels of pupil 
participation, leading to increased attainment.   I intended to do this by carrying out a small 
change to my teaching practice and then bringing my findings together with teachers, from 
both primary and secondary sectors, conducting similar research, 

  
Aim 
The aim of the practitioner enquiry was to discover the effects of collaborative learning roles 
on pupils in the classroom and how this impacted on their learning and engagement levels.  
The focus was to discover the impact of assigning the role of the reporter at the end of a 
group task and how this influenced the engagement of pupils during the lesson. 
 
Methodology 
The enquiry was conducted in a composite class of 22 pupils, 16 pupils from primary five 
and six pupils in primary six, with 11 boys and 11 girls in total. 
 
The enquiry was conducted over the period of three weeks for one lesson per week.  The 
lessons were all based on the interdisciplinary topic of ‘My Local Area’.  
 
For each lesson, pupils worked in small groups of three or four pupils – four groups of four 
pupils and two groups of three pupils.  Each group consisted of at least one primary six pupil, 
one high achieving pupil and one pupil who required additional support.  Each group’s 
participants remained the same for the duration of the enquiry.  Job roles in each group were 
a Reporter, Timekeeper, Encourager and Resource Manager.  During the first lesson, the 
children were allocated their job roles, including the role of the reporter at the beginning of 
the lesson.  If a group only had three children, one child was assigned two roles. 
 



For the next two lessons, to help assess the impact of introducing the reporter role at the end 
of the task, the children were allocated their roles at the beginning of the lesson, except for 
the Reporter role.  In this case, there were two encouragers in each group with four children.  
At this point any one of the children could be asked to report back for their group and in 
some instances more than one child was asked to report back. The reporter was not 
determined until the end. 
 
Data was collected in three different ways.  Firstly, this was done through teacher observation 
– this was the teacher observing reactions of children when they were allocated roles at the 
beginning of the task, listening in to discussions the children were having and noting who 
was taking part in the discussions.  Secondly, data was collected through pupil feedback – 
this feedback took place when the teacher was asking questions at the end of the lesson to 
ascertain what learning had taken place.  Finally, data was also collected through information 
pupils had written in their jotters. 
 
 
Findings 
 
In the lesson where the reporter task was allocated at the beginning, it was observed that 
seven out of twenty-two children were not working or engaged in the lesson.  Whereas in the 
next lesson where reporter roles were allocated at the end,	one child was participating with 
teacher assistance, one child was refusing to participate and twenty children were observed to 
be participating, In the third lesson, where the reporter role was allocated at the end, two 
children were not participating, with the remaining twenty children being engaged in the 
lesson. 
 
It was clear, through teacher observation that some children were disappointed when not 
chosen as the reporter. One pupil commented “Why can’t I have the reporter role? I would 
rather do that than be a timekeeper.”  This could be attributed to them being keen to speak out 
in class or the reporter role being viewed as more prestigious than the rest.  However, it was 
observed that many of the children visibly relaxed once reporter roles were allocated - these 
children subsequently did not display the same levels of engagement as their peers during the 
task. 
 
When questioning children on their learning after the initial task, all reporters could feedback 
what the group had been discussing.  When questioning those without the reporter task about 
their learning, two from the six pupils questioned could not provide an answer.   
 
For week two and three, following the intervention and the allocation of the reporter role at 
the end of the task, all pupils could answer questions on the task they had been undertaking. 
 
Looking at written examples of work, 21 out of 22 pupils completed the written aspect of a 
task when the reporter role was allocated at the end.  This is not possible to compare with 
information before the intervention as this was an active/verbal task only. 
 
Conclusions 
 
From the findings, it can be concluded that when the reporter role is allocated at the 
beginning of the task, more children may not fully engage with what they are supposed to be 
doing than when the role is assigned at the end of a task.  Pupils are more likely to engage in 



their learning, thus with more learning taking place, when the reporter role is assigned at the 
end. 
 
There are limitations to this enquiry due to the short timescales and limited number of 
participants.  Findings cannot be taken as absolute due to lessons all being on a different area 
of the same topic and the motivations and interests that pupils may have in specific activities. 
Due to the nature of class sizes, there were different sized groups in this study.  Further to 
this, various personality types and their groupings together in cooperative learning can affect 
how the whole group learns.  In the study, there are also children who are always willing to 
learn no matter the style or subject of learning.  Some of the children studied are rarely 
willing to participate and this also has implications for the outcome of the enquiry. 
 
Therefore, a more in-depth enquiry and research would be required to validate the full 
implications of allocating the role of the reporter at the end of a class’ learning. 
 
Implications for Future Practice  
 
In future practice, it is important to be aware of the benefits of cooperative learning and what 
it can bring to engagement during a lesson.  It is beneficial to share findings with colleagues 
and this can help promote professional dialogue on different learning styles and promote 
effective practice.  When using cooperative learning in the future, I will allocate the role of 
the reporter at the end of the task to ensure continued participation throughout the activity. 
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