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Rationale  
Scottish Educational Policy advocates the benefits of collaborative learning as a way of 
developing critical life skills, across the primary curriculum. (Ellis and McKechan, 2012) 
Indeed Education Scotland (2016) describe co-operative learning as an approach to group 
work that encourages pupils to learn from each other, sharing knowledge and expertise and 
gaining new skills and confidence allowing them to learn together and become stronger 
individually. However, it is important to consider if pupils are only doing what is necessary 
to fulfil their given role; simply doing what is asked and not contributing or learning to all 
aspects of group work. 
 
Aims  
The aim of this enquiry is to investigate whether the introduction of the reporter role at the 
end of co-operative learning is more effective on individual accountability impacting on 
deeper and more meaningful learning. 
 
Methodology  
The research was carried out over a two week period in a primary 3 class organised into 
mixed ability groups consisting of 5 pupils. Lessons were planned to include co-operative 
learning where the reporter was introduced at the start of the lesson, and compared to lessons 
at the end of the learning. During co-operative learning pupils were observed. A reflective 
diary was kept with their comments and used to establish the impact on learning. At the end 
of the two week period, pupils were asked to complete a questionnaire. Pupils worked in the 
same groups during learning activities.  
 
Findings  
The pupils were keen to investigate the roles within co-operative lesson and discussed the 
responsibility that came with the role. During the first lesson where the reporter had been 
introduced at the start of the lesson, all of the pupils were engaged in the task and eager to 
share what they had learned.  At the beginning of the second lesson, it was clearly explained 
to pupils although they had roles within their groups, the teacher would choose someone at 
the end of the task to report back to the rest of the class on their learning. It was discussed 
that all pupils would have to participate in the task as they might be chosen to report the 



findings of the group.  The level of participation remained the same throughout the task. At 
times certain pupils required encouragement to stay on task. Pupils were still keen to report 
back to the rest of the class, and through questioning it was found the pupils were aware of 
their learning. Comparing the two lessons showed no difference to individual accountability. 
 
On the third lesson, pupils were aware that the reporter would not be introduced until the end 
of the lesson. Pupil participation was noted as not being as productive as the previous two 
lessons. This may have been due to the lesson or external factors; (the learning was carried 
out after a wet play). 
 
Lesson four proved to a be a productive lesson where all of the children participated well. As 
previous lessons, all pupils were eager to share their findings and the reporter role. 
 
Conclusions 
Due to the small scale and short timescale of the research, the findings are not conclusive. 
Notwithstanding, the results suggest that introducing the reporter role at the end of co-
operative learning did not increase individual accountability during learning. The age and 
stage of the pupils has to be taken into consideration. Personality and dynamics of the class is 
also a considering factor. The class involved in the study worked well co-operatively 
throughout all class topics and were eager to participate and share the information.  
 
Implications for Future Practice  
In future co-operative learning tasks, the age, stage and personality of pupils must be taken 
into consideration before identifying the role of the reporter. Notwithstanding the findings of 
this research, introducing the role at the end of a task may increase individual accountability 
with older pupils. Further investigation is required on pupil participation at an older age. It 
may be worth introducing the role of a “Rolling Reporter”, who can be anybody within the 
group asked to report at any time. 
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