
 

 
 
What happens when I introduce Think-Pair-Share in my classroom? 
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Rationale 

This professional enquiry tested the effects of using think -pair-share in a classroom. Think-
Pair-Share, consists of a three step learning process. First, pupils think quietly on their own 
about a given question. Next, they share their thoughts with a partner. Then they share their 
findings and conclusion on a classroom level (Kagan, 2009). 

Think Pair-Share, is a learning strategy that allows the child to internalise the knowledge 
given by the teacher and then to discuss it with other children in order to actively own the 
knowledge. 

Aims 

This professional enquiry aimed at finding out whether the learning strategy Think-Pair-
Share enhances pupil participation and understanding of Modern Languages.  

Methodology 

An S2 class was chosen to investigate the effects of the technique (29 pupils). Before starting 
to use Think-Pair-Share, a reference test was run in order to measure normal participation and 
understanding levels for the comparison to be meaningful. Before first using Think-Pair-
Share, the technique was explained to pupils. Pupils were interested in trying a new way to 
learn French.  

Think-Pair-Share was then used once every lesson: sometimes at the beginning; as a recap of 
previous learning; during the lesson; as a mean of insuring all pupils understand new 
concepts; or at the end of a lesson to summarise pupil learning and gauge levels of 
understanding.  

The experiment took place over a period of four weeks, three times a week; each week had 
one Think-Pair-Share at the beginning of the lesson, one during and one at the end. 

 

 

 



Findings 

 Number of  

 Hands up Answers Accurate 
answers 

% of accuracy 

Test 1 - Beginning 1 5 1 20 
Test 2 - During 2 4 2 50 
Test 3 - End 1 4 1 25 
     
Lesson 1 - Beginning 1 4 1 25 
Lesson 2 - During 2 3 2 66.7 
Lesson 3 - End 4 5 3 60 
     
Lesson 4 - Beginning 2 4 2 50 
Lesson 5 - During 3 4 3 75 
Lesson 6 - End 5 5 4 80 
     
Lesson 7 - Beginning 2 4 2 50 
Lesson 8 - During 5 5 4 40 
Lesson 9 - End 4 5 5 100 
     
Lesson 10 - Beginning 1 5 2 40 
Lesson 11 - During 6 4 4 100 
Lesson 12 - End 4 4 3 75 

 

The lowest number of hands up and of accurate answers seems to appear when the question 
was asked at the beginning of the lesson, and this during the experiment as well as prior to 
the use of Think-Pair-Share. 

The number of hands up and the number of accurate answers showed little variation between 
situations. 

 

Conclusions 
From the experiment, we concluded that using Think-Pair-Share was an efficient method to 
increase pupil understanding. When considering the similarity between the number of hands 
up and the number of accurate answers, we came to the conclusion that there was a 
correlation between the use of Think-Pair-Share and the increase in pupil confidence and 
understanding, which led to higher accuracy in their answers. 

Despite a rise in the number of accurate answers, it seemed that the lowest number of 
accurate answers happened when pupils answered a question asked at the beginning of a 
lesson, even when using Think-Pair-Share. This can be explained by the fact that the learning 



did not happen immediately before using Think-Pair-Share. One could think that Think-Pair-
Share only reinforces the knowledge immediately after/during the learning.  

The number of hands up increased considerably and relatively regularly since the test week, 
suggesting that the regular use of Think-Pair-Share induced an increase in confidence and, 
therefore, participation. 

 

Implications for Future Practice  
As this experiment’s results show a clear increase in pupil participation and understanding of 
the subject with the use of Think-Pair-Share, especially when used during and at the end of 
lessons, this strategy will be further used in class to allow an increasing number of pupils to 
participate and to understand the content delivered. 
As pupils participate and understand more while using Think-Pair-Shareregularly, it would 
certainly support raising attainment (and to a certain extend attainment) in Modern 
Languages. 
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