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Rationale  
Think-pair-share was chosen as several pupils within my primary 5 classroom were worried 
and unwilling to share their ideas, thoughts and responses. Children who were highly able 
were more likely to answer questions and provide ideas whilst children who require greater 
support were not.  Dweck (2017) claims that intellectual ability can be cultivated which 
highlighted to me that children can increase their knowledge through learning from one 
another. Think-pair-share is designed to provide a structured opportunity for pupils to reflect 
on a subject before voicing their thoughts. Its purpose for the individual participant is to 
refine and clarify personal viewpoints, prepare rationale to support them and to mentally 
rehearse how to communicate them to others (Holcomb, 2001).   
 
Aims  
The aims of this enquiry were to investigate: 

• the impact of think-pair-share on children’s learning. 
• the impact of think-pair-share on children’s confidence to speak out within the 

classroom. 
 
Methodology   
This enquiry was carried out twice weekly over a four week period. A mixture of results were 
collated during Literacy and Numeracy lessons to observe the effect that think-pair-share had 
on different curricular areas. The measures for this study included a participation observation 
which measured the incidents of students’ voluntary hand raising before and after the use of 
think pair share, a questionnaire and teacher-pupil focus group responses. 
The participation observation was carried out by posing a question to the children. 
Assessment was carried out by counting the number of hands being put up as a signal to 
answer a question, before and after using the technique. The questions were all based on high 
order thinking skill questions for literacy and within numeracy most of the questions focused 
on the processes involved within calculations.  
The questionnaire and focus groups were carried out after the four week block to gain an 
understanding of the children’s views and thoughts on the technique of think-pair-share. 
Questions focused on pupil enjoyment and confidence levels to decide if using this technique 
helped them to learn. 



 
Findings  
The results imply that using think-pair-share increases children’s voluntary hand raises 
during questioning for all ability groups (see table 1 and 2 below). This implies that using this 
technique helps to develop children’s learning as more children were able to answer 
questions after sharing. On examination of the results in tables 1 and 2 it is clear that more 
children were able to answer questions within Literacy before using think-pair-share than 
within Numeracy which could perhaps explain the higher percentage increase within 
Numeracy (see table 3 below). However, as highlighted within table 3 this is only correct for 
highly able children (red group) and able children (yellow group). It has been noted that 
children who require additional support (green group) show similar results for using this 
strategy within Literacy and Numeracy.  
 
Table 1: Average number of voluntary hand raises within Numeracy, before and after using 
Think-Pair-Share. 

 Red Group Yellow Group Green Group 
Before using think-pair-share 

(number of voluntary hand raises) 
 
4 
 

 
3 

 
0 

After using think-pair-share 
(number of voluntary hand raises) 

 
8 

 

 
6 

 
1 

 
Table 2: Average number of voluntary hand raises within Literacy, before and after using 
Think-Pair-Share 

 Red Group Yellow Group Green Group 
Before using think-pair-share 

(number of voluntary hand raises) 
 
7 
 

 
5 

 
0 

After using think-pair- 
share 

(number of voluntary hand raises) 

 
9 
 

 
7 

 
1 

 
Table 3: Percentage increase of hand raises within Literacy and Numeracy after using think-
pair-share 

 Red Group Yellow Group Green Group 
Percentage increase of hand raises 

within Numeracy 
 

100% 
 

 
100% 

 
100% 

Percentage increase of hand raises 
within Literacy 

 
28.57% 

 

 
40% 

 
100% 

 
The findings from the focus groups and questionnaire corresponded with the results from the 
observation. Table 4 highlights that children develop their learning through using this 
strategy. It also increased their confidence to answer questions after engaging in think-pair-



share. The questionnaire also demonstrated that the children enjoy using this learning 
technique.  
The focus groups allowed for deeper insight into what the children thought about the 
technique. The children were noted to say statements such as “I didn’t see that until he 
explained”, “that’s easy now!” and “I helped her by telling her.” This emphasised that the 
children believed they were developing their own learning and the learning of others through 
using this strategy. However, the focus groups highlighted that children who have additional 
support needs do not benefit from this technique as much as other children. During the focus 
groups, children from the green group stated “none of us know”, “I still don’t know even 
though he told me” and “I don’t know”. 
 
 
Table 4: Answers from questionnaire on using Think-Pair-Share 
 

Question 
 

Number of Yes answers Number of No answers 

Do you enjoy using think-
pair-share? 

18 4 

Does it help you to learn? 
 

21 1 

Do you feel confident to 
answer questions? 

12 10 

Does using think pair share 
make you more confident to 

answer questions? 

19 3 

 
 
Conclusions 
From the results it may be concluded that introducing think-pair-share in the classroom helps 
to develop the learning and confidence of pupils. However, further enquiry or more in-depth 
research would be required to validate this. Nevertheless, it must be noted that it is more 
effective for children who are highly able than those who require additional support. Pupil 
confidence also improved. The children experienced a greater feeling of confidence in their 
own ability to answer after engaging with a partner.  
 
Implications for Future Practice  
Due to this enquiry, I will now ensure that I continue to use think-pair-share within my 
classroom to aid the development of each child. I am aware that using a small number of test 
subjects and carrying it out over a small test period could have impacted on the results. This 
highlights that these results could not verify that using think-pair-share increases ability and 
confidence levels. In order to fully verify this additional enquiries must be carried out. The 
results could also be effected as some may not have been engaged during first questioning 
period and therefore they would not voluntarily raise their hand to answer. With regards to 
the percentage increase, a variety of ability groups were used so we cannot gauge what 



caused the increase. A variety of questioning strategies were used so the results may also be 
effected due to this.  A future question that could be researched would be to find out what 
happens if children are paired with the same child over a period of time. It would be 
interesting to see if this would this help to develop their learning and confidence. 
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