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Rationale  
I chose to research interim checks because I was looking for ways to support pupils who 
often lose focus and concentration. The impact of this is that they often do not produce 
written work of their highest standard, forget their core targets, and lose focus part of the way 
through their writing. One of the priorities in our School Improvement Plan is to improve 
attainment in Literacy by planning appropriate support and intervention. Dweck (1999), 
argues that key influences on success are mindset and self-motivation, and so I hoped to find 
a support strategy which would allow pupils to self-evaluate. I was interested to research 
whether giving pupils this opportunity mid-lesson would support them in their learning. The 
school is also looking at the research of John Hattie whose research suggests that giving 
students the ability to self-evaluate has a great impact on their learning (Hattie, 2009, 2012). 
 
Aims  
The aim of this enquiry was to explore and evaluate: 

1. How do interim checks influence the standard of literacy work? 
2. How do interim checks influence pupils' focus and concentration? 

 
Methodology  
The enquiry was conducted over a five week period, ensuring that four weeks of data was 
collected around holidays. Each pupil was given a checklist to complete in the middle of 
literacy lessons. These were pre-printed to allow minimal disruption to the teaching and 
learning. The pupils completed a checklist for one piece of taught writing and two pieces of 
daily writing over the course of each week. Each checklist consisted of three statements, 
which pupils would tick if they were correct, or cross if they were incorrect.  
 
Questions were focussed on: 

• core targets, such as successfully using capital letters or punctuation 
• focus and concentration levels 
• specific criteria appropriate to the learning, such as use of persuasive language. 

 
The questions were limited to three per checklist. The pupils were asked to complete these 
honestly, use their results to self-correct their work so far, and to use them to show what to 
focus on for the rest of their writing. 
 



Although the whole class engaged in the enquiry, six pupils were randomly selected to be in a 
focus group. Four sources of evidence were collected for these pupils. The interim checks 
themselves were reviewed, and observations by teaching staff of the pupils' focus and 
concentration were recorded and collated. Jotter work was collected and collated to show any 
evidence of the impact on pupils’ written work against core targets. Finally, pupils were 
asked to complete a short survey, to voice their opinion on the impact of the interim checks. 
 
 
Findings  
The pupils' interim checks were carefully evaluated alongside their writing, to evidence the 
impact of the checks on the standard of their writing against their core targets. This 
highlighted some interesting - and mixed - findings. Most pupils always ticked the boxes 
agreeing that they had used capital letters and punctuation marks, even if they had not done 
so consistently. Figure 1 shows an example where the written work does not have consistent 
use of punctuation, but the pupil ticked the box to confirm that they had. Figure 2 shows a 
similar example, where immediately after the checklist was completed, a capital letter was 
omitted.	 

	
Figure 1: An example of inaccurate self-evaluation, where the pupil has ticked the they have 
used punctuation, but has not done so consistently. 



 
Figure 2: An example of work where a pupil has not used the checklist to focus on using 
capital letters correctly. 
 
The interim checklists were also compared with observations and professional judgements 
regarding the pupils' concentration and focus throughout their writing. On the whole, the self-
evaluation of their focus matched the observations, showing that they were honestly and 



accurately evaluating their focus levels. However, this did not seem to have any effect on 
their focus overall. Indeed, Figure 3 shows the writing checklist from one pupil, and shows 
that although they had reflected that they had not focussed on their work in the first piece of 
writing, they did not show any improvement in the second piece. The observations of the 
pupils also suggested that any positive impact on pupil focus was fleeting, lasting merely five 
minutes. In some pupils, the act of stopping their writing process to conduct the interim 
checklists was enough to distract them from their writing process.		

 
Figure 2: An example of honest evaluation, which did not result in an increase in focus in the 
next piece of writing. 
 
The results of the pupil survey were also interesting. Every pupil surveyed felt that the 
interim checks helped their writing. Pupil A commented that it focussed his attention on the 
core targets because "you can tick it so you know if you've done capital letters or full stops". 
Pupil B felt that it was beneficial "because they make you feel honest and you know what you 
are doing. It reminds you." Pupil C also believed that it helped as he commented that it 
"helped think over my work and trying to make sure that I've did it correct". The pupils all 
felt that it resulted in better, neater work, and most felt that they concentrated and focussed 
more. However, some felt that the checklist would have been more beneficial if it had been at 
the end of the writing. Pupil D felt this would be more useful, stating: "do it at the end so that 
it doesn't confuse them in the middle. You forget where you were." Pupil C commented that 



"doing it at the end would help us read over it more. It was a wee bit distracting in the middle 
of our writing".  
 
Conclusions  
The findings in the pupils' written work suggest that most pupils ticked the core target 
statements, regardless of whether they applied. Pupils may have not checked their work 
carefully, or may not have been honest in their responses. Figure 2 showed that the 
interruption of the writing to complete the checklist had no effect on the next stage of the 
writing process, as there were still careless errors made. The findings also suggested only a 
small impact on pupils' focus and concentration, although the pupils were more honest when 
self-evaluating this. Although the written evidence and observations suggested little or no 
impact on pupils' written work, the pupil survey responses clearly showed that the pupils felt 
it was beneficial. Perhaps over a longer period of time, pupils would learn to be more honest 
and to evaluate their writing more carefully. Based on this research alone, the findings would 
conclude that interim checks do not influence the standard of writing, and have almost no 
influence on focus and concentration. However, this was a small scale study and therefore 
more research would be necessary to validate these results. 
 
Implications for Future Practice  
Based on the results of this enquiry, there is not enough impact to counter the disruption to 
lessons when implementing interim checks. However, the pupils' suggestions of self-
evaluation and correction through checks made after writing could be pursued. 
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