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What was the impact of implementing self-assessment checklists in the 
classroom? 

 

Rationale  
The growing demand for lifelong learning and reflective practitioners has influenced a re-
evaluation of the relationship between learning and assessment (Dochy et al. 1999). 
Curriculum for Excellence states that “Assessment is an integral part of learning and 
teaching” (Donnelley, 2017, pg.6) through both summative and formative approaches. 
Natriello (1987) and Black and Wiliam (1998) agree that substantial learning gains are 
possible when teachers introduce formative assessment into their classroom.  

One key element in formative assessment is self- assessment. This involves student’s 
reflecting on the quality of their work, judging the degree to which it reflects explicitly stated 
criteria, and revising accordingly. The primary purpose of engaging students in self-
assessment is to boost learning and achievement, and to promote academic self-regulation, or 
the tendency to monitor and manage one’s own learning (Schunk, 2003). Therefore, process 
no longer relies on their teacher as the sole source of evaluative judgement. Furthermore, 
students in the study undertaken by Andrade and Valtcheva (2009) maintained that criteria-
referenced self-assessment helped them focus on key elements of an assignment, learn the 
material, increase their effectiveness in identifying strengths and weaknesses of their work, 
increase their motivation and mindfulness, and even decrease anxiety.  

Due to the benefits, research clearly encourages educators and researchers to take advantage 
of what we now know about the conditions under self-assessment to ensure success (Ross, 
2006). Andrade and Valtcheva (2009) maintain the conditions as to: define the criteria by 
which students assess their work, teach students how to apply the criteria, give students 
feedback on their self-assessments, and give students help in using self-assessment data to 
improve performance. I believe that, as part of my practitioner enquiry, I should follow these 
conditions to ensure optimum results. I will provide a criteria-referenced self-assessment 
checklist and ensure that all students get the kind of feedback they need and when they need 
it, in order to learn and achieve.  

 

Aims  
The aim of this enquiry was to use a planned and structured approach to measure the impact 
of using a self- assessment checklist in my S3 Graphic Communication class during the 
drawing board unit tasks. I aim to measure the: 

• overall impact, if any, of checklists on the individuals learning 
• pupil’s understanding of the expectations. 

 

Methodology 



The S3 Graphic Communication course allows pupils to scaffold their learning, skills, 
abilities and understanding through various 2D unit and a 3D unit tasks at a National 4/5 
level. This enquiry focused on drawing board tasks. Black and Wiliam (2003) maintains that 
discussion, observation and marking of written work, can all be used to provide an insight 
into a pupils understanding of the learning experience. Therefore based on this research, I 
will base my methodology around 4 aspects: reading professional publications, books and 
papers; marking work; exit passes and pupil voice.  

A checklist was created containing information about the 4 aspects required to produce an 
orthographic drawing, using drawing boards, in Graphic Communication. The criteria 
referenced self-assessment checklist included: use of construction lines, use of outlines, 
correct dimensioning, and draughtsmanship (Figure 1). If the target was met, pupils would 
tick the box. This box was displayed on the pupils printed task sheets and was displayed on 
the screen at all times during the lesson.  

The 4 areas within the criteria referenced checklist was highlighted at the beginning, middle 
and end of each lesson to establish using the checklist as routine during the drawing board 
tasks. At the beginning of the lesson I would demonstrate the step by step processes to create 
an orthographic drawing alongside an image of a completed, high standard drawing which 
adhered to the 4 areas of criteria. Pupils from the beginning of the lesson were able to identify 
the expected standard.  

On completion of the work, I would talk to the individual on their decision for each target, 
and they would be able to explain the decision. The pupils were encouraged to make sure that 
their assessment was accurate for that piece of work and was reflective of their ability. This 
entire process was followed during the next 6 lessons. The pupils were encouraged to look at 
their previous task and checklist prior to starting a new orthographic drawing task. The 
procedure was carried out by the whole class and the findings are reported in this review.  

 

Figure 1. 
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Draughtsmanship (presentation)  
 

 

 

Findings  
Reflecting on the initial enquiry, I have found that the majority of children responded 
positively to the implementation of checklists in the classroom. The more able pupils knew 
what was required for them to do, which allowed me to work with the less able pupils to 
therefore achieve, understand and produce a higher standard of work. Overall, the layout and 
presentation of the pupils drawing board work improved, as well as their ability to work 
independently on the set tasks.   



 

The exit passes, focused around the aims of this study, provided further feedback. Analysis 
discovered that 10 out of 14 of pupils found the criteria- referenced checklist useful, whilst 4 
pupils did not. Furthermore, 9 out of 14 pupils agreed that the checklists helped identify the 
expectations of the task and the learning content, whilst 2 out of 14 pupils did not agree and 3 
pupils were not sure (Figure 2). 

 

Figure 2.  

 
 

Conclusion 
Reflecting on the practitioner enquiry, the results demonstrate positive change in their 
knowledge, understanding and expectation of the intended learning. 

The majority of children enjoyed using the self-assessment checklist and felt that the defined 
criteria improved their understanding of the expectations of the drawing board tasks. The 
findings demonstrated that pupils’ ability and confidence in drawing board work improved 
along with the overall quality of their layout and presentation of their work. Furthermore, 
pupils were able to, during conversations, comment on their strengths and development of the 
tasks set in the drawing board unit by reflecting on the 4 aspects of criteria. As the teacher, I 
was able to give clear and succinct feedback based around the 4 areas of criteria highlighted 
in the checklist and help students, using the target areas, to improve performance.  

 

Implications for Future Practice 
Although this enquiry was effective in exploring the impact of checklists in a pupil’s 
learning, the study was done on a small scale and some of the findings are subjective.  
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The suggestion for future practice is to continue the methodology for a longer period of time 
and monitor the layout and presentation of work to measure the overall impact. Although this 
study did highlight pupil satisfaction, improved quality and presentation of work and an 
increase in ability to understand the expectations, it is unclear to state the accuracy of results 
obtained due to sample size and time.  
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