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Rationale  
The aim of this enquiry was to introduce the concept of Think-Pair-Share and observe the impact it 

had on learning and teaching. Think-pair-share (TPS) is a collaborative learning strategy in 

which students work together to solve a problem or answer a question. This technique 

requires students to think individually about a topic or answer to a question and share ideas 

with classmates. Cooperative learning has been extensively studied and has been shown to 

have many benefits for learners (Lujan & DiCarlo, 2006); (Cortright et al., 2005); (Goodwin, 

2005); (Reinhart, 2000). Also, using think-pair-share inherently increases wait time after 

students are posed with a question or task (McTighe & Lyman, 1988). This allows more time 

for students to think, and has been shown to get more students involved in discussion and 

improve the quality of student responses (Rowe, 1972). 

Aims 

The purpose of this enquiry was to find out: 

1. What impact will Think-Pair-Share have on my class? 

2. To what extent does confidence enable a child to answer out in class?  

3. Does the evidence from my enquiry support or challenge the use of ‘ Think-Pair-

Share?  

 
Methodology  
This enquiry took place over a four-week period with a class of 27 Primary 3 children. 

In order to study the impact of think-pair-share a survey was given to pupils before and after 

conducting research to measure the impact of TPS on pupil ability and confidence. I noted the 

difference in levels of participation between the initial week without TPS and week two 

where TPS was used.  



The observations before using think-pair-share gave me a base-line of the student 

participation in my class. This helped me to see who dominates discussion, who avoids 

participation, and what type of comments and questions are given during class discussion. 

This enabled me to compare class discussion before and after the use of think-pair-share. 

These data sets collected in two different manners together allowed me to get a thorough 

picture of my pupils’ view of their abilities and their confidence in their abilities. It also 

helped me to get a picture of their actual participation in class discussion and the ways in 

which they participate. This then allowed me to determine if the use of think-pair-share had 

an effect on student participation and confidence. 

 
 
 
Findings  
Below are charts comparing the answers students selected in the pre-survey (blue) and post-

survey (red). 
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Conclusions  
The results of the pre-survey and post-survey suggest that think-pair-share had a positive 

impact on students’ views about participating in discussion in class. Every question showed 

an improvement in all areas- pupil participation, enjoyment and comfort during class 

discussions in the post-survey compared to the pre-survey.   

 

During the first week of the study where think-pair-share was not used, the percentage of 

children willing to answer a question was 40%.  Whereas, in the second week when using 

think-pair-share the percentage of children willing to answer a question was 75%. During this 

week, I also felt that the responses provided were more meaningful and thought out which 

may be a result of increased thinking time. This also provided opportunities for quality   

speaking and listening in the classroom. In addition, it also enabled participation by children 

who may not be as confident in the whole class situation as the children support each other in 

their answering and enabling higher order thinking skills.  

The data suggested that using think- pair-share facilitates increased student participation in 

class discussion and increased the quality of student responses.  

From this study, I have gathered that using think-pair-share in my classroom allowed me to 

increase the amount that students participated in class discussion, and increase their comfort 

when sharing their thoughts and ideas. By increasing participation in class discussions, 

students communicated their thinking more to other students and me. This had many benefits 

including providing the opportunity for students to learn from each other. Using this 

technique also seemed to help a few students increase their confidence in their abilities and 
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ability to contribute in class discussion. These results reinforce my decision to use think-pair 

share in my instruction and I will continue to use this cooperative learning technique. 

 
 
Implications for Future Practice  
The results and process of my enquiry will be shared with my practitioner enquiry group and 

colleagues within my school. The use of TPS will be enhanced by incorporating the strategy 

into my daily maths lessons. I will be using TPS alongside ‘Number talks’ to help improve 

mental agility. This strategy encourages the children to share their strategies and answers 

with their peers in order to develop critical thinking skills. Reflecting on the results and the 

impact that TPS had on my classroom I can see that it has been beneficial to the children in 

my class and is a strategy I will continue to use in my classroom and in future practice. 
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