
What will happen when I introduce self-assessment checklists to my pupils? 

Group 4B: Laura Mackenzie  

Rationale  

Our group decided to implement change in our classrooms through introducing a self-
assessment checklist to our pupils. We wanted to see whether self-assessment could help our 
pupils to become more independent and think more carefully about targets and how to meet 
them. Poehner (2012) states that a way in which pupils can improve their independence is 
through self-assessment. In particular, we wanted our pupils to be able to look over and check 
their work for accuracy before handing it in, taking time to ensure they have met success 
criteria. Self-assessment is also a current strategy within the Assessment is For Learning 
framework and something which schools are looking for teachers to promote within their 
classrooms (Scottish Government, 2005). Additionally, according to the Assessment is For 
Learning document, children’s best learning can occur when they are actively involved in 
choosing their own next steps.  

Aims 

The aims for this enquiry were to: 

1.Find out whether the implementation of self-assessment checklists is effective in improving 
independence.  

2.Find out if self-reflection checklists can assist children in meeting success criteria more 
effectively.  

Methodology 

The enquiry was conducted over a four week period in a Primary 3/4 classroom within the 
context of Literacy lessons, specifically in writing, as this was an area with very clear 
outcomes on which the class as a whole needed to focus. Data was collected regarding the 
pupil’s feelings about the quality of their writing. This was done through a short, hands-up 
survey in class before and after the implementation of checklists. Additionally, data about the 
relationship between self-assessment and actual written work was collected. This was 
collected through looking at the self-assessment checklists themselves and comparing them 
with the actual written work for which they corresponded, checking to see if what children 
reported on the checklists was accurate and visible in their work. I also asked children to 
write a comment about how self-assessment checklists had impacted their work. It was 
important that the self-assessment checklists used contained relevant questions that pupils 
understood. As Wiliams (2016) states, without asking the right question, teachers are unlikely 
to get any helpful answers.  

Findings 

In terms of quantitative data, findings proved that self-assessment checklists did have a 
positive impact on writing for certain pupils within the class. The data showed that, before 
implementing the checklists, 10 pupils in the class felt that they consistently met learning 
intentions, 12 pupils felt that they sometimes met learning intentions and 3 pupils felt that 
they only rarely met learning intentions. After the implementation, 16 of the children felt that 



they consistently met learning intentions and 9 children felt that they sometimes met learning 
intentions. All pupils wrote that they felt their writing was improved through the use of self-
assessment. These results could reflect the fact that children are now more actively engaged 
with thinking about the success criteria, actively ticking these off both at an interim point, 
halfway through the writing process, and at the end of writing. Wiliams (2014, p3) states that 
the “conditions for improvement are that the student comes to hold a concept of quality 
roughly similar to that held by the teacher”. Therefore, by giving children their own copy of 
success criteria, detailing what the teacher was looking for clearly, they are able to make 
these improvements (Scottish Government, 2005).  

It had become clear that all pupils felt more confident when talking about their work. 
However, proof of actual improvements in their writing was more varied. After analysis of 
the self-assessment checklists and their corresponding work, it became apparent that results 
were mixed. While some children’s work remained at a similar level, although the checklist 
was ticked off and the children reported improvements, others work did show the 
improvements which was reflected in their own reports. This could be down to differing 
learning styles among learners and the ability of some children to self-reflect honestly whilst 
others are developing this skill. In addition to this, two pupils did not tick off all of the 
success criteria, although their writing proved they had met them. In these cases, the 
children’s work did, in fact, show improvements as the children were reminded to use 
punctuation and descriptive words. Hattie (1999) suggests that pupils often do this when they 
have uncertainty about their competencies. 

Conclusions 

In conclusion, the self-assessment checklists certainly gave children more confidence in 
terms of their ability to understand the learning intention and what was expected of them 
(Scottish Government, 2005). As some children’s work improved as they ensured they were 
considering and meeting success criteria, others certainly required more assistance when 
using this strategy for it to be effective as they found it difficult to be honest and to judge the 
standard of work needed to check off targets. Although some improvements were seen, 
implementation over a longer time period is needed in order to gauge any definitive or 
significant improvements in work. 

Implications for Future Practice 

Questions regarding how to ensure children are being honest in their reflections have been 
raised as certain children found this difficult to do without assistance. In future, I will work to 
develop my pupil’s ability to use self-assessment more independently in the classroom 
through looking at examples of work quality and expectations as well as discussing reflective 
language. A range of self-assessment strategies including checklists, traffic lights and two 
stars and a wish will be implemented and evaluated in class as the most appropriate and 
effective ones are found. Children in the class will continue to be provided with opportunities 
to develop honest reflective skills through help from peers, this will help them to gain more 
understanding of how to effectively self-reflect, building on their current understanding as 
time goes on (Vygotsky, 1978).  
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