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Rationale  
Cooperative learning is a broadly recognised pedagogical approach to group work that 
promotes socialisation and learning among students. It involves students working in 
partnership to achieve a common goal, allowing pupils to support and benefit from each 
other’s knowledge and skills. Furthermore, cooperative learning allows pupils to develop 
their confidence thus enabling them to gain better individual competency (Gillies, 2016). 
 
For cooperative learning to be effective, pupils must feel motivated to learn and have a 
feeling of responsibility (Strother, 1990). Johnson and Johnson (1994) argue that for pupils to 
gain from the cooperative learning experience, two levels of accountability must be 
structured into the lesson. First, the group must be responsible for achieving its goals and 
second, individuals must be accountable for contributing to their share of the work. 
Individual accountability is pivotal in cooperative learning to avoid learner’s free riding (Laal 
et al, 2013). However, through discussion of personal experiences of cooperative learning 
with colleagues, it appears that pupils who are given menial tasks, such as the time keeper, as 
less likely to contribute to all aspects of the group work.  
 
Aims  
The aim of this Professional Enquiry was to establish whether introducing the role of the 
reporter at the end of cooperative learning tasks would impact on individual accountability 
and engagement. 
 
Methodology  
Research for this enquiry was collected during an intervention period with an S3 class over 
four weeks. Within the class pupils were arranged into set mixed ability groups of four and 
participated in a series of cooperative learning tasks throughout the weeks. Methods used to 
collect information on individual accountability and engagement included observations, pupil 
feedback, questionnaires and a reflective log.  
 
During the initial lesson pupils were assigned different group roles including that of the 
reporter. Throughout the lesson observations were carried out on individual’s level of 
engagement and contributions to the task. Findings were recorded in a reflective log.  
 



In future lessons, pupils were again assigned individual roles such as the recorder, researcher, 
resource manager and time keeper, however all pupils were responsible for the role of the 
reporter. Pupils were aware that feedback would be taken from each group but it would only 
be decided by the teacher at the end of the lesson which member of the group would be 
selected to report back. 
 
To gather findings after the initial lesson, observations on pupil’s contribution to group 
discussions were made. This enabled evidence to be gathered and generated on individual’s 
level of engagement. Again, these findings were recorded in a reflective log and compared 
with previous lessons. After the final lesson of the intervention pupils were asked to complete 
an anonymous questionnaire and exit pass on their effort and engagement when participating 
in cooperative learning tasks. 
 
Findings  
From observations conducted throughout the initial lesson, it was evident that the pupils who 
participated most with the task were those who were given the reporter role. When 
questioning students within this lesson about their work, pupils who were given roles such as 
the resource manager and time keeper were unable to answer questions in the same level of 
detail as the reporter could. 

In further lessons, when the reporter role was introduced at the end of the task, observations 
showed that most pupils were more engaged and involved in contributing to all aspects of the 
work, compared with the previous lesson. It appeared that pupils were working in better 
partnership with each other to achieve the group’s goal. When listening to learner’s 
discussions, most pupils were discussing all aspects of the task, sharing their knowledge and 
findings with their group. Furthermore, when each reporter was selected to feedback at the 
end of the lesson, all pupils could answer confidently and give in depth information on the 
task they had been given. 

The feedback taken from the student exit passes showed that most pupils preferred to be told 
at the start of the lesson if they are the reporter. The main reason given for this was it makes 
the pupils feel less anxious as it gives them more time to prepare. However, information 
gathered from the pupil questionnaires showed that more than half of the class make less 
effort with group work when they are not assigned the reporter role at the start of the lesson 
(appendix 1). Furthermore, almost all pupils in the class, with the exception of 5, said they 
were more engaged with group work if they were unaware who the reporter will be (appendix 
2). 

Conclusions  
This was a limited enquiry, undertaken over a short period and therefore the results are not 
conclusive. However, this enquiry has found evidence to suggest that individual 
accountability improves when the reporter role is introduced at the end of cooperative 
learning tasks at random.  
 



This study has highlighted that assigning the reporter at the start of the lesson may provide 
some benefits, as it enables pupils to feel more comfortable about the task at hand. However, 
it can be concluded from the findings that pupils are more engaged, involved and take a 
greater responsibility for their learning when they are unaware of who will be chosen to 
feedback. Thus, having a positive impact on most pupils overall learning experience.  
 
Implications for Future Practice  
Through professional reading and the research gathered from this enquiry it would appear 
that introducing the role of the reporter at the end of cooperative learning tasks is more 
constructive and improves individual accountability.  
 
In future when carrying out cooperative learning tasks, I intend to continue to assign pupils 
with individual roles within the group, along with everyone taking responsibility for the role 
of the reporter. This professional enquiry has demonstrated that when every pupil is given 
equal responsibility within the group, it has a positive impact on individual pupils learning, 
increasing their engagement and enabling them to become more independent. I believe that 
this approach to cooperative learning is a fruitful experience for pupils as they all have an 
equally important role and are more inclined to take charge of their learning.  
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Response 

Do you makes less effort with group work when someone 
is specifically assigned the role of the reporter at the start of 

the lesson? 
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Response 

Are you more engaged in group work if the reporter role is 
established at the end? 


