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Rationale 

Education professionals are continuously aiming to enhance teaching and learning strategies 
within the classroom. Co-operative Learning is one of the leading approaches well-known for 
its ability to fully engage pupils within the learning process. Think-Pair-Share (TPS) is a 
method within Co-operative Learning currently used within classrooms in Scotland today. 
TPS includes three components: time for thinking; time for sharing with a partner; and time 
for each pair to share back to a larger group (Carss, 2007). The use of TPS unites the 
cognitive and social aspects of learning, promoting the development of thinking and the 
construction of knowledge. Researchers have found that students' learning is enhanced when 
they have many opportunities to elaborate on ideas through talk (Pressley 1992). TPS 
increases the kinds of personal communications that are necessary for pupils to internally 
process, organize, and retain ideas.  

TPS clearly has many benefits within the classroom and I have chosen to explore exactly 
what impact this strategy would have in my own classes. This would allow me to find out 
what age groups this particular approach is most effective, and also the impact this has on 
their learning throughout the study.  

Aim 

The aim of this investigation was to explore the impact that Think-Pair-Share has on pupils in 
the classroom.  

 

Methodology 

The investigation involved an S1 class and an S2 class including children of all backgrounds 
with a range of abilities. Both classes were on a block of gymnastics, with the S2 class 
working at a more challenging level. The investigation was over a 4 week period with one 
intervention per week. The first week I measured a baseline where through question and 
answer sessions, the number of hands raised was recorded. Over the four week period I then 
recorded the number of hands raised after using Think-Pair-Share to detect any changes.  

 

 



Findings  

Over the four week period it became evident that there was a clear increase in hands raised 
overall across the two different age groups. Table 1 displays the numbers of hands raised 
each week in both class sets.  
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Table 1 

In both year groups there was a significant increase in hands raised. In S1 the numbers 
increased from only 5 hands raised in the first week to 15 hands raised in week 4, showing a 
200% increase. In S2 the hands raised increased from 6 in week 1 to 16 in week 4 which 
again more than doubled. Not only was there an increase from week 1 to week 4, but in-
between each week there was a gradual increase as the weeks went on.  

 

Conclusions  

To conclude, it is clear that when implementing Think-Pair-Share into the classroom at S1/S2 
level there was a positive impact on willingness to answer and share their own knowledge 
with the teacher. Although there was a clear increase in hands raised from week 1 to week 4, 
there was little increase between week 1 and week 2. This may be due to the fact that this was 
new to the pupils. It also shows that Think-Pair-Share is more effective over a longer period 
of time. 

 

Implications for Future Practice  

For future practice, I would look to investigate the impact of TPS over a longer period of time 
to explore if this strategy could be potentially more effective. The current study only looked 
at the short term effects over a 4 week period so it would be beneficial to explore the long 



term effects. This would also detect if Think-Pair-Share can engage the majority of the class 
in raising hands. The current investigation only managed to achieve around half the class to 
raise their hands. Although there was a significant increase in hands raised from week 1, 
there was still around 50% of the class not willing to share their ideas with the rest of their 
peers. Another area which requires further attention is the age group the study assessed. This 
study focused on S1 and S2 ranging from 11 years to 14 years of age. It may be beneficial to 
explore the effect of Think-Pair-Share on other year groups such as the senior school. 
Although this particular style of Co-operative Learning may be associated with those of a 
younger age, it would still be worthwhile piloting such an investigation with older pupils. 
This would also allow me to gage at what age group the study is most effective and least 
effective.  
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